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The purposes of this study were to determine which

dialect features associated with particular classes and ethnic groups
are unacceptakle by the dominant culturs in an urban community (Fort
Wayne, Indiana} and to suggest implications of the findings for
teaching of English language arts and skills. Phonological and
inflectional features in the speech of representative informants from
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class, and lower class) were tape-recorded and analyzed. The second
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standard forms. The study, it is held, basically showed that
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suggested that in the education of teachers for the disadvantaged
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ABSTRACT

Billiard, Charles Edward. Ph.D., Purdue University, August, 1969.
Dialect Features Affecting the Social Mobility and Economic Opportunities
of the Disadvantaged in Fort Wayne, Indiana. Major Professor: Arnold
Lazarus.

In the English teaching profession, there is increasing interest in
social dizlects as a significant dimension of language instruction and
as a cause of economic and social maladjustment in American society. This
growing awareness among teachers of the importance of social dialects
has been stimulated primarily by the research of linguists - particularly
dialectologists. Working within the broad framework of data provided by
the regional dialect investigations of the Linguistic Atlas Project of
the United States and Csnada, dialectologists during the past decade have
focused their research on dialect differences marking social division in
our highly mobile, urbanized society. Studies by McDavid, Labov, and
others indicate that the social mobility and economic opportunities of
the disadvantaged are strongly affected by their inability to use the
standard dialect of the communities in which they live. The purposes of
this study, then, are to determine empirically which dialect features
associated with particular classes and ethnic groups are unacceptable by
the dominant culture in an urban community (Fort Wayne, Indiana) and to
suggest implications of the findinés for the teaching of the English
language arts and skills.

To achieve these purposbs, the investigator first tape-recorded and

analyzed phorological and inflectional features in the speech of




xvi

representative informants from three ethnic groups (Anglo-American, Black-
American, and Latin-American) and four social classes (upper middle class,
lower middle class, working class, and lower class). So that linguistic
correlates of social stratification could be determined objectively, the
social classification of informants was made without reference to their
linguistic performance. Weighted factors of education, occupation, and
residence were used to arrive at a social index for each informant. Fea-
tures of speech observed to occur regularly in the language of the upper
middle class were considered stundard English; dialect features which de-
viated from those used by the ugper middle class were identified as non-
standard forms.

The second phase of this study identified the dialect features which
function as social markers and tend to limit the life possibilities of
speakers who use them. A tape recording of variant phonological and in-
flectional features was presented to respondents representing disadvan-
taged groups as well as power-structure groups who determine many of the
opportunities for the disadvantaged. These respondents reacted to the
pronunciations and grammatical forms by marking attitude scales measuring
their impressions of social acceptability, job potentiality, educational
level, and ethnic identity associated with the dialect features.

The over-all pattern of subjective responses indicsted an awareness
by all socio-economic-cultural groups of the value of standard forms.
However, Latin respondents, just out of the migrant stream, were least
sensitive to standard forms while school teachers and upper middle-class
Anglo-Americans were least tolerant of variant forms. On the other hand,

upper middle-class Black-Americans, though fluent in the use of the

standard dialect, were more tolerant toward nonstandard usage. Bascially,




YR /e Aha n‘”a
5
k?
%

xvii
this study shows that individuals who have not mastered certain standard
pronunciations and grammatical conventions may remain seriously handi-
capped in their chances for sccio-economic and cultural advancement.

Education is one of the most promising means of helping disadvantaged
persons overcome their language handicaps. Therefore, the education of
prospective teachers and the further education of experienced teachers
should give greater emphasis to the nature of usage, the study of social
dialects, the problems of motivating students to learn a second dialect,

and the techniques of developing bidialectal skills.
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INTRODUCTION

In Charolotte Mayerson's biography Two Blocks Apart, Juan Gonzales,

a seventeen-year-old high school senior, says, "I'm not going out into
the street ind talk like that. They won't believe me." Juan, keenly
sensitive to differences between the language of the classroom and his
nreal world," has learned to shift from one dialect to another as the
occasicn requires. For use in his world of reality, he rejects class-
room language because he knows its use there would make him socially un-
acceptable. In speaking to his friends in the street, he feels comfort-
able in saying "I ain't gonna do tha.t."1 Juan's use of nonstandard
language is appropriate and necessary, necessary possibly even for sur-

vival in his relations with his peers.

Indeed, militant minority groups are demanding the right to use
their dialects and to have them respected in the classroom. Labov ob-
serves in fact that in New York City an increasing number of Negroes,
Puerto Ricans, and lower class whites are rejecting previously dominant
speech patterns and are adopting Southern Negro speech as their norm.2

To predict the impact on American English of this rejection of mid-
dle class language usage is beyond the scope of this study. I believe
that Juan and his Puerfo Rican friends and many other minority ethmic
groups and lower class social groups are at a disadvantage in the social
relations and economic and cultural opportunities available to them un-

less they master the standard dialect of their communities. To encourage
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adolescents speaking a nonstandard dialect to learn the standad dialect,
linguists suggest that teachers must first show genuine respect for the
language of their students. Given full acceptance of the appropriate-
ness of their dialects for use with their families and friznds, adoles-
cents are more willing to learn variations in language €fcr social situa-
tions beyond their immediate environment.3

Unfortunately, in many secondary English classrooms in America, a
monolithic concept of English usage persists, admitting no reality to
the lively presence of regional and social dialects (varieties of lan-
guage distinguished by unique combinations of vocabulary, grammatical
forms, pronunciations, and patterns of pitch and intonation). Conse-
quently, the cultivation of delight in cultural differences reflected
in dialect variations and an awareness of the implications of dialect
differences for the teaching of language arts and skills are largely
unrealized.

In recent studies, Thurston Womack and Paul Stoakes have found
wide discrepancies between the facts of language usage and the opinions
held by teachers toncerning what appropriate usage is or should be.
Womack's study "Teachers' Attitudes Toward Current Usage " demonstrates
that the majority of teachers participating in his study still reject
most usages that scholarly information shows to be acceptable.4 On the
basis of a survey of usage attitudes among teachers of Florida, Paul
Stoakes concludes that secondary teachers differ so much among them-
selves on specific points of usage that their counsel becomes meaning-
less.S Compounding the problem, many elementary and secondary English
textbooks fail to take into account variations in regional and social

dialects. Jean Malmstrom's study of 205 textbooks reveals a discouraging
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lack of application of recent scholarship in dialectology as reflected
in an uncompromising right-wrong dichotomy on usage matters.

Intensifying the need for teachers to be knowledgeable about var-
jations in American English is the confrontation of regional and social
dialects in both inner-city and suburban cliassrooms resulting from a
highly mobile population seeking social and economic advancement in
America's urban centers.6 Negroes of a rural Southern background, mi-
grating to Northern cities, transplant a regional dialect into a differ-
ent speech environment. In the new environment, a regional dialect be-
comes a social dialect labelling the cultural level and limiting the
economic opportunities of its users. Mexican-Americans, trying to es-
cape the migrant stream, remain in the North after the harvest season,
seeking employment in urban centers; the cultural and language conflicts
experienced by these workers and their children are often traumatic.
Likewise, rural Southern and Appalachian whites, American Indians,
Puerto Ricans, and even corporation executives and their families find
their dialects a handicap in new speech environments.

Children speaking the ncn-prestigious dialect of a minority group
are at a distinct disadvantage in the classroom. Teachers of such
classes face a supreme challenge in selecting methods and materials and
establishing meaningful language priorities.8 For pupils whose standard
language is not native, special materials are rneeded for dealing with
their systems of pronunciation, inflectional suffixes, and sentence pat-
terns. On the other hand, for chiidren whose language is a subcultural
variety of English, materials and methods should take into account the

significance of differences in usage, with emphasis on socially critical




systematic features. For both groups of students, striving to become
bilingual or bidialectal in their speaking, tachers need to recognize
the reading and writing problems associated with usage deviations from
standard dialects. For example, children spcaking dialects at sharp
variance with that represented in basal-reading textbooks must often
deal with a greater range of phonemic-graphemic associations than must
students who speak a dialect more closely approaching the one used in
basal-reading texts.9 Furthermore, students who do not discriminate

between phonemic contrasts in such pairs as hoarse and horse, mourning

and morning, cot and caugnt will probably have greater difficulty learn-

irg to spell such words than will students who have phonemic contrasts
in the pronunciaticn of these words.10

To work effectively with the communication problems of various
social and ethnic groups, teachers and school administraters need de-
tailed knowledge of the social dialects of their community. So varied
and complex is the settlement history of major American cities and the
recent immigration of minority groups into urban centers that detailed
studies of competing dialects need to be made for these communities.11
Fort Wayne (Allen County, Indiana} is one such community. I[ts unique
settlement history and heavy immigration of Southern Negroes since World
War II, as well as 2 recent increase in the Mexican-American population,
make a study of Fort Wayne's social dialects a seminal investigation.
The findings of this study will be directed toward two humanistic pur-
poses: (1) to a fuller appreciation ~. use, I hope, of the delightful
varieties of usage available within the system of American English and
(2) to more effective learning approaches to linguistic behavior that

critically affects the life possibilities of youth and adults alike in




many communities of our country.

10.

11.

End Notas

Charlotte Leon Mayerson, Two Blocks Apart (New York, 1965), p. 57.

William Labov, "Stages in the Acquisition of Standard English," Social
Dialects and Language Learning (Champaign, 1965), pp. 96-97.

Thomas J. Cresvell, "The Twenty Billion Dollar Misunderstanding,"
Social Dialects and Language Learning (Champaign, 1965), pp. 71-72.

‘Thurston Womack, "Teachers' Attitudes Toward Current Usage," The
English Journal, XLVIII (April, 1959), pp. 189-190.

Paul .Stoakes, "The Vexed Problem of English Usage," Word Study, XLII
{(March, 1967), pp. 1-5.

Raven 1. McDavid, Jr., "American Social Dialects," Colliege English,
XXVI (January, 1965), pp. 254-260.

Albert Coleman, Dixactor of American Migrant Opportunities Services,
Fort Wayne, Indiana, related to this writer numerous instances in
which Latin American children were ridiculed by other ethnic groups
because of their language usage.

Raven 1. McDavid, Jr., System and Variety in American English
(Champaign, 1967), pp. 4-5. o

K. S. Goodman, ""The Linguistics of Reading," Elementary School Journal
(April, 1964), pp. 6-7.

Raven I. McDavid, Jr., "Dialectology and the Ciassroom Teacher,"
College English, XXIV (November, 1962), p. 115.

McDavid, "American Social Dialects," op. cit., p. 257.




CHAPTER 1

THE METHODS AND DESIGN OF THIS STUDY

Heading the list of instructions to the field workers for the Lin-

guistic Atlas of New England is advice significant for anyone attempting
1

scientific study:

Beware of preconceived notions. Do not be misled by
what you know, but trust your ear and eye.

Good advice indeed! But having lived many years in the Tort Wayne
area, I questioned from the very begirning of the study whether my ear,
long accustomed to the speech tones and patterns of my community, would
be adequately sensitive to the many language variations that must be
present.

This chapter describes the safeguards I took against preconceived
language notions--of which I had my fair share--and the attempts I made
to sensitize my ear to a wider range of speech sounds. Specifically,
this chapter describes the methods I used in collecting, organizing, and
interpreting the language data in this study.

During the last three decades in America, field methods for regional
and social dialect studies have been honed to 2 sharp edge by scholars
working in the Linguistic Atlas project. Launched in 1931 by the Modern
Language Association of America and the Linguistic Society of America,2

the Atlas project provides a framework of data for intensive urban dialect

studies. Furthermore, its scholars continue to give inspiration and




leadership to vesearchers conducting investigations of competing dialects
in our increasingly urbanized society.

Behind the Atlas project lies the pioneering work of European dia-
lectolegists. Linguistic geography had its beginnii.g in Germany in 1876
with the work of Georg Wenker, w D used a correspondence technique which
asked village school teachers to translate forty standard German sen-
tences into the local dialects.3 Later in France, Jules Gilliéron de-
veloped a network of interview points and sent a single field worker to
interview natives at each of the predetermined localities. His research,
reported in L' Atlas Linguistique 33_33_25523534 served as a model for
other European dialect studies and for the linguists who organized the
Linguistic Atlas project in tue United States.

The methods of this study, then, are the well-established techniques
of the Linguiszic Atlas project of the United States and Canada along
with certain adaptations from recent urban dialect investigations. These
methods . .n best be described by relating them to the four phases of this
study, which were originally suggested by Dr. Ravea 1. McDavid's article,

"“"Amer-.can Social Dialects":s

1. The development of a social riialect profile for the
community by sampling speech of the local area.

2. The comparisons of data to determine which features
of speech appear to be associated with specific ethnic or
social groups.

3. The determination of how ethnic and social occurrences of
specific features of speech coincide with popular conceptions
of what the correlations between actual usage and emotional
evaluations are in & particular community.

4. The implications for teaching programs should follow once the
correlations have been established between the actual usage of
various ethnic and social groups and the subjective evaluations
of the deminant culture.




Phase One: Collecting and Organizing the Data

To select informants using language representative of Fort Wayne,
the community I selected, requirad a study of its settlement history
along with that of Allen County and of recent migration into the com-
munity. Chapter II, which outlines the population history of this ur-
ban center, indicates that a reasonably representative sample of the
population as far as ethnic identity and geographic origin are concerned

would include the following kinds of informants:

1. Descendants of immigrants coming directly from Germany,
France, Ireland, and England.

2. Descendants of immigrants from Inland North, North Midland,
and South Midland dialect areas in the United States.

(N
.

Black-American and Mexican-American natives of the community,
as well as recent arrivals of these ethnic groups.

Other smail ethnic groups representing less than five per ceant of the
population do live in the cormunity and make vital contributions to its
cultural and econcmic life. But I have excluded these groups berause
of the limitations of time and financial resources.

In addition to geographic origin and ethnic identity, other factors
considered in the selection of informants include age, sex, and social
class. To provide some insight into possible language usage change,

three-age groups are identified as follows:

1. Elderly (sixty years or older). This group of natives, most
ot them descendants of old local families, represents the
oldest living forms of speech in the community. Informants
in this group who have limited social contacts and no more
than an eighth-grade education wonuld be similar to the Type
IA (aged and old-fashioned) informants of the Linguistic
Atlas. However, in this study informants in this age group
having high school and colleg: education are also included.




2. Middle aged (forty to fifty-nine years). Most of the informants
in this age group correspond to the Linguistic Atlas Type
IIB (high school education and wide social contacts) and
Type IIIB (college education and wide social contacts).

3. Young (eighteen to thirty-nine years). This group includes
all levels of education and a small sampling of hard-core
unemployed.

Although no specific study is made here of speech differences be-
tween the sexes, the sample does contain an equal number of males and
females to give equal representation to any features that might be char-
acteristic of one or the other sex.

Another significant factor in the selection of informants was the
requirement for a representative distribution of informants across the
socio-economic levels of the community. Directly related to this matter
is the problem of defining social classes. As Pederson points out,
social classification of informants is one of the defects of social
dialectology today.6 Furthermore, if a study is to be objective in
searching for the correlations between linguistic behavior and social
status, each must be isolated and described as a separate entity. To
define social class at the outset in terms of language performance would
be circular reasoning and amount to introducing, a priori, correlations
between language performance and social status.

After several systems of social classification were examined, a
procedure adapted by Roger Shuy in the Detroit survey of speech7 from a

model provided by Hollingshead's Social Class and Mental Iilne558 was

seiected for this study. The procedure uses ranking scales for educa-
tional level, occupation, and housing of informante.
The educational scale had a range of values from one for any gradu-

ate professional degree to seven for less than seven years of school:9
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Scale Value Level of Education
1 Any graduate degree (professional)
2 College graduation (four years)

(L]

Une year or more of coliege

4 High school graduation

5 Some high school (tenth grade and up)

6 Junior high school (seventh through
ninth grade)

7 Less than seven years of formal
schooling

The occupational scale has a range of values from one for major

professionals to seven for unskilled workers:lo

Scale Value Occupation

1 Major professionals
Executives of large concerns

2 Lesser professionals
Executives of medium-sized concerns

3 Semi-professionals
Administrators of small businesses

4 Technicians
Owners of small businesses

2 5 Skilled workmen
73 6 Semi-skilled workmen
‘f 7 Unskilled workers

The Detroit Dlalect Study uses the number of rooms per occupied unit
and the quality of plumbing to rank housing.11 For Fort Wayne and Allen
County, however, the number of rooms per occupied unit is available for

less than twenty per cent of the 1960 census tracts. Furthermore, these
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tracts are not representative samplings of the range of housing ‘alues
in the community. Therefore, a different system of classifying the
residences of informants had to be devised.

The median house values for the sixty-one 1960 Census tracts for
rort Wayne and Ailen County12 were ranked from high to low and then
broken into six discrete groups at points where 'natural' breaks occurred
to form clusters of median values. These six groups were then assigned
scale values of one through six, one for the cluster of highest median
values through six fer the group of lowest median values, to correspond
to Hollingshead's breakdown of housing into six types.

The resulting housing scale follows:

Scale Value Range of Median Values of Housing Units

1 $20,700 <

2 $17,100 -~ $18,500
3 $14,000 - $16,000
4 $11,100 - $13,800
5 $ 8,500 - $10,500
6 $ 7,300 - § 8,100

If the house of an informant was clearly inferior or superior in quality
(size, landscaping, upkeep) to houses of the neighborhood, the scale
value was decreased or increased by one step as appropriate.

To determine how thase three symbols of social status (education,
occupation, and residence) can be combined, Hollingshead used multiple

regression analysis to arrive at weights appropriate for each factor.

The weights thus determined weve five, nine, and six for educaticn, oc-

cupation, and residence. These weights used as multipliers of respective




12

scale values yield a distribution of social-pesition scores ranging

from a low of 20 to a high of 134. For example, the social position
or social index of an iaformant with a high-school education (scale value
value = 5), and
residence in a Census tract having a median value of housing units of

$20,700 + (scale value = 1) would be determined as follows:

Factor Scale Value Weight Factor = Partial Score
Education 4 5 20
Occupation 5 9 45
Residence 1 6 6

Index of Social Position Score = 71

Tables 1, 2, and 3 show how the social index was found for each of
the informants interviewed in this study. The social index s-ores for
these informants range from a low of 20 to a high of 129. Since
higher educational, occupational, and residential levels are indicated
by lower scale values, lower social index scores represent higher social
position. On the other hand, higher social index scores indicate lower
social position.

The ranking of the informants by social-position scores from low to
high gives a continuum which can be broken into discrete segments to
represent varicus social classes. Once the ranking and classification
are accomplished and the linguistic performance of the informants is
adequately observed and recorded, conclusions about the correlation of
specific lsnguage features and social class can be made.

Breaking the continuum into discrete segments and the labelling of

these segments as social classes are crucial to defining the standard
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and nonstandard dialects of the community and in relating these defini-
tions to those used in major studies of social dialects. Indeed, if
valid comparisons of local data to regional and national patterns are

to be made, the social classification system used must be related to the
broader social systems of the nation.

Four of the five social class divisions used by Labov in The Social

Stratification of English in New York City14 seemed to cover adequately

the socio-economic range of informants interviewed in this study and to
describe accurately four clusters of informants into which the social in-
dex continuum tends to break. These social class divisions are (1) upper
midd'e class (college graduates and career men in professions), (27 lower
middie class (high-school graduates, often with specialized training;
semi-professionals; and owners of small businesses), (3) working class
(persons with some high-school education, usually blue-collar workers),
and (4) lower class (persons with a grade-school education or less, usu-
ally umskilled workers).

In Table 4, the fifty informants participating in this study have
been grouped into these four social ciasses. This table also gives the
complete identification coding for each informant and the breakdown of
this code. The first letter of the code gives the ethnic identity of
the informant: A = Anglo-American, B = Black-American, and L = Latin-
American.ls The number following the letter is different for each indi-
vidual and is assigned according to the rank crder of the individual on
the social index scale within his ethnic group, e.g., Anglo-American
numbers range from one to twenty, Black-American numbers from twenty-one
to fbrty, and Latin-American numbers from forty-one to fifty, Thus, an

irdividual informant will often be identified in the following pages by
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Table 4, Social Classes and Coding of Informants
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Years in

Social Class Ethnic Social Age
el intormants __Group Index Qroup
Uppac Middle Class
A1(20)Y-N Anglo=Am, 20 Young
A2(20)0.N Anglo-Am, 20 01d
A3(26)Y-N Anzlo-Am, 26 Young,
A4(34)Y-N Anglo-Am, 34 Young
B21(35)Y-N* Black-Am. 35 Young
B22(40)Y-N Black=-Am, 4o Young
B23(40)Y-N* Black-Am, 40 Young
B24(40)Y-N* Black-An. 40 Young
«.5(%30)M-N Anglo-An, 4o Middle Aged
A6(LEIMN Anglo-im, L6 Middle Aged
A7(46)0-N Anglo-Am, b6 01d
A8(46)0-N Anglo-Am, 16 01d
B25(46)M-N* Black=Am, L6 Middle Aged
B26(46)Y-I Black-Am, 46 Young
B27(46)Y-I Black-Am, L6 Young
Lewer Middle Class
A9(60)M-N Anglo-Am, 60 Middle Aged
A10(65)M-N Anglo-Am, 65 Middle Aged
A11(65)0-N Anglo-Am, 65 01d
LA1(69)Y-1 Latin-Am, 69 Young
112(71)0-N Anglo-Am, 71 01d
A13(71)0-N Anglo-Am, 71 0ld
A14(75)MN Anglo-Am, 75 Middle Aged
A15(75)M-N Anglo-Am, 75 Middle Aged
A16(75)M-N Anglo-Am, 75 Micddle Aged
Worldng Clags
A17(81)0-N Anglo-Am, 81 old
A18(81)0-N Anglo-Am, 81 01d
B28(83)0-N Black-#Amn, 83 01d
A19(86)Y-N Anglo-Am, 85 Young
A20(90)0-N Anglo-Am, 90 01d
Lh2(92)Y-N Latin-Am, 02 Young
B29(92)0-N* Black-Am, 92 0ld
B30(93)0-N* Black=An, 03 014
B31(98)M-N* Blacke-Am, 98 Middle Aged
L43(99)Y-1 Latin~-Am. 99 Young
T/#4(101)Y-I Latin-Am, 101 Young
L45(101)Y-I Latin-Am, 101 Young
L46(105)0-N* Latin-Am, 105 01d
B32(106)Y-I Black-Am, 106 Young

Native
Native
Native
Native
More than
Native
More than
More than
Native
Native
Native
Native
More than
Less than
Less than

Native
Native
Native
Less than
Native
Native
Native
Native
Native

Native
Native
Native
Native
Native
Native
More than
More than
More than
Less than
Less than
Less than
More than
Less than

10
10

10
10
10

10

10
10
10
in
10
10

10

10

yrs.

yrse

yrs.
JTrSe
yrs.
yrs.
yrse.
yrse.
y‘rs L
Yrs.
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Table 4, (cont'd.)

Social Class Ethnic Social Age Tears in

of Informants _ Group —Index Group. commundty
Lower Class

B33(112)Y-I Black-Am, 112 Young Less than 10 yrs.,
B34{114)Y-T Black-Am, 114 Young Less than 10 yrs.
L47(114)7-1 Latin-Am, 114 Young Less than 10 yrs.
335(115)7-I Black-Am, 115 Young Less than 10 yrs.
B36(115)Y-1 Black-Am, 115 Young Less than 10 yrs.
837(117)Y-N Black-An, 117 Young Native
B38(118)Y~T Black-Am, 118 Young Less than 10 yrs.
B839(118)Y-I Black-Am, 118 Young Less than 10 yrs,
L48(120)Y-I Latin-Am, 120 Young Less than 10 yrs,
L49(126)Y-I Latin-Am, 126 Young Less than 10 yrs,
L50(128)0—N* Latin-Am, 128 0l1d Native
B40(129)M-T Black-Am, 129 Middle Aged Less than 10 yrs,

the first letter and number: Al, B22, LS50. In parentheses is the social
index number. The age group of the informant comes next: Y = young
(eighteen to thirty-nine), M = middle aged (forty to fifty-nine),
and 0 = elderly (sixty or older). The last letter of the code is
a clue to the geographic origin of the informant and the length of time
he has spent in the community: N = native (borm in the Fort Wayne conm-
munity and spent most of life there), N* = long-time resident of the com-
munity (born in another community but spent more than the last ten years
in the Fort Wayne community), i = recent arriva; (born in another commun-
ity and spent less than ten years in Fort Wayne).

How can the social classes thus identified and standards of language

usage be objectively related to each other? Fries in American English

Grammar defines standard £nglish as *hat variety of language used by those
who hold positions of considerable responsibility and respect and who per-

form the important affairs of the community. He identifies these persons
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as college graduates and describes their positions as usually in the
category of the professions, e.g., law and nedicine.16 The social class
thus described by . _.es fits rather well that of the upper middle class
in this study, especially if one allows for the expansion of professional
fields in the last twenty years and includes managers and proprietors of
large businesses. iries' operational definition of standard English is
applied in this study; consequently, those features of language observed
to occur regularly in the speech of the upper middle class are described
as standard English usage in the Fort Wayne community. Further, since
Linguistic Atlas research records regional varieties of cultivated usage,
compariscns of local standard usage with regicnal and national varieties
are made. Nonstandard usage, on the other hand, is that variety of lan-
guage usage which deviates from that used by the uppe - middle class as
identified in this study.

Essentially two styles (functional varieties), a formal interview
style and an informal conversational styie,were elicited from informants
by use of (1) the short worksheets of the Linguistic Atlas of the United
States and Canads (compiled by Kurath and adapted by Davis and McDavid
for the North Central states) and (2) conversational digressions during

. the interviews on topics of interest to the informant, e.g., family his-
tory, narrow brushes with death, political and social issues. When sig-
nificant stylistic changes occur in the speech of an informant, these
functional varieties are reported.

To make a distinction between cultural lsvels and functional var-
ieties of usage is important in this study as well as in the English
classroom. As Keayon has shown, speakers functioning on cither tne

standard or nonstandard level will usually command a variety of styles
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within their cultural level. In "Cultural Levels and Functional Va-
rieties,’ Kenyon observes that the "application of the term level to those
different styles of language that are not properly designated as better
or worse, desirable or undesirable creates a false impression."17 For
instance, the expression "colloquial level" unfortunately still in use
suggests to some a usage of inferior quality to that of formal English,
even though colloquialisms are proper and natural in informal situations.
Kenyon's usage classification system is based on two separate principles:

culture and function. Under the heading of culture, he evaluates usage

as standard (educated) or nonstandard (half-educated or illiterate);

under the heading of function, he classifies usage as formal or informal.

Formal uttsrances are those appropri::e for ceremonial and serious oc-
casions; informal expressions are those suitable for familiar or intimate
occasions.

Each of the following expressions in terms of cultural level is
standard English: "Let us dine at Andre's tonight."; "Let's eat at Hall's
tonight."; "Let's go to chow." However, the first utterance is a func-
tional variety appropriate for formal occasions; the second and third,
for informal occasions. On the other hand, ''Let's put on the feed bag"
is not only informal functionally but is also nonstandard culturally.

The short worksheets for the North Central states were used with
twenty-two native informants in order to identify basic dialect features
of the community. The approximately 600 items on the worksheet cover
regionally and socially significant lexical, grammatical, and phonological
variants. A shortened version of the worksheets, adapted for the Chicago

dialect study, Communication Barriers to the Culturally _I_)gprived,18 was

used with twenty-eight middle-aged and young informants, several of them
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recent arrivals in the community.

Whenever possible, the interviews were conducted in the home of the
informant in order to put him at ease. I tape-recorded all interviews
and made detailed phonetic analyses later. This procedure provided a
permanent record of the interview, enabled the interviewer to concentrate
on framing questions, especially to elicit informal responses, and re-
duced the total interviewing time. However, when the interviewer is a
highly skilled phonetician, direct transcription of the interview un-
doubtedly has advantages over the use of the tape recorder.

To facilitate relating the data gathered in this Northeastern Indi-
ana community to Linguistic Atlas data, I selected symbols from the
modified International Phonetic Association system of phonetic notation

described in the Handbook of Linguistic Geography of New ggg}and.lg The

selection of symbonis was determined by the number of significant phonetic
variations I was able to hear in the speech of the fifty informants.
Chapter II gives a complete listing of the phonetic symbols used in

transcribing responses.

Phase Two: Comparing Dialect Features of Various

Ethnic and Social Groups

Since the population history of Fort Wayne predicts strong North
Midland and Inland North dialect influences in the community, it appeared
that much of the phonological data amassed in this investigation could be
neaningfully classified and analyzed in relation to findings in the Lin-

guistic Atlas derivative study, The Pronunciation of English in the At-

lantic Stateg,zo Thus, at the outset, the phonological data was organ-

ized into a pattern similar to that used in the Kurath and McDavid study.
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In the context of two or more words, ! examined the allophonic variatioms
of vowel phonemes in the following environments: (1) stressed vowels
occurring only before consonants (checked vowels), (2) stressed vowels
occurring both before consonants and at the end of words (free vowels),
and (3) unstressed and weakly stressed vowels. Likewise, I made a
search through key words for significant variations in consonants, such
as (1) tendency to voice / t /, (2) the weakening or dropping of an
element or elements of consonant clusters, (3) the weakening of constric-
tion of postvocalic / r /, and (4) the occurrence of the voiced vilabial
fricative in the speech of Latin informants [ 8 ].

I then developed a tabular presentstion of the phonetic data for
key utterances for the purpose of shoving the distribution of linguistic
variables across social and ethnic groups. Table 5 illustrates the
method. The phonetic transcription for the word greasy, as pronounced
by each informant, is entered on the chart. Informants are grouped
according to their ethnic identity and ranked within their ethnic group
by social index number, from highest to lowest sociai class. Columas
are then defined in terms of significant phonetic and phonemic variations
observed in the fifty pronuncirtions of the key word. For example, the
word greasy exhibits allophonic variations in the phoneme / i / ranging
from monophthongal varieties [ i ~ i - ] to diphthongal forms
[ Ii~ i ]. An interesting phonemic variation is also exhibited in this
word. The phoneme / s / in greasy is distributed across all ethnic
and social groups of the sample. Although the phoneme / z / shows a
lower incidence in the Anglo-American group than in the Black-Awerican
group, its use is distributed across all Anglo-American social classes

sampled. Such a mixed distribution of the / 2/ and / s / phonenmes
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Table 5. Allophones of / i / and Incidente of /s / and / z/ in

Greasy.
LEGEND
A = /Ti~1/in stressed syllables 0 = /57 in greasy
B = fi~{7An s¢ressed ayllablas D = /Z/ in greasy
nformants Phonetic Transcripfion A 1| ciD
Anglo-American
Al (20) Y-N 9ci."§sss X
3 A2 (20) 0=N griiisi X
. AT (26) Y=N grijz¥ X X
: | A4 (34} Y-N 9rL’L‘ZI" X X
| AS (40) M=N 9ri“{.5£ : X
| A6 (46) MY 9rL'LZI‘L X X
| A7 (46) 0=N. 3rL'L-sz X
| A8 (46) 0¥ chL'Ls.L" X e
A9 (60) MaN sm‘iu
. A10 (A5} M=N 9ri'§‘1
| At11 (65) 0=N 9n‘.LSl“ X
3 | A12 (79) 0=N | qgriLkz? ) & X
‘ L A13 (71) Q=N 3n"L]_1 X X
L A1d (75) K=Y gri.'.si_" X
; | _A15 (75) M=N gririsitl X
| 416 (75) M-y | gri“(SZ N
: | A17 (81) 0=N gri“lz: X
| A18 (81) 0-N ari st ' X
A19 (BA) YoN gririsy X
._Azn_LgoJ_ozn__em"Lu X X
Anglo=Amarican Totala: [173| W46
| Black-Amarican
1 B2 (35) Y-N# 9rL-51 X| X
F | RB22 (40) Y-N gri*tzi® ix X
' | B23 (40) Y=N# cjirj. Y(S¥ il lx
| B24 (40) Y=-N# | gr(°i5% X X
1 | B25 (46) M=N® | _gri'(sil X N
k | 826 (46) Y=1 | griviz¥ X X
|L_B27 (46) Y=-I grivi-z¥ ) X
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Table 5. (cont'd.)

LEGEND
A = /f{~t)] in stressed syllables 0 = /5/ in greasy
B = [i~{] in stressed syllables D = /Z/ in greasy
] (formants [ Phonetic Transcriotion B [cD
? BlackeAmerican
\i B28 (63) 0-N gri“(z3 X X
A | B29 (92) Q-N# a[J"L LI X X
30 (93) O-N# orj. [-SE X X
| B31 (98) M-N# nn‘JJL X
s B32 (106) Y-I ar‘L"LZL X X
E 33 (112) Y-I ﬂrL"LSL" X X
1 34 (114) Y-T an (-Z% X
; 35 (115) Y-I om “izT X
b 336 (115) Y-I nrl "i-z¥ X
1 7) Y= orL LSi X X
38 (118) Y-I m-rLsn X X
B39 (118) Y-I om (2%
3 | B40 (129) M-I .__.___91:1:'_1._;1_ X
4 Black-American Totala: {191] [9]11
F&Ln-_llmerloan
k 141 (69) Y-I arL s3 xl Ix
: (I42 (92) YeN arl“LSi X
’  L43 (99) YeI ari SL X
LIA4 (101) Y- gm"'.SL 1
> I45 (101 Y-I grivsiv
6 N | grisi” X
| TA7 (114) Y-T gr(”s(”
3 148 (120) Y-I grj_-_si_
: | 149 (126) Y-I gri-si ]
*' 2 -N# grivsi® e
3 Latin-Amerioan Totals: |19 |1
- Bage Jample Totals: |3 % 3317




25

in the word gggg§Z.indieates that both pronunciations qualify as standard
forms in the community. Usages distributed across lower social classes
but not found in the upper-middle class spectrum would qualify as non-
standard forms. However, some nonstandard speech features may have

iittie effect upon a iistener's judgment of

speaker. These features are designated as social indicators by Labov??

and others to distinguish them from those speech features known as social

markers, which do have consistent effects upon the listener's conscious

or subconscious judgment of the speaker's status. Whether subjective
responses of various socio-economic groups to these pronunciations of
greasy and cther pronunciation variants would correlate highly with the
observed usage practice is a question Phase Three of this study attempts
to answer. The foregoing tabular method of organizing the data also
makes possible the identification of dialect differences between the
three ethnic groups.

in effect, the use of these charts brings together two processes
performed independently of each other: the social classification of
the informants and the observation of their linguistic behavior. Thus,
reasonably objective conclusions about the correlation of specific lan-
guage features and social stratification seem possible. Chapter III
deals with phonological variaats and Chapter IV primarily with inflec-

tional variants in verbs and pronoums.

Phase Three: Determining Correlations Between Actual

Usage and Popular Conceptions of Usage

Phase Two is designed to identify dialect cleavages along social

and ethnic lines. As previously mentioned, some of these deviations
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from the prestigious dialect may have little impact upon the life pos-
sibilities of individuals, These dialect features need to be sorted
out empirically from ones which do handicap speakers, and the critical
features for such persons need to be given priority in the English cur-
riculum. Phase Three :investigates the correlation between actual usage
and popular conceptions of usage,

A study directed by McDavid and Austin in Chicago shows that pro-
nunciaticn is a significant factor in eliciting negative and positive
attitudes.22 Similarly, results of Labov's subjective tests of phono-
logical variables (e.g., /t/ for / 6 / in thing, omission of the
final preconsonantal / r / ) led him to the conclusion that "subjective
reactions to phonological variables form a deeply embedded structure
which is recognized by the entire speech connmnity."z3

Following guidelines established by the Labov and McDavid studies,
this investigation uses a tape recording of dialect features and a set
of attitude scales to measure the subjective responses made by selected
socio-economic groups in the community to phonological and grammatical
deviations from the prestigious dialect. Six residents of the community,
representing the Anglo-American, Black-American, and Latin-American eth-
nic groups and standard and nonstandard usage, cooperated in the tape
recording of contrasting forms of phonological and grammatical usage.
Phonological forms which were tape recorded include samplings from the
following categories: (1) incidental phonemic variations,

/ €lmni ~ 3Imli /; (2) slight phonetic variutions, [ oft ~ o"I% 1;
(3) suprasegmental variations of stress, / 'Kgbweb ~ 'Kab'web /;
(4) combined suprasegmental and phonemic variations,

/ em*brels ~ mmbo'el® /; (5) systematic variations in (a) low vowels,
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/ Wof 3 wnj'/, (b) diphthongs, / davn ~ daun /, and (c¢) comstriction
of /r/, [fo» ~fog~fo ]. Sampling of grammatical devices include

variations in the (1) noun plural: five dollar, dollars; (2) noun gen-

itive: Mr. Smith car, Mr. Smith's car; (3) demonstrative pronoun: them,

those boys; (4) reflective pronoun: himself, hisself; (5) comparisons

of adjectives: better, more better; (6) verb forms (past tense: drowned,

drownded; past participvle: had drunk, drunk; and unorthodox uses of the

-
E.
§.

é verb be: we be living, we have been living); and (7) double negatives:

He can't do nothing, He can't do anything.

The groups of respondents who were asked to listen to the tape re-
cording of contrasting dialect features are samplings from populations
which I judged to be highly important in determining the social, economic,
and cultural opportunities of disadvantaged groups. The respondents

cselected are rfrom the following populations:

1. Upper middle-class Anglo-Americans
2. Upper middle-class Black-Americans
3. Lower-class Anglo-Americans

4, Lower-class Black-Americans

5. Lower-class Mexican-Americans

; 6. Elementary school teachers

7. High school English teachers

% 8. Owners of businesses, business managers, and personnel
g directors.

% The rationale for the selection of the respondents is based upon
the following considerations. Militant leaders of minority groups are
viewing the prestigious dialects as a part of an oppivssive culture.

Thus, the attitudes of lower-class ethnic groups toward a prestigious

I - UL O AR b SR o« LA R 220 i ol SRC S H L
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dialect are crucial in any attempt at dialect engineering. Likewise,
since teachers have the prime responsibility for effecting dialect
changes, their attitudes toward subcultural varieties of language are
vital. Furthermore, the language prejudices of the man who does the
hiring and firing are equally important since he affects the economic
possibilities of minority groups.

The attitude scales on which the respondents were asked to express
their reactions to the various dialect features are based on Osgood's
senmantic differential, a method of measuring attitudes toward particular
words or concepts in determining their full mezning. The feasibility of
this approach to measuring subjective responses to pronunciation was
established by Vernon and Carolyn Larsen in their contribution to the

24

Chicago dialect study. The attitude scales used in this study are

illustrated below:

extremelE ggi&gL\\jiifE:ii\‘ slightly quite extremely

EDUCATED : : : : : UNEDUCATED
UNFRIENDLY : : : : : FRIENDLY
MEXICAN-AMERICAN : : : : : WHITE

WHITE : : NEGRO
UNSKILLED WORKER : : : : : PROFESSIONAL

The complete instructions accompanying the scale and the script for the
dialect test tape are given in Appendix C.
Chapter IV organizes and interpiets the data generated in this phase

of the research.
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Phase Four: Applying the Findings

Phase Four is concerned with interpreting and applying the findings
of this study to the teaching of English usage. Chapter VI deals with

these implications.
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As rscently as two decades ago, phoneticians recognized no pore
than three dialect areas in the United States. Typical of this view is

that expre:zsed by Stuart Robertson in The Development of Modern §g§}ish:1

...the concept of a threefold division among speskers of
MAmerican English is as familiar to the man in the street as to
the phonetician....American speakers use¢ 2ither Southern Eng-
lish, the Snglish of New £ngland, or finally that which for
lack of a better name has been called '"Western" or '"General.”

Such a tripartite division of the United States into dialect areas,
though still found in some secondary textbooks,2 has long been recognized
by dialectoiugists as an oversimplification. Using Linguistic At1a§ data
for the Atlantic Seaboard, ians Kurath has identified eighteen dialect
areas covering the region froam Maine to South Carolina and inland into
the Appalachians.3 How migrations into the interior of the country and
westward to the Pacific Coast have distributed and mixed dialects and
just how many major dialect areas there are in the United States are
still matters of scholarly investigation and dispute.4 Before Linguistic
Atlas evidence became available, such widely ;eparated cities as Buffalo,
Cincinnati, and Fort Wayne would have been placed in the same '"catch all"
dialect area, General American; however, analysis of Atlas data has en-
abled dialectologists to divide the region encompassing these citiss into

thrse dialect areas: (1) Inland Northern, originating irn western New
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England and extending westward through upstate New York, the northern
one-fifth of Pennsylvania, northern Ohio, northern Indiana, and the Great
Lakes region; (2) North Midland, derived from Pennsylvania and spreading
westward into the central portions of Ohio, Indiana, and Illinois; and
(3) South Midland, the speech of the western Carolinas, Tennessee and
Kentucky, southern West Virginia, and southern portions of Ohio, Indiana,
and Illinois.5

One may indeed wonder why the native-born inhabitants of Buffalo,
Cincinnati, and Fort Wayne happen to speak distinctly different dialects.
As Raven McDavid points out, answers to this question range from the
fanciful to the factual. Fanciful hypotheses conjecture physiological
and climatological factors as accounting for dialect variation and dis-
tribution. For example, some theorize that the Negro's lips are too
thick to allow him to pronounce the postvocalic / r /; others maintain
that Minnesotans nazalize their speech because of the damp climate. Dia-
lectologists, on the other hend, have identified the following underlying
forces affecting dialect distribution in America: (1) the influence of
a large group in the early population of an arez; (2) the effect of mi-
gration on speech patterns along migration routes; (3) the influence of
physical geography, such as mountains, swamps, and deserts or communica-
tion and transportation; (4) the manifestavion cf social pressures by
cultural centers; (5) the effect of the social structure on the speech
of various social groups in the community and (6) the impact of the
speech and culture of a large body of smmigrants on the dialect of native
inhabitants. Of these various factors, McDavid considers the history
of population as the most fundamentzl in accounting for dialect variation

and distribution.6
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On the basis of population history, the Inland Northern and South
Midland dialects play a more dominant role in the development of dialect
areas west of the Appalachians than do North Midland, South, and Eastern

New England dialects. Eastern New Englanders turned to manufacturing

and the sea; Southerners corfined their population expansion largely to

cotton-growing areas; and North Midlanders of Pennsylvania were restrict-
3 ed from early westward movement by the absence of relatively easy and
economical trsusportation, such as was available elsewhere on lakes and
rivers. On the other hand, the Leople of the Inland Northern dialect
area of New York and western New England had easy access ¢o the Great

Lakes region by way of the Erie Canal, following its completion in 1825,
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and inexpensive steamboat passage on the Great Lakes. Likewise, restless
frontisrsmen of the South Midland dialect areas of West Virginia, the
Carolina mountains, and eastern Tennessee and Kentucky made at least
part of their journey into southern Ohio, Indiana, and Illinois by using
*{f flatboats on the Ohio River and its tributaries.7

In spite of this overall settlement pattern of the Great Lakes re-
gion and the Ohio Valley, the population history of Fort Wayne and Allen
County, Indiana, predicts the dominance of North Midland dialect features,
accompanied by a moderate mixture of Inland Northern and South Midiand.
A peculiar combination of geographic, political, and economic forces
helps to account for this deviation from the population settlement norms
of the Midwest and to explain a complex intermingling of competino
dialects.
4? The confluence of the St. Mary's River and the St. Joseph River to

form the Maumee, which flows northeastward into Lake Erie, and the short
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seven-mile portage from the St. Mary's to the Little Wabash, joining
the Great Lakesz and the Mississippi River, account for the early impor-
tance of Fort ¥Wayne. Recognizing the strategic vaiue of this site for
travel and defense, the Miami Indians built a village here. The French,
finding this route from the Great Lakes to the Mississippi shorter than
that via the Kankakee River and enjoying s lucrative fur t. ide with the
Indians, built Fort Miami in the late Seventeenth Century. During the
first half of the Eighteenth Century, the French and English fought for
contrcl of the area, with the English finally winning the struggle at
the close of the French and Indian War in 1760. Probably little evidence
of the influence of the French on the language of the community will be
found, other than the use of some place names.

After the Revolutionary War, President Washington, aware of the
military and economic importance of Miami Town, sent General Josiah Mar-
mar to establish a military post at the village. Harmar's army was de-
feated by the Indians led by Little Turtle. A second expedition headed
by General St. Clair also met defeat. The third expedition, under the
command of Anthony Wirme, defeated the Indians in the Battle of Fallen
Timbers. Shortly thereafter, in October, 1794, Wayne's army erected a
stockade across the river from Miami Town, and under American military
protection the village of Fort Wayne came into existence.8

Though the site of Fort Wayne was strategic at the time for military

control of the Maumee and Wabash Rivers and for the development of fur

trade with the Indians, it was not readily accessible no:* attractive to
Yankee and South Midland settlers. The Treaty of Greenville, ratified

by Little Turtle in 1795, opened up much of Ohio and a narrow strip of
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eastern Indiana to the white settlers, but the Indians granted the
Americans only a small tract of land at Fort Wayne. Consequently. there
was little incentive for settlers seeking farm land to make their way
upstream on the Maumee or downstream through the timber-strewn St. Mary's
River to Fort Wayne; therefore, during these early years the principal
support of the village was the fur trade. Furthermore, innumerable lakes
and swamps covered the area north of the village to the Michigan boundary,
and rugged, hilly terrain sprawled across the northeastern corner of the
state.9 These barriers discouraged the Yankees migrating via the Great
Lakes into northern Ohio and southern Michigan from pushing southward.
Likewise, to the east, the Black Swamp, a marsh wasteland covering much
of northwestern Ohio, diverted the stream of Yankee immigration into

Michigan. 10

In addition, an uneasy truce between the Indians and white

men prevailed in northern Indiana at the end of the Seventeenth Century.
As late as 1813, soldiers were ambushed by Indians a short distance from
Fert Wayne.ll

In the meantime, far to the south, the South Midlanders were moving
down the Ohio and up its tributaries to settle tﬁe bottom lands of south-
ern Okio and Indiana.

The resulting slow popuiation growth ¢f fort Wayne until the building
of the Wabash and Erie Canal is recorded in early diaries and letters and
by the first official census of Allen County in 1830. In 1819, Captain
James Riley was sent to Fort Wayne to survey land acquired from the Miami
Indians. He reported that there were fewer than thirty houses around the
Fort.!? And in 1823, Major S. H. Long, a topographical engineer working
in Fort Wayne, recorded his impressions of the n=ture and origin of the

inhabitants: 13
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The village is small and contains a mixed and apparently
worthless population. The inhabitants are chiefly of Canadian
origin, all more or less imbued with Indian blood. The confu-
siomof languages owing to the diversity of Indian tribes which
generally collect near the Fort makes the traveler imagine him-
self in a real Babel.

But by 1829 the population had jumped to almost 400. The opening
of a Land Office in 1822, the organization of a county government in
1823, and talk of building a canal began to attract more and more set-
tlers to the community, according to Reverend Charles E. Furman, a Pres-

byterian ninister.l4

The 1830 United States Census for Allen County
records a total population of 996, nonetheless a comparatively slow pop-
ulation growth of this American settlement during the first thirty-five
years of its existence. For in the meantime, by contrast, the popula-
tion of Indiana had grown to 343,031 15 with the heaviest concentration
of inhabitants in southern Indiana as a result of the migration of South
Midlanders using primarily the waterway: of the Ohio River and its tribu-
taries.16

But during the next thirty years, from 1830 to 1860, stimulated by
the opening of transportation and communication lines to the east and
the expansion of industry, the population of Fort Wayne and Allen County
grev rapidly. The fcllowing table shows a nearly 3,000 per cent increase
in population.

Construction of ti:e Wabash and Erie Canal, begun in 1832 and com-
pleted from Toledo to L#fayette in 1843, brought German and Irish workers
into the area. During the height of its use in the 1840's and 1850's, it

distributed thouzends of new settlers along its course. The canal boats

carried grain to Triedo and brought back native and foreign immigrants.
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Table 6. Population Growth of Fort Wayne and Allen County, 1830 to 1860.

Population of Population of
Census Year Fort Wayne Allen County
Sth 1830 400* 996
6th 1840 2,030* 5,942
7th 1850 4.282 16,919
8th 1860 10,388 29,328

*Unofficial Estimates

In the area along the Wabash and Erie Canal from Fort Wayne to Toledo,
the 1870 Census indicates that & to 15 per cent of the population was
Gerunn.17 The completion of the National Road to Indianapolis in 1834
stimulated migration from Pennsylvania and Ohio into central and north-
ern Indiana. Likewise, the completion in 1854 of the Ohio and Indiana
Railroad, which connected Fort Wayne with Crestline, Ohio, and cities
farther east in Ohio and Pennsylvania, encouraged the growth of industry
in Fort Wayne and the migration of people to the city from states direct-
ly east of Indiana.18

Concurrent with the development of transportation systems serving
the Fort Wayne area, industrial growth generated a demand for a larger
labor force. In 183S the J. C. Bowser Company estsblished a foundry
and machise shop. The RBass Foundry snd Machine Shop, manufacturer
of railroad car wheels, began production in 1854, as did the Kerr Murray
Manufacturing Company, which egtablished a foundry. These companies and
others afforded employment for semi-skilled and skilled German vorkers,

many coming from Pennsylvania and cthers immigrating directly from Ger-

many. Alsc providing employment for both German and French immigrants
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were the brewery companies of the city. C. L. Centlivre, an enterpris-
ing Frenchman from the Province of Alsace, began a brewery in 1864; and
Herman Berghoff from Dortmund , Germany, started a similar business in
1887.

Population lata for Indiana in 1850 show the effects of three great
streams of migration moving into the Midwest. Comparisons of the per
cent of the total number of immigrants who had migrated from other states
into Indiana reveal distinctly different patterns for counties bordering
Michigan, Allen County, and its neighboring counties to the south, and
counties along the Ohio River. Table 7, adapted from Joseph Layton's
"Sources of Population in lndiana, 1816 to 1850," presents evidence of
these three streams of migration affecting settlement patterns in Indi-
ana.19

Steuben and Lagrange Counties, bordering on Michigan, show thirty-
seven and thirty per cent, respectively, of their inhabitants as having
emigrated from predominantly Iniand Northern dialect areas; Allen County,
in the third tier of counties south of the Michigan border has twenty-one
per cent; and Wells and Adams, bordering Allen County on the south, show
only seven and five per cent frcm Inland Northern dialect areas. Thus
these figures indicated a sharp decrease of Yankee penetration from the
Michigan border southward into Indiana. On the other hand, Wells and
Adams Counties show seventy-six and seventy-eight per cent, respectively,
of their inhabitants as having emigrated from predominantly North Mid-
land areas; Allen County has sixty-one per cent from North Midland areas
and Steuben and Lagrange a smaller per cent of North Midlanders, forty-

six and forty-nine per cent. Only a trickle of South Midland emigrants,
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mmigrant ing Lo inciana
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Areas in the United States.

ct

Counties

Per Cent of Total Immigrants Migrating to Indiana
from Foreign Countries and States Representing
Predominant Dialect Areas*

Along Mich.
Border

Steuben
Lagrange

3rd and 4th
tiers south
of Michigan
__Border

Allen (3rd tier)
Wells (4th tier)
Adams (4th tier)

Along the
Ohio River

Spencer
Warrick

North ~ Inland South
Midland North Midland Foreign
46% 37% .5% 4%
49% 30% 1 0% 3%
61% 21% 5 % 11%
76% 7% 3 % %
78% 5% 2 % 3%
16% 2% 4 % 2%
7% 7% 43 % 3%

*3ince dialect areas cut indiscriminately across political boundaries,
these data can be expressed only in terms of predominant dialects, For
example, Ohio has been considered as predominantly North Midland,20
though Inland Northern prevails in the northern areas a~1 in such places
as Marietta and Worthington, and South Midland dominates southern areas

of the state.
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one per cent or less, had reached extreme northern Indiana by 1850, and
Allen County shows a weak South Midland migration of five per cent.
Migration from South Midland dialect areas is evident in Spencer County's
forty-four per cent and Warrick County's forty-three per cent. Since
these figures do not refiect emigration prior to 1816, when southern
Indian2 was already being settled by South Midlanders, Warrick and
Spencer Counties having a population density of six to eighteen inhabi-

tanis per square mile in 1820,21

the predominance of South Midland in
ssuthern Irdiana is not fully represented by these data.

Later United States Census datz strongly substantiate the basic
séttlement pattern indicated for Allen County and Fort Wayne in Table 7.
However, the later data indicate significant new streams of population
flowing into the community. The next-to-last column of Table 8 shuws a
marked increase in foreign-born inhabitants between 1850 and 187¢ and
the last coluun a sharp increase in the Negro population after 1950.

Table 8 shows the continued dominance of the North Midland popula-
tion, with a substantial element of Inland Northern and a much smaller
representation of South Midland characterizing the pattern of population
growth from the beginning of Fort Wayne's rapid expansion well into the
Twentieth Century. However, it must be emphasized that the foregoing
data are weighted in favor of the North Midland dialect

As previously mentioned, the states of Chio and Pennsylvania were
counted in Tables 6, 7, and 8 as North Midiand territory. Since Ohio
contains rather extznsive early settlements of both Inland Northern and
South Midland population and inasmuch as approximately the northern onu-

fifth of Pennsylvania is Inland Northern territory, the importance of

Inland Northern and South Midland dialects is undoubtedly greater than
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the foregoing population data indicate for Fort Wayne and Allen County.
The strong flow of foreign-born immigrants, already beginning to
manifest itself in Allen County in 1850, reached its peak between 1850
and 1870 and sharply declined thereafter. Table 9 indicates that German
immigration accounts for more than half of the foreign-born population
from 1850 through 1920, with the second largest group, small in compar-
ison to the German group, being the French from 1870 through 1890, the
Irish in 1910, and the Russians by 1930. Many other small groups of
various nationalities, such as Spanish-American and Mexican-American,
make up the remaining population of the foreign-born in Fort Wayne.
With total per cent of foreign-born inhabitants reduced to five per cent
by 1930, conditions would appear to he highly favorable for the accul-

turation process.

Table 9.* Foreign-Born Population of Fort Wayne, 1890-1930.

Number of Foreign-Born of a Given Nationality and the Per Cent of These
Nationalities of the Total Foreign-Born Population in Fort Wayne

1870 1890 1910 1930
German French German French German Irish German Russian
5,347 1,157 8,477 697 5,599 449 3,386 174

61% 13% 72% 7.7% 58% 4.7% 51% 2.6%

*This table is Dased on data from United States Census reports for the
years listed.

The last column of Tahle 8 suggests further variation and complexity
in the dialect patterns of Fort Wayne. The Negro population increased
from 2,487 in 1950 to 16,896 in 1967 or to nearly ten per cent of the

total population. This generous stream of southern migrants provides
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the first major infusion of Southern dialects into this community. Thus

the population history of Fort Wayne and Allen County predicts a transi-

tion speech area with competing forms existing side by side in this com-

munity.
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CHAPTER I1I

PHONOLOGICAL VARIANTS AS POTENTIAL SOCIAL MARKERS

Almost universally in our country, differences in grammar are assumed
to reflect social differences. The validity of this assumption is sup-

ported by linguistic scholarship. Atwood in Verb Forms in the Eastern

United States, a derivative study based on Linguistic Atlas jata for

the Eastern States, concludes that verb usage is sharply divided along
social lines.1 On the other hand, differences in pronunciation until
rather recently have been generally conceived as rerlecting regional
rather than social differences. McDavid, in an article which first ap-
peared in Language Learning in 1952-53,2 marshalls evidence to demon-
strate that variations in pronunciation likewise connote social status
in our country and, consequerntly, deserve the attention of English
teachers in the public schools. But for the teacher, dedicated to the
task of helping every individual realize his potentialities as a social
being, the problems of sccial differences of pronunciations are complex
and remain to a large extent unresolved. The lines of attack, however,
are clearly defined in the McDavid article. To help teachers deal ef-
fectively in the classroom with the problems of social differences in
pronunciation, McDavid suggests certain practical procedures not yet

fully exploited:
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1. Teachers should beceme fully aware of and sensitive to
the prestigious pronunciations in the community as well
as significant deviations from these standard forms.

2. They should also learn to recognize types of pronunciations
which are socially acceptable in other regions of the country

but which deviste from the local norms.

3. Teachers should establish instructional priorities in teaching
pronunciation, avoiding wasted energy on imagined "elegant"
forms and concentrating on those deviations which are most
likely to interfere with the life possibilities of individuals

in the local community and in broader contacts in other re-
gions of the country.

But in addition to the practical importaace of investigating the
pronunciation patterns of a local community and the relationship of these
patterns to other regicns, a study of phonological characteristics of
speech of a community has its own justification. Every dialect has its
intrinsic worth as a means of human communieation and is worthy of study.
Particularly is this true in a dialect transition area, such as Fort Wayne,
where competing forms of pronunciation in the basic population are likely
to exist alongside new pronunciations introduced by recent immigrants
from other regions of the country. The purprse of this chapter, then,
is to describe for a fairly typical Northern industrial community poten-
tially significant social differences in pronunciation.

Kurath identifies three types of differences in pronunciation:3

1. Differences in the system of phonemes.
2. Differences in the phonic character of individual phonemes.

3. Differences in the incidence of phonemes in the vocabulary.
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The Phonemic System

In delineating social and regional variations between dialect areas,
dialectologists agree that recognizing differences in the system of
phonemes is of prime importance. These differences in American English,
however, are relatively few.4 On the other hand, many subtle variations
do occur in the phonic quality of phonemes, especially voweis. Likewise,
differences in the incidence of phonemes in the vocabulary occur commonly
in American dialects. Because the basic intent of this study is to deal
with implications for teaching language, this chapter will concentrate
on the phonic quality and incidence of phonemes, areas in which consider-
able variation occurs in American dialects.

Nevertheless, some consideration must first be given to the basic
phonemic system, with & cautious eye on the dangers of zllowing a rigor-
ous system to make us overlook or completely disregard varieties of pro-
nunciation.s The distribution of phones in the idiolects of three cul-
tured native informants representing the young, middle aged, and elderly
groups was examined in reference to the unitary system of phonemic clas-

sification described by Kurath in The Pronunciation of English in the

United States.6 This system classifies stressed vowels as 'free" or

"checked" segments, and diphthongs as unit phonemes. Free stressed
vowels occur both before consonants and in word-final positions, for
example, as the vowel sound occurs before the consonant in feet and in
word-finel position in three. Checked vowels in stressed position, on

the other hand, occur only before consonants, for example, the vowel

sounds in rib, bend, wood, and sag. Kurath's interpretation of the diph-

thong, the interpretation used in this study, is that it is composed cf
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unit phonemes rather than a syllabic nucleus followed by an unsyllabic
element. Vowels in unstressed or weakly stressed syllables in Kurath's
scheme of phonemicization include the free vowel / & / in such words

h

he free vow

)
3
.
(3

1
1S

o

as sofa; the checked / I /, asg in , an

[y
g
5
2
pibe
=3
]

/i, u, e, 0/, as in funny, value, Wednesday, and borrow; and free

/ 3/ as in father, found only in dialects that have the postvocalic

/ r /. The phonciic system for consonants presents no problem in American
English except that in dialiects which do not preserve the postvocalic

/ r / an additional consonant / 8/ must be included to account for

the phone derived from the loss of the / r / in such words as four.7

Since / 3/ does not occupy the peak of a syllable, it must be differ-
entiated from the vowel / @ /, which does, of course, occur as a syl-
labic nucleus.

Based on the distribution of the phonic features in tne speech of
the three cultured informants in relztion to the phoneme categories es-
tablished by Kurath, I have set up the following syster of phonemes for

the speech of the Fort Wayne community:

1. Free vowel phonemes: / i, u, e, 3, 8, 9, 0, al, au, ol /, as
in tree, true, today, sermon, about, saw, boat, dive, crown,
and oil. o

2. Checked vowel phonemes: / I, U, ¢, a, =, a /, as in bit, pull,
bet, cut, ask, and lot.

3. Consonants:

a. Stops: /p,b, t,d, ¢, 5. k, g /, as in pen, bob, ten,
dog, church, judge, care, and go.

b. Fricatives: / £, v, 9,3,5,2 %, 2, h/, asin fan,
vine, thin, these, sing, zinc, shoe, pleasure, and home.

C. Sonorants: /m, n, 1, r, 5/, as in mat, new, look, row,

and sing.

d. Semivowels: / w, j /, as in water and yellow. rhe mid-
central semivowel / g / must be added to account for the
sound which regularly replaces / r / in four in the speech
of recent cultured as well as uncultured arrivals from
"r-less" dialect areas.
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Although phones in the range of low-front [ a | and low-back
{ ] are heard sporadically in Fort Wayne speech, especially in idio-
lects not preserving postvocalic / r /, these variations can be econom-
ically treated as allophonic variations of / a /. In cultivated

speech in this community, there appears to be no contrast between balm

and EQEE* both having the phoneme / g /. Phones in the range of high
central / % / are heard frequently in unstressed position, but these
phones can be classified as allophones of mid-central / 8/ or lower
high-front / I /. All cultured informants interviewed distinguish cot
with / o / from taught with / o /. Very few cultivated informants
(four of twenty-three) distinguish mourning with / o / from morning with
/ o /. The checked mid-back vowel / 6 / heard in New England in stone,

was heard in the speech of only one informant, Al7.

Phonic Variations of Individual Phonemes

As McDavid points out, variations in the pronunciation of individual
phonemes in American English are difficult to detect and evaluate; yet
phonemes, particularly vowels, do exhibit marked phonic variations and
some of these variants do indicate social status.8 In a dialect transi-
tion area, further complicated by recent immigration into the community of
minority ethnic groups, a study of phoric variations of phonemes should
(a) give some insight into what happens to dialects in competition,

(b) identify potential social markers in the speech of ethnic minorities,
and (c) indicawe ..me of the points of interference between the standard
dialect and nonstandard dialects.

Sawyer, in a study of the speech of San Antonio, Texas, also a dia-

lect transition area, found that the impact of Mexican Spanish on the
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prestigious dialect of the community was slight.9 Her investigation
also affords insight into the problems a speaker whose first language is

Mexican Spanish will have in mastering English. These problems she

identifies for the Latin-American as:

1. Difficulties in attaining the proper quality distinctions
in the English vowel system.

2. Failure to make off-glides so characteristic of English
vowels.

3. Difficulty in producing certain consonant sounds which are
not found in Mexican Spanish or which conflict in the two
language systems.

In a phonemic analysis of Mexican Spanish spoken by two natives of
Mexico, Kirg provides insight into the difficulties the Latin-American
has in attaining proper phonic distinctions in English vowels.10 King
identifies vowel sounds clustering around five phones: [ i, e, a, o, u ].
Vowels in these ranges ne assigns to the phonemes / i, e, a, o, u /.
Since the English vowel system requires finer distinctions (sixteen
phonemes in the standard dialect of Fort Wayne), the Mexican American
will obviously find some of the English sounds difficult to produce.

Another significant study of urban speech is Williamson's investiga-
tion of the Negro dialect in Memphis. She concludes that the speech of
Black-Americans is not a distinct entity and that differences between
Anglo-American and Black-American speech are primarily caused by differ-
ences of social, economic, and educational conditioning.11 Clearly, the
comparison of the speech of cultured Anglo-Americans with the speech of
unsophisticated Black-Americans is unscientific and unfa'r. In the
following discussion in which comparisons of ethnic groups are made their

social classes will be identified.
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Phonetic Symbols Used in This Study
To facilitate relating the data gathered in this Northeastern Indi-
ana community to Linguistic Atlas data, I selected symbols from the

modified IPA system of phonetic notation described in the Handbook of

Linguistic Geography of New l-:ngl:«),nd.]"2 The selection of symbols was

determined by the number of significant phonetic variations I was able
to hear in the idiolects of the fifty informants.

The phonological values of the fellowing symbols are defined in key
words as these words are usually pronounced by native speakers of stand-
ard English in the North Central States. However, phones, especially
vewels, cannot be adequately illustrated to informants of various dia-
lects by the use of key words. Thus, a description of the configuration
of the vocal organs in producing these sounds is useful.

Vowels. ‘he classification of vowels is based upon (1) the posi-
tion of the highest surface of the tongue in the oral cavity (front,
central, or back), (2) the height of the tongue (high, mid, or low),

(3) the degree of lip rounding, and (4) the degree of tenseness or lax-

ness of the tongue:

[ i ], a high front tense vowel as in beat

[ 1], a lower high front lax vowel as in bit

[ e], amid front tense vowel as in bait

[ €], a lower mid front lax vowel as in bet

[ 2], ahigher low front tense vowel as in bat

[a), alow front lax vowel, the so-called "broad ", heard in
the Fort Wayne community occasionally as the first element

in the diphthong / al / and infrequently in the word aunt
as pronounced naturally in Boston
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[ & ), a high central tense rounded vowei as occasionally heard
in music

f
e ST Hmr . o IS s B

fjt [ £], alower high central lax vowel as in the second syllable of
3 candid

[ @ ], amid central lax vowel occurring in unstressed syllables
as in sofa

[ 2 ], amid central retroflex vowel occurring in both stressed
and unstressed syllables as in bird and father

[ 3], amid central vowel heard in such words as bird when pro-
nounced without retroflexion

[ @], alow ceﬁtral lax vowel as in the first syllable of father

[ u ], ahigh back tense rounded vowel as in boot

[ v], a lower high back lax rounded vowel as in put

[ ¥ ], an advanced lower high back unrounded vowe! heard as a
variant of / y/ in good

[ 0], amid back tense rounded vowel heard in boat

—
<

], an advanced higher mid back weakly rounded vowel heard
rarely as a variant of [ o ] in such words as coat and
home

e ik N f

[ »], an advanced lower back unrounded vowel occurring in stressed
syllables as cut

Sg———

-8 [ ©], a higher low back rounded vowel as in caught

[ P ], a lowback weakly rounded vowel heard rather infrequently
in water

}i [ ], a low back unrounded vowel heard occasionally in log

Diacritics for fronting, backing, raising, or lowering of vowel
positions are [< > *¥ ]. For example, [ o< ] represents the low
central vowel articulated in a more advanced (forward) position than the
ﬁnmodified variety [ @ ]; [ o "~ ] indicates a mid back vowel articu-

lated in a higher position than [ o ].
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The diacritic for length is [ +]. For example, [ a * ] indicates
a distinctly long vowel.

The diacritic for indicating a shortened vowel is{“ ] . The breve
above a vowel | a ] indicates a vowel appreciably shorter than its
normai duration.

The diacritic for retroflexion or "r-color"is [  ]. Placed under
a vowel [ a ], this diacritic indicates the acoustic effect of "r-color"
produced by raising the tongue tip or laterally contracting the tongue.

The diacritic for nazalization [ " ] i:s placed above the vowel.

A short vowel heard as a mere glide is represented by a superior
letter | fa.lv ].

The diacritic for unvoicing is { o ].

Syllable division indicated only when two contiguous vowels belong-
ing to separate syllables might be interpreted as a diphthong [ ri-sl ]

Consonants. The consonants are classified in terms of (1) whether

they are voiced or voiceless, (2) where they are articulated, (3) what

kind of stricture is involved in articulation:

[ p], a voiceless bilabial stop as in pep
[ b], a voiced bilabial stop as in bill

[ 8], a voiced bilabial fricative occasionally heard in the
speech of Latin informants

[ L ], a voiceless dental stop occasionally heard in the speech
of Latin informants

t ], a voiceiess apico-alveolar stop as in tap

d ], a voiced apico-alveolar stop as in dead

[
[
[ k], a voiceless velar stop as in cake
[

2], a voiced dorso-velar stop as in go




54

[ 2], a glottal stop made by a closed position of the vocal
cords as in the negative expression huh-huh

[ m], a voiced bilabial nasal as in mama
[ n], avoiced apico-alveolar nasal as in no
{ 1], avoiced apico-alveolar lateral, a '"clear" 1, as in look

[ ], a voiced apico-alveolar lateral with dorso-velar coarticula-
tion, a ''dark" 1, as in gull

[ r], avoiced alveolar flap often heard between vowels as in
butter

[ £], a voiceless labio-dental fricative as in fat
[ v], avoiced labio-dental fricative as in vat

[ ©], avoiceless apico-dental fricative as in three

[ 3], a voiced apico-dental fricative as in this

[ 8], a voiceless apico-alveclar sibilant as in sun
[ 2], avoiced apico-alveolar sibilant as in zoo
[ tj'], a voiceless apico-alveolar stop as in chair
[ d3], a voiced apico-alveolar stop as in judge
[,f ], a voiceless fronto-palatal sibilant as in shave
[ 3], avoiced fronto-palatal sibilant as in pleasure

[ h], a voiceless glottal fricative as in head

[ w], a frictionless velar continuant with rounded lips as in
white

[ r], avoiced apico-alveolar frictionless continuant as in run

[ 2], a fricative slit spirant articulated by the tongue tip as
in try.

[ ¥ ], a voiced alveolar tongue trill heard in speech of the Latin
informants.

{./ ], a voiced frictionless palatal continuant as in yield

[ ], a mid-central consonant derived from postvocalic / r / in
dialects not having the postvocalic / r /
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[ ], a voiced velar nasal continuant as in sing

Diacritics used to indicate more exact phonetic value of consonants

are the following:

Diacritic for unvoicing [ é ]

Diacritic for voicing [ t ]

Diacritic for retroflection [ © ]

Discritic for nasalization [ n ]

Diacritic for aspiration [ k€ J

Diacritic for primary stress [ ' ]

Diacritic for secondary stress [ , ] (Diacritics for
stress are not used in this study except when the stress pattern for a

word deviates from that of the usual pattern.)

/ i/
The free vowel phoneme / i / as in SAE (Standard Amezican English)

beat and three occurs in checked position as two phonic types in the

Fort Wayne speech sample: ar upgliding diphthong [ Ii ~ ij ] end a
monophthong [ i ~ i« ] (Table Al).
In the Anglo-American speech, the upgliding diphthong [ Ii ]
occurs frequently, ranging from a lowered beginning [ Ii ] in the speech
of Al2 to a close beginning [ ij ] in A3. The monophthongal variety
[ i ] in infrequent, occurring only in the speech of Al0, Al4, and Al8.
The upgliding diphthong [ Ii ] clearly predominates in the Black-
American speech sample. It ranges from a lowered beginning [1 71i]
in the speech of B36 to a close beginning [ i ~ i ] in speech of B23,

B26, B27, and others.
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In contrast to the upgliding diphthong for / i / characteristic
of the Anglo-American and Black-American syeech sample, the Latin-
Americans use the monophthongal [ i*+ ] or [ i"¢ ]. On the basis of

King's vowel chart for Mexican Spanish,13 these free phones in the catin

informants’ speech are similar to Spanish [ i j. Only L42, a native of
the community, has an upgliding diphthong [ Ii ] in greasy.

The phoneme / i / in final position under stress, as in three,
displays a similar pattern of phonic variation in the three ethnic groups.

Figure Bl, based on field records of the North Central States Lin-
guistic Atlas project, shows allophonic variations for / 1/ 1in the
area surrcunding Fort Wayne to be similar to those found ir the Fort
Wayne community. The social classes of the informants whose pronuncia-
tions are represented in FiguresBl through B1l8 are the Linguistic Atlas
Types I and II. Type I is typically a person of little formal education
and restricted social contacts, and Type 1I is a person usuzlly having
a high school education and wider reading experiences or broader social
contacts. Ia the following discussion, I shall occasionally use the
term "popular' usage to describe the pronunciation of these informants.

Since the Negroes recently arriving in the community have the up-
gliding phone for / i /, this particular phoneme in Negro speech pre-
sents no problem of deviation from the standard of the community and
surrounding area. Likewise, the Mexican-American monophthongal varijant

of / i / presents little contrast to the native / i /.

/ 1/
The checked vowel phoneme / I / as in SAE bit, chimney, and whip

occurs as three phonic types in the Fort Wayne speech sample: [ I ~ ¢ |,




[P~ ], and [ i~i°].

In the Anglo-American speech, the moncphthongal variety [ I ]
predominates while centralized [ ¥ ] occurs rather infrequently; e.g.,
A6 and All in whip (Table A2). The ingliding diphthong [ 1] is
distributed across all social classes but with greater frequency in the
lower-class groups. A4 in the upper middle class has the diphthong
(1] in whip as do Al2, Al3, Al7, and Al9.

Monophthongal [ I ] and diphthongal [ 1° ] occur with equal
frequency in the Black-American speech sample. However, the inglide is
particularly evident in the speech of Negroes who are recent arrivals,
2.g., B32, B33, B34, and B35S, from Alabama, Mississippi, Louisiana, and
Florida.

"

In the speech of the Latin-Americans, the phone types [ I ] and
{ i~ e ] prevail. Four of the Latins use the raised phone | 1 ]
and six use some variant of the phone [ i ] in whip. A similar pat-
tern appears in chimney (Table A24). The phone [ i ] occurs more
frequently among the less educated Latins, indicating that they have not
mastered the distinction between / I / and / i /. As King points
out,14 this difficulty occurs because [ I ] is an allophone of / i/
in Mexican Spanish.

Figare B2 shows allophonic variations of / i / in the area sur-
rounding Fort Wayne to be primarily of the monophthongal type [ I ~ % ]
with an infrequent occurrence of the inglide [ I? ]. Since the diphthong
t 1% ] occurs, though rather infrequently, in educated Black and Anglo
speech, it appears unlikely that this feature in the speech of the Negroes

whoe are recent arrivals is a social indicator. However, the use by Latins

of the phone [ i ] instead of [ I ] for the phoneme / I / contrasts
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with the standard usage of Fort Wayne and the surrounding area and may

have critical social significance for its users.

/ e/

The checked vowel phoneme / € / as in SAE chest, chair, egos and

ten occurs as monophthongal [ ¢ ] and [ I |, ingliding diphthong
[ € ], and upgliding diphthong | c* ~v et « ei ~ et ] in the Fort

Wayne speech sample.

In the Anglo-American speech, the monophthongal [ ¢ » ¢ | pre-
dominates, especially in the prestigious dialect as evidenced in the
pronunciation of eggs (Table A3), and chest (Table A4). In the upper
middle-class sample, the raised phone [ €" ] in eggs occurs in seven

of the eight idiolects and in chest in five of the eight upper middle-

class idiolects. Before / r / in chair (Table A5), varieties of the

monophthongal phone type [ ¢ v~ e"" | are distributed across ail social
levels. Likewise, the ingliding diphthong [ ¢® | occurs in all Anglo-
American social classes in the words EESEEJ eggs, and ten (Table A4),

but with iower frequency than the phone [¢ ~e” |. Upgliding

{ ¢f ~ et ] in eggs occurs only in the lower social levels of the Anglo-

American speech sample.

In the Black-American speech, the ingliding [ ¢® | clearly pre-
dominates in chest and ten and upgliding | el et ] in eggs. In the
speech of those informants who have the constricted phone [ 2 ], e.g.,
in chair, the phone [ € ~ ¢~ ] before [ 2 ] prevails. On the other
hand, a variety of phones occur before the weakly constricted phone
[ ] and the unconstricted phone [ & ], including [ I° | for in-

formants B32, B33, and B36 and [ e* | for informants B38 and B39.
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Generaliy, the phone coming before the weakly constricted | 9 ] or

unconstricted [ g ] is lengthened as in B38's pronunciation of chair

| tjk'a ]J. The phone [ ! | occurs rather frequently in ten, particular-
ly in the speech of the recent Negro arrivals, for example, B34, B3S,
and B36. The distribution of the [ e’ ], and [ I+ ] before / r / in
chair and [ I] in ten, is restricted to lower-class Negro groups;
thus these phones constitute potential social markers.

Most of the Latin-Americans use the monophthongal [ ¢ ], wusually
raised, in ten and chest; and all of them use [ ¢ ] in chair. L47
and L49 use the phone [ I ] in chest and L49 uses [ I ] in ten.
According to King's chart of Mexican-Spanish vowels, the phone [ ¢ ] in
Mexican Spanish is phonetically very close to the English phone | ¢ ].
Latin variants of / ¢ / observed in the speech sample present little
contrast to native variants of this phoneme, except for the occurrence
of [ I ], which does contrast phonetically with the prestigious usage
of the community. Furthermore, Linguistic Atlas data for the North
Central states (Figure B3) shows the predominance of monophthongal
[ €~ ¢ ] in the area surrounding Fort Wayne, with upgliding
[ €€~ ct ] a competing form and virtually no occurrence of [ I ], for
the phoneme / ¢ / in the word ten. Thus, the allophonic [ I ] for

/ ¢/ before / n / may be a social murker in this community.

/ e/

The free vowel phomeme / e / as in SAE April, ate, ard day occurs

in the Fort Wayne speech sample as a monophthong [ e ~ e* ] and as an

upgliding diphthong of two varisties, [ e} e! ] and [ et ~¢e"¥ ].
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In the Anglo-American speech sample, the upgliding diphthong [ et ]
prevails in both checked and fre: positions. Table A6, showing the
occurrence of phones of / e / in syllable-initial position in é2£213
records an overwheiming use of [ et ]. The only variant in the Anglo-
American sample is the diphthong with a lower beginning [ ¢t ] 1n the
speech of All and Al7. In checked position, as in afraid, only sporadic
deviation from [ et ] occurs, A8 and Al0 having monophthongal [ e* ].

Likewise, in the Black-American and Latin-American speech samples,
the diphthong [ e*¥ ] prevails, with the only deviations being [ e* ]
used by B35 and B38, recent Negro arrivals from Tallahasse, Florida, and
Charleston, South Carolina.

Figure B4 shows the tendency of the upgliding diphthong [ et | to
prevail in the area surrounding Fort Wayne. However, there is a rather
striking frequency of the [ € ] diphthong in the Indiana field records.
Considering the predominance of the [ el ] and [ e ] in the Ohio and
Michigan records for localities bordering Indiana and the irregular pat-
terning of the [ e¥ ] without apparent correlation to population set-
tlement history, I believe there is good reason to question the accuracy

of certain northern Indiana field records.

/ =2/

The checked vowel phoneme / = / as in SAE ashes, ran, and began

occurs in the Fort Wayne speech sample as two monophthongal phone types
[ v~ ] and [ ¢~ ¢ ] and two diphthongal varieties, an upglid-

€~ o ] and an ingliding type [ = ] (Table A7).

ing variant [ =
In the upper middle-class sample of Anglc-American speech, the

raised phoiie [ »" ] predominates. The upglide diphthong | m* ] and
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the inglide [ =° ] occurs along with the monophthongal [ = ~ 2 ] in
the other Anglo-American idiolects. However, in the entire Anglo-
American sample, the phone [ 2 ~ 2" ] occurs much more frequently
than the diphthong forms.

In the Black-American speech, the frequency of the diphthong var-
iants is much higher than that of the monophthongal varieties. Both in-
gliding and upgliding forms occur, especially among the Negroes who have
settled in-the community recently. In the upper middle-class sample of
Black-American speech, both monophthongs and diphthongs occur, B22, BZ3,
and B25 having [ =", =., » * ] and B21, B24, and B26 using
[ a"i, a‘i, . ].

An examination of the Latin-American speech sample for the types of
phones occurring in the position of / = / in ashes reveals the raised
[ 28 ], typical of upper middle-class usage in the community, occurring
in the speech of three informants, L42, L44, ar.d L45. On the other hand,
the remaining seven Latin informants use the phone values in ashes of
the monophthongal variety [ ¢” ~ ¢ ] and upgliding diphthongal type
[ c* ]. Since / =/ does not occur in Mexican Spanish, it appears that
the seven informants are substituting the Spanish allophone [ ¢ | for
[# ]. Except for L4l and L43, who have the upgliding [ c; ], the
Latins who fail to distinguish /e / and /= / have less education
and more restricted social and cultural relaticns than do L42, L44, and
L4S.

Figure BS shows allopkonic variations of / @ / in the area sur-
rounding Fort Wayne to be primarily of the monophthongal type
[2° ~2" ~m ] with rare occurrences of upgliding and ingliding phones

[za‘ v m* ] and [ ° ]. Thus, the phomes [¢ ] and [ c* ] for the
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phoneme / & / are potential social markers in the Fort Wayne community

and surrounding area.

/a/

For the checked vowel phoneme / a / as in SAE palm, fathe

r, and

hospital, the speech sample of the Fort Wayne community has the monoph-
thongal phone | i rva' vana ] and the ingliding diphthong

[ a® ]. These phones occur in the speech of all social classes and all
ethnic groups with the exception of the centering diphthong which does
not occur in the Latin speech sample. However, all Latins do use the
phone [ @ ], indicating a satisfactory control of the phoneme /a /.

The ingliding | a° ] occurs most frequently before m, e.g., in palm

in the speech A6, A7, A8, Al2, B29, B30, B31, and B34. There is a ten-
dency for the phone [ a ] to be fronted before / r / (Table A8) as

in tomorrow. The phones of / a / often have length, as in hospital

ORI I AT PRI v AR . B 3 ERR Y S A T S Uit Mt i TR /% g
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in the speech of A3, Al9, B26, B31, L44, L46, and L48.

Figure B6, which gives the occurrence of phones before / r / in
3 tororrow for the area surrounding Fort Wayne, indicates the predominance
of [ anand’ ] before / r /. The phones before / m / in palm

show a considerable range of phonic types and phonemic incidence; never-
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theless, the centralizing diphthong [ oa ] and the monophthongal [gq ]
are well distributed in the surrounding area. The occurrence of
[ “vana ] and | a® ] across social classes and ethnic groups in

the Fort Wayne community and the frequent occurrence of these phones in

o TR g T RYERTE T TR A T
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the popular speech of the surrounding area indicate that allophonic
varieties of / a / within the three ethnic groups sampled are not

social indicators in the community.
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[/ u/

The free vowel phoneme / u/ as in SAE tube, two, and booth occurs

in the Fort Wayne speech sample as three phone types: a monophthong
[ ~u], an upgliding diphthong [ vu ], and a diphthong with a high-
central beginning { wa ] {(Table AS).

The high-back monophthongal [ u ] predominates in the Anglo-
American speech sarple, especially in the upper middle-class, although
it is distributed across all social levels. Upgliding [ vu ] also
occurs frequently throughout all social levels, but with greater fre-

quency in the lower-class groups. [ wa ] is rare in the Anglo speech

sample.

In Black-American speech, the phone [ tu ] competes strongly with
monophthongal varieties [ 4+ u]. The upgliding phone is particularly
evident among the recent Negro arrivals, e.g., in the speech of B26, BZ27,
B29, B32, and B38. The distribution of the high-central [ %] and high-
back [ u ] indicates a greater frequency of [ u ] among indigenous
Negroes, e.g., B22 and B28, and a greater frequency of [ ] among the
recent arrivals, for example, B31, B33, and B35.

The salient feature of the Latin-American speech sample for the
phoneme / u / is the overwhelming use of the high-back [ u ] and al-
most complete absence of off-glide phones with the exception of L44 who
has a diphthong with a high-central beginning in two and tube. King's
analysis of Mexican Spanish places the phone [ u ] for the Spanish phoneme
/ u / close to the high-back position of the phone [ u] in use in the
prestigious dialect of the Fort Wayne community. Thus, one can anticipate

no interference in the Latin-Americans' use of the phoneme / u / with the
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standard use of this phoneme in the Fort Wayne community.

On the other hand, the diphthong [ & ] in the speech of recent
Negro arrivals, particuiarly when it follows [ /] in such
words as new, due, and Tuesday, for example, B32 and B38, may be a social

marker in this community.

/ v/

The checked vowel phoneme / y / as in SAE push, foot, and pull

occurs in the Fort Wayne speech sample as the following phone types: a
monophthong [ y* ~ y* ~ u< ] and [u* ~u'" ] and [w ]; an in-

gliding dipathong [ y® ]; and rarely as an upgliding diphthong

[ o o ] (Table Al0 and Table All).

In Anglo-American speech, the monophthongal [ v ] and ingliding

)

f v®) prevail and are distributed across all social leveis. The in-
glide is common before / J‘/ in such words as push but infrequent
before / 1 / in pull. The lower high-back [ v ] is common in the
speech of native Anglo-Americans while the centralized [ & ] is rare.
Al3 has the deviant [ u”* ] in both push and pull.

The Black-American speech sample shows a striking predominance of
the inglide [ ¢v® ~ u’] with infrequent occurrence of the upglide
[ v ). Centralized [ 4° ] occurs in push and pull in the speech of
recent Negro arrivals, e.g., B35 from Florida and B39 from Alabama. Mon-
ophthongal [ y ], often fronted, is less frequent in the Black-American
than in the Anglo-American speech sample.

The phone [ us ~u”- ] predominates in the Latin-American speech

in the lower social levels, for example, L47, L48, L49, LS50, while raised

[ v ] generally occurs in the speech of the Latin-Americans who have
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a wider range of social relations and more education, e.g., L41, L42,
L44, and L4S. No evidence of off-gtides for / v / is present in the
speech of these Latins. Since the phoneme /u / does not occur in

Mexican Spanish, but the phoneme / u / does, the use of the phone

~ , =22
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English / y / by those Latin-Americans having
westricted social and educational opportunities is evidence of their not
mastering the distinction between / u / and / u /. Ld44 and L49, for
example, have spent several years in the migrant streanm, working with
their husbands in harvesting crops.

Figure B7 shows that the high-back monophtheng [ v ] for the
phoneme / u / prevails in popular speech in the area surrounding Fort
Wayne. The ingliding diphthong [ v® ] is also fairly common, but
centralized [ 4 ] and the phone [ u ] are rare. Thus, the sharpest
deviations from prevailing phonic types for / v / in the surrounding
area and from the standard types in Fort Wayne are the use of the cen-
tralized [ @ ~«° | by recent Negro arrivals and [ us ~u’+ ] by

lower-class Latins. These deviations are potential social markers.

/ o/

The free vowel phoneme / o / as in SAE road, yolk, hotel, and ago

occurs in the Fort Wayne speech sample as three phonic types: a mon-
ophthongsl [ © ~ o+ ], an upgliding diphthong [ oy ™ o ], and an in-
gliding diphthong [ o° ] (Table Al2).

In the Anglo-American speech sample, the upgliding [ ou ~o" ] in
checked position is clearly the norm for / 0 / across all social levels.
A sporadic occurrence of ingliding | ae ] in the speech of A2 and Al7
Y1

and upgliding [ o in All are the only deviations from the upgliding
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[ ov ]. In the unstressed position, as in window, the upgliding [ ou]
still predominates, occurring in approximately seventy per cent of the
idiolects in the sample while [ 8] occurs in ten per cent and mono-
thongal [ o ] in twenty per cent of the Anglo-American idiolects
sampled.

The Black-American speech sample also indicates the predominance of
the upgliding [ ou] for / o/ while only two informants, B33 and B38,
recent arrivals from Mississippi and South Carolina, use the ingliding
[ 02 ]. A phonenic substitution of / 5/ for / o/ in yolk takes
Place in the speech of B27 and B29, occurring as [ 5y ] and [ o« ].

In the Latin-American idiolects, the upgliding [ ov ] occurs aiong
with monophthongal [ o n p*» ]. The [ oy ] prevails in the speech
of those Latins having wider social and cultural contacts and a higher
level of education, as in the speech of L41, L42, L43, L44, and L45,
while [ o* ~ 0"+ ] occurs in the idiolects of those having more limited
contacts and less education, e.g., .47, L48, and LS50.

Figure B8 shows the prevalence of upgliding [ ou] for / o/ in
checked position throughout the area surrounding Fort Wayne, confirming
the occurrence of this phone in the Fort Wayne community. ‘hus, inglid-
ing | oP ], characteristic of the speech of some recent Negro arrivals,
may be a social marker.

Since Mexican Spanish has only the [ o] phone for the phoneme
/ o/ and its acoustic quality is defined by King as approximately the
English [ o ], which rarely occurs as the stressed free vowel in English
of this community, the Latins using [ o] instead of | ov ] may find

this usage to be a social marker.
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/ o/
The major phone types for the free vowel phoneme / / as in SAE
dog, taught, and law in the Fort Wayne speech sample are the ingliding

diphthong | 5> ] and the moaophthongal [ o J. Minor phone types for

v -
this phoneme arc monophthongal [a ] and [o 1 and diphthongal
5 U
[pol, [»° ), and [ o ] (Table Al3).

In the Anglo-American speech, the ingliding | o° ] in checked
position, as in dog, predominates, particularly in the upper middle-class

sample although this phone is distributed across all social classes.

»
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Monophthongal [ o ] is in fairly common use, while [ po 1, | p° 1,
and | o 1 occur rarely. The inglide is even more proncunced for

/ 9/ in the stressed open position with nearly seventy per cent of the {

sample having the centering diphthong [ o' ] in saw.

Basically the same pattern of phones occur for /o / in the Black-
American speech sample except that the recent arrivals show a higher
occurrence of the upgliding diphthong [ po].

For the Latin-Americans, the distribution of phones for / o / is
strikingly different, except for L4l and L42, who have monophthongal
[ 5] in checked position as in dog. L43, Ld46, L47, and LS50 have
[ 0o ~ 0"+ ] and L48 and L49 use | a> }. The only Latin informants
having an off-glide for the phoneme / 5 / are L44 and L45, who use
[ 0¥ ] in the checked position in dog.

Figure B9 and Figure B10 show for the area surrounding Fort Wayne
the occurrence of phones for / o / in checked position in dog and in :
free position in saw. Both [ 5° ] and [ 5 ] occur frequently and

usually with length in checked position. The phones [ p2 v pV ] also
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are reported. McDavid's transcriptions for / o5/ in free position

in saw report in three instances vowels having length and a centering
off-giide [ o+° ]. Thus, the popular speech of the surrounding area
and the standard dialect of the community indicate the prevalence of the
phones { o~ oc ] and [ 5-° ] for the phonene / o /. The most
striking variation from these phone types for / o / is found in the
Latin-American speech sample, which has infrequent use of the off-glide

and frequent substitution of | a ] and [ o* ~ 0+ ] for he commonly

used phones.

/ n/

The checked vowel phoneme / Ao / as in SAE husband (stressed syl-
lable), judge, and hundred occurs in the Fort Wayne speech sample in a
considerable variety of phone types: monoplithongs [ Ao ], [ 3],

[el, [ 2], and [ a]; ingliding diphthong [ A® ]; and upgliding
diphthongs | A?> ] and [ Al ] (Table Al4 and Table AlS).

In the Anglo-American idiolects sampled, the dominant phone type
for / o/ is monophthongal [ A ] and ingliding [ A® ]. These phones
predominate in the upper middle-class speech sample in the word judge,
but are distributed across ali social levels. The tense central vowel
{3 ] occurs in A12, Al4, and Al5 and the upgliding | Ai ] in A19 for
the phoneme / &4 / in judge. In the word hundred, monophthongal [ 5 ]
was observed in the speech of all Anglo informants.

In the middle and upper middle-class Negro groups, the monophthongai
[a] and [ 3] phones predominate. Several other phone types occur
in judge in the speech of Black-Americans in the lower social lsvels.

The constricted [ » | is present in the speech of three informants B32,
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B38, and B40, who are recent arrivals from Alabama, South Carolina, and
Missouri. [ ¢ ] occurs in the speech of B36 and B39 and the upgliding
[ Y] and [A* ] in the speech of six recent Negro arrivals. A var-
iety of phones for / A / in such words as husband and hundred also
occur in the Black-American speech sample. the upgliding |[ 2 1 occur-
ring frequently along with monophthongal [ a }. Ingliding | 2% ] and
upgliding | A* ] also occur. Thus, the off-glide phone type appears
to be more prevalent in the Black-American speech than in the Anglo-
American speech sample.

By contrast, the Latin-American informants do not have off-glide

phones for the phoneme / A/ in such words as judge, hundred, and son.

The better-educated Latins generally have the monophthongal [ A ] while
those less fluent in the use of English tend to use the phone [a° ],
e.g., L43, L47, L48, L49, and L50. This difficulty in achieving the
phone [ A ] is undoubtedly related tc the fact that the Mexican-Spanish
vowel system does not have the phoneme / A /. Thus, these speakers tend
to substitute [ a ] for [ a ], using the Spanish allophone of / a /.
Figure Bll shows that [ o | for the phoneme / A / prevails in
popular speech in the surrounding area with sporadic occurrence of [ 3]
and off-glides | 22 ] and [ AY ]. The standard speech of Fort Wayne
also indicates the prevalence of [ A ] along with the centering off-
glide [ A® ]. Thus, a variety of phones in the Negro speech, | A* 1,
( &°1, [2], [ €], and the substitution of the phone [ o ~ " ]

in Latin speech are potential social markers in this community.
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/ al /

For the free vowel phoneme / al / as in SAE five, twice, and

ice, a wide variety of phone types occur in the Fort Wayne speech sample
(Tables Al6 and Al17). These allophonic variations can be described in
terms of the place of formation as well as the duration of the first
member of the diphthong and the type and relative prominence of the off-
glide. The phones of / al / occurring in the fifty idiolects are dis-
tinguished by beginnings varying from low-front to low-central and raised
low-central positions. Also, the length of the first element, ranging
from relatively short to long duration, produces distinctly different
allophones. A relatively long beginning, followed by a brief, vanishing
off-glide, produces the "slow" diphthong; e.g., [ a-€~ g-€ [, [ a*® ],
and [ o°¥ ]J. A short beginning, followed by a rather prominent off-
glide, produces the '"fast" diphthong; e.g., [ af ~ ¢f ~ e} ].

In the Anglo-American speech sample, the "fast" diphthong with a
low-central beginning predominates in the standard dialect; e.g., in the
speech of Al, A2, A3, and A4. A raised low-central beginning occurs
fairly frequently, being distributed in this sample primarily among the
older infermants in the lower middle-class group. Variants of the '"slcu"
diphthong [ a+¥ ~ a<} ] occur rather infrequently in the Anglo-American
speech sample. Approximately thirty percent of the informants (A4, A8,
All, Al2, Al4, Al19) have the "slow" form in checked position before a
voiced consonant; e.g., in five.

The Black-American specch sample exhibits a greater variety of phone
types than either of the other ethnic groups. The "fast" diphthong with

low-central beginning is present in the checked position before voiced
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consonants, for example, five, in the speech of both the younger and
older better-educated Negro informants. In the checked position before
the voiceless consonant in twice, approximately sixty percent of the
Black informants have some variety of the low-central diphthong. In
conirast to the standard form of the / al /, the recent Negro arrivals
generally have the "siow" diphthong with a brief upglide or off-glide

€aqe€] or | a.® }; e.g., in the

before the voiced consonant [ a°
speech of B33, B34, B36, and B39.

The use of the phone [ a ] for / al / occurs primarily in the
speech of Latin informants in the lower social spectrum, e.g., L47, L49,
L50; however, this phone is also present in the speech of L43. Several
of the better-educated Latins use the phone [ a°¥ ] or [ ol ] and
thus have no contrast in their use of the phoneme / al / with that of
the standard form in the community.

Figure B12 and Figure Bl13 show for the area surrounding Fort Wayre
the presence of the "slow" diphthong in the phones [ g% ~ et ~ ¢t |}
and "fast" diphthong in [ of ~ e ~ e ~ al ]. The "fast" diphthong
tends to predominate before the voiced consonants, for example, in five
and clearly predominates before the voiceless consonant, for exampie, in
ivice. Several instances of the centralized [ ef ~ o ] occur. But
there are no occurrences of the '"slow' diphthong | as € a- € ] or, for
that matter, of the phone [ a ]. Thus, the most striking allophonic
deviations for the phoneme / al / from the popular use in the surround-
ing area and from the standard dialect of the Fort Wayne community occur
in the Black-American speech of recent arrivals in the 'slow" diphthongs

€

[ @€~ g€] and [ a® ] and in the Latin-American use of {a].
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/ av /

The free phoneme / an / as in SAE drowned, without, and down occurs

in the Fort Wayne speech sample in a wide variety of phone types (Tables
Al8 and A19). The allophones of / auv / can be described in the terms
of the vowel quality of the first element, the relative length of the
first element and the character of the off-glide, positional variations
of the first element depending upon whether the diphthong precedes a
voiced or voiceless consonant or ends the word.

In the Anglo-American speech sample, the dominant allophone for
/ av/ is [ av ], beginning in the low-central position and gliding
to the lower high-back position. The off-glide, however, does occur in-
frequently as [ 0] and [ @ ]. The phone type [ qu | is distributed
across all social classes in the Anglo-American group, e.g., in the
speech of Al, A5, Al2, and A20. Also, the diphthong [ au ] with the
low-front beginning occurs fairly often in the speech of informants on
various social levels, e.g., A4, A6, A8, AlS, and Al7. Apparently, the
upper low-central beginning is rather rare, only Al6 having [ ey ] in
without and in drowned. Varieties of the 'fast" diphthong clearly pre-
vail in the Anglo-American use of [ ay ] in checked position before the
veiced consonant, e.g., in drowned and before the voiceless consonant,
e.g., in without. In the word-final position, as in cow, the same pat-
tern prevails.

The Black-American speech sample evidences a greater variety of
allophones for / gy / than either the Anglo or Latin group, especially
in the checked position before the voiced consonant and the word =~final

position. In the checked position before a consonant, as in drowned,
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the ''slow' diphthongs compete strongly with the ''fast' diphthongs. Al-
though forms of the ''slow" diphthong [ a-u: ~ aeu ~ =y ] occur in all
social classes of the Black ethnic group, they appear more frequently

in the speech of recent arrivals, e.g., B26 (Alabama), B27 (Georgia),

and

d B33 (Missigsinni)
N rr=7

Pl e, e - —-

These "3low" diphthongs exhibit distinctly dif-
ferent beginnings: the low front [ a*v ] for B29 and B34; the higher
low-front | =u ] for B33, B36, and B40; and low central [ aevu )} for
B36. Eight Black informants use the ''slow' diphthong before the voiced
consonant while only three use it before the voiceless consonant. On
the other hand, there is no increase in the number of ''slow'" diphthongs
in the Anglo speech sample when a positional change occurs in which

/ avu /_ comes before a voiced consonant or at the end of a word rather
than before a voiceless consonant.

Several of the Latin-American informants’ pronuaciation of / av /
approaches closeiy the prestigious form in this community. L41, L42,
L45, and L46 begin the diphthong in the low central positicn with an
off-glide to [ u] in the lower high-back position. But the quality
of the off-glide varies considerably for the ’atins having less educa-
tion and more limited social contacts. For these persons, the common
off-glides are [{u] and [ O ].

Figure Bl4 and Figure Bl5 show variants for / avu / in the words
drowned and without in popular speech for the area surrounding Fort Wayne.
The "fast" diphthong predominates cverwhelmingly both before the voice-
less consonant / t / in without and before the voiced consonant / n /
in drowned. Although there is a slight increase in number of 'slow'
diphthongs before the voiced consonant in this sample from the Linguistic

Atlas field records, the increase is negligible. Consequently, the
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importance of positional variants of / av / in the surrounding area,

as well as in Fort Wayne, seem insignificant. The primary deviation of

phones for / ay/ from the standard usage of Fort Wayne and the popular

: usage of the surrounding area wouid appear to be the "slow" diphthongs
% [ 0°v~ acyu~ =u ] in the dialects of recent Negro arrivals.
i

[ ol /

In the Fort Wayne speech sample, the allophonic variations for the
free vowel phoneme / 5l / are distinguished by beginnings varying from
low-back to mid-back, with the raised low-back beginning the most commen.
The "fast' diphthong prevails in the standard dialect, but the "slow"

diphthong also occurs fairly frequently, particularly in the speech of

recent Negro arrivals (Table A20).

In the Anglo-American spsech sample, the dominant allophone for
/ ol / is [ of ], thirteen of the informants having this phone in the
word 0il. Five of the Anglo informants have the "slow" [ o¥ ] and
g two a low-back beginning [ pg ].
A greater variety of allophones for / ol / is shown in the Black-

American speech sample. The upper middle-class Negroes use the phones

B R R R

[ of ~ oI ], except B27, a recent arrival, who has the "slow" di hthong
P P

E with a centering off-glide [ 0-° ]. The upglide [ 9+% ] occurs in

g the spesech of B31, B35, and B36 and another upglide variant [ po ] in

é B3Z and B33. Another interesting deviation is B34's use of the constrict-
3 ed [2 ] in the diphthong [ o ] in oil.

i T.- Latin-American speech sample shows the younger, better-educated

informants using the prastigious form [ o ], with the exception of

L41 who has the mid-back beginning [ 0f ]. The phone [ O ] is also
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heard in the speech of L47 and L49 in the word oil, while the centering
off-glide occurs in the speech of L43, L48, and L50.

Figure B16 shows the variants of / o / in the word oil in the
popular speech for the area surrounding Fort Wayne. The '"fast" diph-

thong | of ] clearly predominates, with the "slow" form [ 0%}
occurring fairly frequently. Thus, the primary deviations from the
standard usage of Fort Wayne and the popular usage of the immediate
area are the phones | o € 1, | 5+ ], [po], and [ ®» ] 1in the

idiolects of recent Negro arrivals and the phones [ Ot ] and | o° ]

in the speech of Latin-Americans.

/ 3/
The major phone types for the free vowel phoneme / 3 / as in SAE

girl, thirty, and nurse in the Fort Wayne speech sample are the monoph-

thongal [ » ] and the ingliding diphthong [ % ]. The most striking
phonetic deviations from these dominant forms are diphthongs in which
the first elements are unconstricted, such as [ 3® ] and [ 3} ] in
the speech of recent Negro arrivals (Tables A2l and A22).

In the Anglo-American speech sample, the dominant phone type for
/ 3/ is an upgliding diphthong [ 3 ]. This diphthong starts from a
mid-central position with a partial constriction of the breath caused
by a humping of the tongue and ends with the tongue bulging upward to
produce a fully constricted sound. This phone is distributed across all
social levels. Also occurring at all social levels, but with lower fre-
quency, is the monophthongal [ 2 ].

These constricted phones, [ 2 ] and | » ], also predominate in

the speech of the upper middle-class Negroes in girl and thirty for B2l,
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B22, B24, B25, B26, and B27. Four of these informants have lived in
the community at least ten years. On the other hand, unconstricted
phones or diphthongs with unconstricted beginnings, such as [ 3 ],

[ 39 ], and | 3* }» in thirty and girl, seem to characterize the
speech of recent Negro arrivals. B32, B33, B36, and B39, residents of

the comrunity for less than five years, use the '"r-less'" phone | 3® ]

in girl and [ 3' 1 in thirty.

In the Latin-American speech sample, phones for the phoneme / 3/
are of the constricted variety; e.g., [ » ] for L46, L48, and L49 and
[ ] for L41, L42, and L44 in the word thirty. The principal variant
from these standard forms is the diphthong [ = ]; e.g., in the speech
of L43 and L45.

Figure B17 and Figure B18 show the phones for / 3 / in thirty
and girl in the popular speech of the immediate area around Fort Wayne.
Fully or partially constricted phones for / 3 / prevail, with the
monophthongal [ » ] occurring more frequently than | 3 ]. Thus, in
the Fort Wayne community and the surrounding area, the unconstricted

¢

hones 3%~ 3 4 3 in the Black-American speech contrast with the
p

prestigious forms and are thus potential social markers.

Consonants

/ p/
The voiceless bilabial stop / p / as in SAE push, April, speech,

and whip has the phones [ p¢] and [p ] in the speech of all social
and ethnic groups sampled. In initial position in stressed syllables,

it is usually aspirated in the speech of all informants. In final




77

position, this phone tends to be aspirated more frequently in the speech
of the Latins, for exarple, in the word whip (Table A2) for L46, L49,

and .50 than in the speech of the Anglo and Black informants.

/ b/

The voiced bilabial stop / b / as in SAE boy, husband, and tube

occurs as two phonic types in this speech sample: [ b ] and [ 8 ].
The Anglo-American and Black-American informants use [ b ]. Both

[b] and [ B8] are used by the Latin-Americans. Lower-class Latins
use the bilabial fricative phone [ 8 ] where / v / occurs in English,
e.g., in seven for L47, L49, and LSO. [ 8] occurs in the place of

{ b ] in husband for L47 and LS50 (Table Al5), and an unvoicing c¢f [ b ]
occurs in the final position of tube as [ p ], for L47, L48, and LZC

(Table A9).

/ t/
For the voiceless apico-alveolar stop / t / as in SAE ten, with-

out, thirty, and tube, the following phones occur in this speech sample:

rety, [tl], [ t ] | '), and [ d]. In the initial position

in stressed syllables, the aspirated phone [ t €] usually occurs in

the speech of all informants. The aspirated variety also is used fre-
quently in the medial snd final positions by the Latins; e.g., in thirty
for L41, L43, L44, and L45 (Table A22) and in without for L43, L44, L47,
and L49 (Table A19). The voiced phore [ t ] occurs intervocalically

in thirty and water in the speech of many informants in all ethnic groups.
The fully voiced phone [ d ] is heard in lower-class informants in all

ethnic groups, e.g., in thirty for Al7, B34, and L46 (Table A22}).
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Between vowels in such words as water and vegetable, the flapped phone

[ '] occurs occasionally in the speech of the Anglo and Black infor-

E
]
3
A

mants, e.g., in water for A5 and B35, and frequently in the speech of

Latin informants; e.g., L41, L42, L44, and L46.

A Lt T e

/d/

The voiced alveolar step / d / as in SAE dog, husband, and drowned

B A A B R ML A C A A

occurs as three phone types in this speech sample: [ d }, [t], and

[ »]. In initial and medial position, all informants use the phone

[ d ], except L47, who uses [ » ] in window. However, the phone

[ d] in the final position in a consonant cluster, as in the word
husband, tends to be weakly articulated or lost in Anglo-American speech
and is nearly always lost in the speech of the Black and Latin informants

(Table A15). In final position in such words as drowned, forehead, and

hundred, che Black and Latin informants, particularly in the lower class

groups, often use the phone [t ], e.g., B37, B40, L43, L48, and L50
(Table A18).

/ k/

For the voiceless dorso-velar stop / k / as in SAE can't, careless,

six, and sack, two phones occur: [ k] and [k ]. Generally, in-

SRR

formants of all groups use the aspirated phone [ k¢] in the initial
position as in careless (Table A23) and the unaspirated phone [ k ] in

final position, although the Latins tend to aspirate this phone in final

g

position, e.g., L44, L45, and L47 in sack. No socially significant var-

iants of this phone occur in this speech sample.

T AT T IR AT e T

e s = SRR
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/ g/

The voiced dorso-velar stop / g / as in SAE girl, eggs, dog, and
greasy occurs in this speech sample as the phones [g] and [ k J.
For nearly all informants, this phoneme presents no problem. Exceptions
are the substitution of [ k] for [ g ] in dog by L43, L49, and LSO
and the loss of articulation of [ g ] in final position by B32 and B39
(Table Al3). LSO also uses [ k ] for [ g1 in eggs. Although these
deviations from the standsrd phone [ g ] are infrequent in this sample,

they probably function as social markers in this community.

/ £/
For the voiceless labio-dental fricative / f / as in SAF five,
coffee, and roof, the phone / f / occurs in the speech of all infor-
mants (Table Al16); thus, the use of this phoneme presents no problem

for the ethnic groups sampled.

/ v/

For the voiced labio-dental fricative / v/ as in SAE five, seven,

and vegetables, three phones occur in this speech sample: {v], [f],
and [ 8 ].
Nearly all informants have the phone { v ] in the positions repre-

sented in vegetables, seven, and five. Buf there are significant excep-

tions. Lower class Latin informants tend to use the phone [ £ ] in-
stead of [ v ] in five, e.g., L47, L49, and LS50 (Table Al6), and both
Latin and Black informants of this social group often articulate weakly
the [ v ] in word-final position, e.g., 836 and L46. Furthermore, Latin

informants occasionally substitute the bilabial fricative [ 8} for
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[ v ] between vowels; e.g., L46, L47, and L49 ir seven.

/ e/
The voiceless apico-dental fricative / © / as in SAE thirty,

nothing, and mouth has the phones [©6 ], [t ], [t ], and [ f ]
mn

in this speech sample. In the wyrd-initial position, e.g., in thirty,
the phone [ © ] occurs in the speech of nearly all informants; however,
B36 has the phone [ t ] and L47 and LS50 the dental phone [ : ] in
thirty and three. In the medial and word-final positions, the phone

[ © ] also previals. Deviation are the use of | t ! by B34 and | ; }
by L47 and LS50 in nothing and the substitution cf [ £f] for [ » ]

by B27, B30G, B33, B36, and B40 in the word mouth. Also significant is
the lessof [ ® | in the word-final position; e.g., in mouth, by B32

and B34,

/ ¢/
For the voiceless apicc-alveolar stop / ¢/ as in SAE

chimney, furniture, and touch, two phone types occur in this spzech

sample: [ tf] and | [ 1. In the initial position, for example, in

chimney, chair, and chest (Table A24, AS, and A4), thz phone | pr ]
prevails in the Anglo and Black speech, with the exception of B36, who
uses | f ] in chimney. On the other hand, the sccurrence of the phone
[.[ ] for [ tj'] is rath»r common in the speech of the working and
lower-class Latins, for examwple, in chair for L47 (Table AS), in chest
for L46, L47, and L49 (Table A4), and in chimney for L46, L47, L43, and
L49 (Table A24). L47 and LS50 use the phone [ [ ] for | tf ] in

furniture; and in word-final position, for example, in touch, L47 and L49




81

also use the phone [ I1].

/31

The voiced apico-alveolar sStop / ¥/ as in SAE judge, bulge,

senuine oceurs regularly as the phone [ 4z 1 in the speech of nearly
all the survey informants. However, the phones (] and [t |

are present in the speech of a few of the Latin informants. L43 uses
the phone | tj‘] in word-final position in judge and bulge, and L47
and L49 use this phone in jeint. L47 and L48 use [ '] in the word
bulge. Thus, the distinction among the sounds [ tf ], {d3 ], and

[ [1 present difficulties for the less-educated latins.

/s /

The voiceless apico-alveolar sibilant / s / as in SAE six, first,

horse, and sack occurs regularly as the phone [ s] in the speech of
all the survey informants. The phoneme / z / competes vigorcusly with

/ s/ ir greasy in middle-class Fort Wayne speech.

/ z/

For the voiceu apico-alveolar sibilant / z / as in SAE 200,
husband, eggs, and ashes, two phone types occur in this speech sample:
(2] and [ s ]. In the speech of the Anglo and Black informants, the
phone [ z ] prevails as iilustrated in the medial and final positions
in hustand and gghgg_(Tables AlS and A7). On the other hand, the un-
voiced phone [ s | does occur in both Anglo and Black idiolects with
somewhat greater frequency in the lower social groups; e.g., in husband

for A9 and Al0 and B25, B27, B30, B33, B36. There is also a tendency
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for some Black informants to unvoice this phone in final position, e.g.,
[ g ] in eggs as pronounced by B27, B31, B34, B39, and in ashes as
spoken by B25, B31, B33, B36, and B37. But the most striking contrast
in the use of the phones for / z / occurs between the Anglo and Black
informants on the one hand and the Latins on the other. Nine of the ten
Latin informants use [ s ] in medial position in husband and all of
themuse { s ] or | s ] in the word-final position in ashes (Tables
Al5 and A7). Also, in the word-final positicn in eggs, following the
voic.d velar stop [ g ), five of the Latins use { s ] or | s ] and
three | g ]. Actually none of th- Latin informants use the phone [ z ]

for the phoneme / z / consistently.

v

/ s/
in this speech sample, the voiceless fronto-palatal sibilant / s/

as in SAE shut, wash, and dishes occurs in the phones [ [ ], [d3 ],

and [ tj’]. Without exception, the Anglo and Black informants use the

phone [ [} in such words as shut, dishes, brush, wash, push, and

ashes (Tables A10 and A7). However, there is a sporadic use of the

phones [ t[] and [ d3] in the speech of the Latins. L48, for

example, uses | tj‘] in brush and wash, and L45 [-gf ] iw horseshoes.

And L41 has the phone [ d3 ] in shut. The allophonic variations for
/s/, / e/, and / J/ in the speech ui these Latin informants in-
dicate that the distinctions between these Englisk phonemes are not

easily mastered by persons whose native language is Mexican Spanish.
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/2]

The voiced fronto-palatal sibilant / 2/ as in SAE pleasure and
rouge occurs rather infrequently in American English. It occurs in the
speech of all informants as the phone [ 3 ] in the word pleasure but
occurs as [ d3] in garage and rouge in the speech of many informants

in each of the ethaic groups.

/ m/

The voiced bilabial nasal / m / as in SAE mother, morning, chimney,

and room occurs in the speech of all informants as the phone fm];

e.g., in morning, chiimney, and tomerrow (Tables A25, A24, and A8).

/ n/

The voiced apico-alveolar nasal / n/ as in SAE nine, window, and

ten occurs in the speech of all informants as the phone [ n }; e.g.,
in ten and chimney (Tables 4 and 24). In several iustances Anglo and
Black informants substitute the phone [ 1 ] for [ n ] in chimney;
e.g., A9, Al4, Al8, B23, B24, B27, and B31. Latin informant L48 uses
[n] and [ 1] interchangeably and L50 uses [ 8 ] for [n] in
chimney. [ n ] forms the peak of syllables occasionally. For example,
syllablic | n ] occurs after [ t ] in written in the speech of Al,

A2, and A3.

/ n/

The voniced dorso-velar nasal / r/ as in SAE something, morning,

mourning, and drink occurs in this speech sample as two phones: [ 1 ]

and [ n ] (Table A25). All informants use the phone [ 7 }; however,
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[n] 1in the ing suffix is fairly common, e.g., in going for Anglo in-
formants Al12, Al13, Al5, Al8, and A20; for Black informants B31, B34,
B36, B37, and B40; and for Latin informants L46, L48, and L50. The sub-
stitution of /n / for /y / in ing rarely occurs in the formal

speech of unper middle-class informants.

/ 1/

The lateral phoneme / 1 / as in SAE log, April, girls, and glass

occurs in this speech sample as two phones: { 1] and [ ¥ ]. All in-
formants use the "clear" "1" (voiced apico-alveolar lateral) in initial
position and after a voiced consonant, e.g., log and glass. Also, all
informants use the ''dark 1" (voiced apico-alveolar lateral with dorso-
velar coarticulation) after vowels; e.g., in April and girl (Tables A6
and A21). The "dark 1" also forms the peak of syllatles occasionally;
syllabic | } ), for example, occurs after [ d ] in the speech of Al

and AS in candle3

/ r/

The phoneme / r / as in SAE rinse, arrow, drowned, and three

occurs in this speech sample as the following phones: [ r ], [ a ],

[ ¥ ], and [ £ ]. The common alveolar frictionless r-sound, [ r],

is heard in the speech of all informants in the initial pusition in
range and in the intervocalic position in arrow. [ x], a fricative
slit spirant articulated by the tip of the tongue, is heard after
alveolar stops. Nearly all informants have this phone after [ t ] and
[ d]; e.g., in drowned (Table A18). [ {] is the flapped r, which is

made by touching the tongue tip briefly to the alveolar ridge and
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withdrawing it quickly. This phone occurs as a variant of / r / be-
tween vowels, as in water in the speech of all ethnic groups, for ex-
ample, Anglo informants Al, A3, A6; Black informants B21, B23, B25; and
Latin informants L41 and L48. | ¥ ], the trilled r, occurs oniy in the
speech of the Latin informants; e.g., in three for all Latins except L4l

and L48.

{ h/

The voiceless glottal fricative / h / as in SAE husband, whip,

and haunted occurs in the speech of all informants as the phone [ h ].

The loss or weakening of [ h ] in the consonant cluster / hw / of
whip occurs rathker infrequently; e.g., in Al4, Al9, B22, B2, B35, L45,

3 and L49.

RS (R

I W/

The labiovelar phoneme / W / as in SAE wash, without, twice, and

genuine occurs as two phones: [ W] and [ W ]. All informants have
)

both the voiced and voiceless phones. In wash and without, the voiced phone

occurs, but af:ier a voiceless consonant it is a voiceless phone [ W ],
)

as in twice.

1
1
g
3
g /J/
§

The voiced fronto-palatal phoneme / J /, as in SAE yolk, onion,

and yesterday occurs in this speech sample as two phones: [ J ] and

[ d3 ], a phonemic substitution.

The Anglo and Black informants, as well as the well-educated Latins,

use the phone [ J ]; however, some of the lower-class Latins
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occasionally use a phone approximating [ 43 }; e.g., in yolk for L46,
in yellow for L46 and L49, and in yesterday for L49 and L50.
/37
In the speech of informants who do not have the postvocalic / r /,

the unsyllabic consonant phoneme / @ / occurs in such words as ear and

four / ig, fo3 / as the phone [ @ }. Recent Black arrivals especially

have this phone; e.g., in four B26, B32, B37, B38, and B39. But non-
syllabic / 8 / is lost completely in four in the speech of B34 and B36.
On the other hand, long-time Black residents, even in the working-class
group, have constricted phones [2 ] or [ @] in the postvocalic

/ r / position; B29, B30, and B3l have strongly constricted [ 2 | in
this position. Since postvocalic / r / is characteristic of the pres-
tigious dialect of this community, the contrasting [ 8] or the com-

plete loss of a phone in this position is a potential social marker.

Incidence of Phonemes

Differences in pronunciation result not only from variations in the
system of phcnemes and in the pronunciation of individual phonemes but
also from variations in the occurrence of individual phonemes in specific
words. To raise such questions as 'Does aunt tegin with an / = / or

an / a /?" '"Does soot have an [/ u /, / u/, or [/ &/ sound?" is

to consider the matter of phonemic incidence. Derivative studies from
Linguistic Atlas data show that different phonemes do occur in particular
words in rather clear regional and social distribution. Statements in
the following discussion about social and regional dissemination of

phonemes in particular words in Eastern United States will be based on




The Pronunciation of English in the Atlantic States.15

The incidence of phonemes in the Fort Wayne speech sample will be
examined to determine their social distribution and to provide additional
evidence for evaluating dialect affiliations of the speech of the com-

e accompanying tables (see Table 10), the column headings
MC and LC represent middle-class and lower-class groups. The upper
middle-class and lower middle-class groups have been combined in the MC

column, as have the working-class and lower-class in the LC column. A

Table 10. / I / and Variants

Incidence Per cent of group
Lexical Phonemic frequency using variant 5
item variants MC LC MC LC X P
rinse / 1/ 5 6 23 25 .09 .05
/ €/ 17 17 77 71
[ e /* 0 1 o - 4

preliminary test using the four social groups, as compared to combining
them into two groups, indicated for these data that equally ratisfactory
results for the purpose are achieved in this simpler presentation. But
when interesting deviations occur which tend to be lest in this more
generalized nandling of the data, these variations will be reported.
Phoniemes clearly predominating in particular lexical items in the middle
class sample will be considered the standard usage of the community and
will be used when making comparisons to cultured usage in other areas
investigated by the Linguistic Atlas projects. Likewise, phonemss pre-
vailing in lexical items in the lower-class sample will be considered

nonstandard usage in the community. The column "Per cent of group using
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variant'" means the per cent of informants in a given social class using

a particular phonemic variant in the l2xical item. X2

is the chi-square
statistic which has been determined for the distribution (frequency of
occurrence) of phonemic variants for a particular word in the two social

(1] b P o

groups. 'P' 1is the ievel o

significance or provabiiity level. I
context it is used to test the hypothesis that pronunciation and social
class are independent of each other. For example, in Table 10, "P'" is
>.05, which means that, given the hypothesis that pronunciation and
social class are independent of each other, the probability is greater
than .05 that the distribution by class of the variants for / 1/ in
the word rinse could occur by chance alone. Likewise, whea '"P" 1is <.05,
as in Table 11 for the vowel phonemic variants in egg, the probability

is less than .05 that the distribution by class of the variants for the

phoneme under consideration could occur by chance. An asterisk placed

Table 11. / € / and Variants

Incidence Per cent of group
Lexical Phonemic frequency using variant 9
item variants MC LC MC 1C X P

deaf /e / 21 21 95 84 . .92 >.05
/ i/ 1 3 5 12
/e /* 0 1 0 4

egg / e/ 18 12 75 46 4.33 <.05
/ e/ 6 14 25 54

yellow / ¢/ 23 19 100 76 3.39 ~».05
/ a/ 0 5 0 21

yesterday / e/ 20 24 87 96 1.52  >.05
/ 1/ 3 0 13

/= /* 0 1 0
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immediately to the right of a phonemic variant, for example, / e /* in
Table 10, signifies that the particular variant has such a low frequency
of occurrence that it has been dropped from the chi square computation
because its expected cell frequencies are too small for rigorous appli-
cation of the chi square statistic.

In rinse the vowel / &/ of bet predominates in both middle and
lower-class usage. Although four of the five occurrences of / 1 / are
among the most highly educated informants, three of these five are mid-
dle aged or older. / ¢ / prevails in the younger, well-educated in-
formants, but it is widely used also in the lower-class group.

In deaf the vowel / ¢/ is nearly universal in the middle-class
group and clearly prevails in lower-class speech. But the / 1/ of
beat, typical of folk spuech of the Eastern States, does occur with
slightly higher frequency in lower-class speech. / e / of bait is rare
in this community.

The pronunciation of egg varies across social groups, / €/ pre-
dominating in middle-class and / e / in lower-class usage. Seventy-
five per cent of the middle-class informants use / ¢ / and fifty-four
per cent of the lower-class group use / e /. The pronunciation /! ¢/
is characteristic of North Midland speech on all social levels, but
/ e / competes with / ¢ / elsewhere and is gaining ground among the
middle class. / e / in this speech sample does occur in all ethnic
and social groups.

Among middie-class speakers in this community, / € / prevails in
the stressed syllable of yellow. It is also the most common form in
lower-class speech, although / © /, common in the Scuth Atlantic States,

is used by twenty-one per cent of the lower-class speech sample. The
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common folk form, / = /, prevalent in the South Midland, occurs in
only eight per cent of the lower-class group.

Tne vowel / €/ in the stressed syllable of yesterday is the pre-
dominant form on all social levels. / I / occurs infrequently; e.g.,

only in the speech of Al4, AlS, and B24.

Table 12. / = / and Variants

Incidence Per cent of group
Lexical Phoneric frequency using variant 5
itenms variants MC Lc MC LC X P
aunt / =/ 15 15 71 58 3.10 >.05
/ a~al/ S 5 24 19
/ €/ 1 6 5 23
glass / =/ 19 17 100 81 4.02 <.05
/ e/ 0 4 0 19
can't / ®/ 19 15 90 58 4,75 <.05
/e /* 0 2 0 7
/ €/ 2 9 10 35
rather / =/ 12 5 57 20 8.80 <«<.02
/ €/ 6 18 29 72
/ o/ 3 2 14 8
stamp / =2/ 13 S 62 24 6.22 .02
/ a/ 8 16 38 76

In this speech sample, three vowel phonemes occur in aunt: / =/,
/ a~aq/, and / ¢/ as shown in the table above. In middle-class
Anglo-American speech, /  / is the prevailing form (100 percent fre-
quency), dut in middle-class Black-American speech / a ~ 0 / are the
prestigious forms; e.g., in the speech of B22, B23, B24, B25, and B26.

In lower-class Black speech / ® / competes vigorously with / a ~ 1 /.
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/ ¢ / occurs in twenty-three per cent of the lower-class speech sample,
largely in Latin-American speech.

The pnoneme / =» / is the universal form in glass in the middle-
class group and the predominant usage in the lower-class group. / €/
occurs occasionally in the speech of recent Latin arrivals.

In the word can't, three phonemes [=2], [e], and [ €]
occur in this speech sample in a rather graduated social distribution.
The prestigious form is / 2/ with ninety per cent occurrence in the
middle-class group and fifty-eight per cent frequency in the lower class
group. / ¢/ competes strongly with / = / in the speech of less-
educated informants, and / e /, a common South Midland folk pronuncia-
tion in can't, occurs rather infrequently in the lower-class group
(seven per cent frequency).

The stressed vowel / = / in rather is the typical pronunciation
among the middle-class, while / € / is the predominating phoneme among
lower-class speakers in this speech sample. The phoneme / @/ 1is also
heard, though infrequently, in lower middle-class speech, e.g., Al2 and
Al4 and in lower-class speech, e.g., B36.

The phoneme /= / and / a / occur in the verb stamp (one's foot)
on, all social levels, although /= / tends to predominate in the pres-
tigious dialect (Table 12). In the midd.e-class group, the phoneme
/ =/ prevails (62 per cent frequency) as contrasted with / a / (76
per cent frequency) in the lower-class group. Yet /a / does occur
fairly often in the middle-class speech (38 per cent frequency). Both

/® ) and /a / are cultivated pronunciations in the Eastern States.
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Table 13. /a / and Variants.

Incidence ?er cent of group
Lexical Phonemic frequency using variant )
items variants MC LC MC LC X P
palm /a / 20 23 87 92 33 >,08
/o / 3 2 13 8

Two vowels occur in this speech sample: the / a / of father and
the / o_/ of caught. / a /, the common Midland and Southern occurrence
in this word, is the usual vowel in both middle-class and lower-class
speech. / o /, a typical phoneme in this word in Pennsylvania, occurs
infrequently in all class groups in Fort Wayne:

As noted in Table 14, brush has thré;rvowel phonemes, / o /,

/ e/, and [/ o /, occurring in rather clear-cut social distribution.
/ 3 / is the dominant form in cultivated speech, while / € / occurs
infrequently in fhis social class and is restricted to Black informants.

In the lower-class group, / ¢/ competes sharnly with the prestigious

/ ® /. The occurrence of / a/ in pgush is restricted to Latin in-

formants.

In bulge, the vowel phonemes /a9 /, /v /, and / u/ are in
use among all groups. But characteristic of the North and North Midland
pronunciation, / s /, decidedly predominates in all social classes.

/ v/ and / u/ ocecur infrequently. / u /, the vowel prevaising in

bulge of South and South Midland territory occurs in the speech of four

informants.

The vowel phoneme / o/ in judge is the prestigious form in this

speech sample. Eighty per cent of the middle-class informants use this
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Table 14. / ® / and Variants

Incidence Per cent of group
Lexical Phonenmic frequency using variant 2
items variants MC LC MC LC X" P

brush / 8/ 19 15 87 53 6.62 <.05
/ €/ 3 10 13 36
/ a/ 0 3 0 11

bulge / ®/ 18 11 82 84 .002 >.05
/ v/ 3 1 14 8
/ u/* 1 1 4 8

judgze - 20 15 80 58 7.81 .05
/ 3/ 5 4 20 15
/ e/ 0 3 0 12
/ a/ 0 4 0 15

nothing / o/ 24 20 100 77 5.3 <.05
/ a/ 0 5 0 19
/ € /* 1 0 4

touch / o/ 23 16 100 67 8.26 <.01
/ e/ 0 7 0 29
/ u/* 0 1 0 4




TSRS IR T T Ty BT IR R A qUT & TR TR S AR R SRR TR TR S A

i A A G Sl R R

Ll S A AR b M A o A R A A A A A e B St e L oL il el R s L A Lt Ei s et i+ S Sl B i ittt bt S F o Sl pich il e iy 0§ el e o
T oad

94

phoneme. / o / is also the predominant usage in the lower-class group.
In both class groups, / 3 / occurs, though rather infrequently. The
phonemes / ¢/ and / o / represent the usage of more than a fourth
of the lower-class informants. A further usage cleavage occurs here
alonyg ethnic lines, the / a / characterizing the speech of recent
Latin arrivals and / e¢ / the speech of Blacks who have lived in the
community a relatively short time. |

In the speech sample, the phoneme / ® / in nothing (Table 14) is
found in the speech of all middle-class informants. This phoneme clearly
prevails also in the lower-class group; however, nonstandard variants
occur as / a/ and / €/ in lower-class speech. / a / occurs rarely
in Anglo-American idiolects in this sample but fairly frequently in Latin-
American idiolects.

Touch (Table 14) has the phonemes / s/, / ¢/, and / v /.
Again, / 5/ decidedly predominates as the prestigious usage in this
comnunity. In the lower-class sample, / € / occurs in touch in speech
of the seven informants and / v/ in omne. / ¢ /, which is used com-
monly in folk speech of the South and South Midland, occurs most fre-
quently in the pronunciation of recent Negro arrivals, e.g., B36, B38,

B39, and B40.

Table 15. / y / and Variants

Incidence Per cent of group
Lexical Phonemic frequency using variant 5
items variants MC LC MC LC X P
push / v/ 23 20 96 77 3.71 >.05
/ u/ 1 6 4 23
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g Two vowels occur in push in this speech sample: / v/ of put and

/ u/ of boot. / y/ is clearly the favored vowel in this word in

both the middle and lower-class groups. / u / occurs primarily in the
; speech of the lower-class group of this commmity. It also occurs in

the speech of the lower middle-class but not in the usage of the highly

educated.

Table 16. / i / aand Variants

Incidence Per cent of group
Lexical Phonemic frequency using variant >
items variants MC LC MC LC X P
creek / i/ 10 2 56 33 .89 >.05
/ 1/ 8 4 44 66

As shown in the table just ezbove, two phonemes occur in creek as it
is pronounced in the Fort Wayne community: / 1 / of meek and /I /
of pick. Here, indeed, is an interesting example of divided usage. In
the middle-class group, eight informants use /I / and ten /i /. In-
formant A2, an elderly, highly educated native of the community states that
he used / i / as a boy but now uses / I /, which he considers the preferred
form. A6, a middle-aged, well-educated native now uses / i / as the '"'pres-
tigious" pronunciation but recalls saying / I / in creek in her youth. A7,
also a well-educated, elderly native, now uses / i / and believes the
trend in the community is toward the use of this phonem2. Further demon-
strating the actual state of divided usage, All, a prosperous farmer and
native, uses / I / in free conversation and / i / in careful speech.
; Thus, in this dialect transition area, cultured speakers waver in their

choice of North Midland (also Inland North) / I / or inland

e i man % v———— v < T Saame fim e meummem - s 4 &




North (or South Midland)

/ i/
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in creek.

One might speculate as to whether greater tolerance and respect for

dialect differences exist in diazlect transition areas than in dialect

focal areas where certain characteristic forms are clearly recognized

as prestigious ones.

Table 17. / e / and Variants
Incidence Per cent of group
Lexical Phonemic frequency using variant 5
items variants MC LC MC LC X P
afraid / e/ 21 95 100 .50 >.05
/ €/ 1 5 0
/ e / is the nearly universal phoneme in afraid on all social

levels in this speech sample.

/ e/,

a variant found in the South,

particularly the Upcountry of Georgia and Ssuth Carolina, occurs in the

speech of only one informant, B23, a native of Tennessee.

Table 18. / u / and Variants.
Incidence Per cent of group
Lexical Phonemic frequency using variant 2
itens variants MC LC MC LC X P
soot /u/ 3 14 10 8.10 <,01
/u/ 17 7 77 38
/@ / 2 10 9 52

Soot has three vowel phonemes in this speech sample: / u / of

Joot, /u / of pull, and /9o / of but.

/U / predominates (77 per cent frequency).

In middle-class speech,

In the upper middle-class,
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all informants use / v /. On the other hand, the incidence of phonemes

in soot in lower-class speech is more varied, about fifty per cent of

the informants using / o /, forty per cent the prestigious form /v /,
and ten per cent the phoneme / u /. Although soot with the vowel of

loot occurs in cultivated speech in the Eastern States, this pronuncia-

tion does not appear to have prestigious status in this community. There
seems to be no significant difference between Anglo and Black speakers'
use of the variants /u/, /u/, and /o / in soot. Al2 and Al3,
whose parents are of South Midland origin, use / o /; B23, B3l, B40,
who are natives of South Midiand territory also use / @ /. However,
three of the five instances of / u / appear in the Latin informants'
speech, probably reflecting the presence of the / u / phoneme in Mex-

ican Spanish and the absence of the / u / phoneme.

/ o/ and Variants

Variants of / o/ in such words as home, goal, won't and loam in

this speech sample are rather infrequent. In home, the vowel / o/
prevails; the only observed variant is checked / 8 / for one informant,
Al7. The word, goal, as used in basketball and hockey, has the vowel

/ o/ in the speech of all informants except Al0 and Al5, middle-aged,
lower-class informants, who use / u / characteristic of folk speech in
the Inland North dialect area. Likewise, in the word loam /] o/ pre-
vails with the North Midland variant / U / occurring only in the speech
of A9 and A20 of the twenty-two informants for this particular word.

/ o/ is also decidedly dominant i1 won't with only Al7 using the New
England and Inland North / A / and A8 and Al4 the infrequent North and

North Midland / o /.




T 7%’ ey

N ‘”"\'”;'"m"‘""‘“'{w'\ [ oA s .

T Iy i UL AR R S S

N e L L VI e S R ESTECL D A VL T St LT 1 AL S A A . PO S o S N Ty Ty
"~ -(\ﬂ‘:", s N A OEELA AN b AT LATICE A A i i AN LT R R W L

A R ™ Kb

98

In yolk, / 0/ clearly predominates, with infrequent use of
/ o/ and / € /, although the incidence of the following consonant

/ 1/ creates a complex pattern of pronunciation for this word, e.g.,

[/oVk ~ jouik v _soulk J.

Tavle 19. / o9/ and Variants

Incidence Per cent of group
Lexical Phonenmic frequency using variant 5
item variants MC LC MC LC X P
daughter / 2/ 17 19 74 76 .37 >,05
/ o/ 2 3 9 12
/»/ 4 3 17 12
haunted / o/ 18 13 82 52 5.39 >.05
/a/ 4 8 18 32
/ e/ 0 4 0 16
wash / o/ 15 16 63 61 4.63 >.05
/ a/ 4 9 17 35
/ P/ S 1 20 4

The vowel / o / of caught predominates in daughter on all social
levels in this speech sample. Variants /a / and / p / occur in-
frequently, the / p / appearing occasionally in the speech of recent
Black arrivals B26, B27, and B32 and / a / in the speech of Latin-
Americans L42, L45, and L48.

The stressed vowel in haunted occurs as three phonemes: / o /,
/a/, and / © /. In the middle-class speech sample, / o / prevails
(eighty-two per cent frequency) with some competition from /a /. In-
formants in the upper middle-class group use / o / exclusively. An

examination of the divided usage in the lower-class sample, especially

| I ER e L A A
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between the use of / 5/ and / a /, shows some evidence of cleavage
along ethnic lines. / o/ predominates in lower-class Anglo speech in
haunted while / a0/, as well as / ®/, occurs frequently in lower-
class Black speech. In the lower-class Latin speech, / @ / occurs
rather often, e.g., in the speech of L45, L48, and L49.

In the word wash, the phonemes / o/, / o/, and / P/ occur
with little indication of variation of these phonemes across social
levels. / 5/ clearly predominates in both middle and lower-class
speech samples; however, / o / occurs more frequently in the upper
middle-class Anglo speech and / a / appears to be the prestigious form

in upper middle-class Negro speech.

Table 20. Unstressed / © / and Variants.

Incidence Per cent of group
Lexical Phonemic frequency using variant 2
item variants MC LC MC LC X P
careless / o/ 14 7 58 27 5.05 <.05
/ 1/ 10 19 42 73
Cincinnati / 5 / 6 5 38 72 2.44 >.05
/' 1/ 7 1 44 14
/ i/ 3 1 18 14
China /e / 18 20 95 80 X% not appro-
. priate for
[/ 0 1 0 4 these fre-
/ a/ 0 3 0 12 quencies
/ 3/ 1 1 5 4

As noted in the previous table, in the unstressed syllable of care-

less, the phoneme / o / appears more frequently than / I / in the

middle-class speech sample {fifty-seven per cent frequency). This
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Midland feature, far from clearly dominating cultivated speech of this
community, obviously has keen competition from the checked / 1 /, a
New England settlement (and Southern) feature. It is difficult to de-
tect a trend in the use of these variants, / o/ and /1 / are al-
most equally distributed among young, highly educated Black and Anglo
informants, as they are among the middle-aged and elderly, well-educated
informants of both ethnic groups. If a trend can be detected in this
state of divided usage, it may be suggested in the fact that middle-
class usage of urban informants shows a higher frequency of / I /
(fifty per cent) than does middle-class rural usage of / I / (thirty

per cent). In the unstressed syllable in other words, such as bucket

and mountain, / ® / is more common than / I /. All in all, the un-
stressed vowel / @ / predominates in the middle-class speech in this
community, ”;;*““

In middle-class speech, usage is also divided in the pronunciation

of the unstressed final syllable of Cincinnati. Approximately forty per

cent of the informants use /@ /, forty per cent / I /, and twenty
per cent /i /.

The predominance of / o / in syllable-final porition in China in
this speech sample is what Linguistic Atlas data predicts. Only one
informant of the fifty interviewed uses the folk speech form / I /.

In the speech sample in Table 21, borrow has the phonemes / o /,
/® [/, and / i/ in the final syllable. /o /, the predominating
form, occurs on all social levels, as does the less current / © /.

/ i/ obviously is a rare occurrence and is restricted to lower-class

usage.
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Table 21. Unstressed / o / and Variants.

Incidence Per cent of group
Lexical Phonenmic frequency using variant 2
item variants MC LC MC LC X P
borrow /[ o/ 9 ii 45 42 .004 >.0S
/ 3/ 11 14 55 54
/il/* 0 1 0 4
tomato / o/ 8 ? 42 33 1.10 >.05
/ 9/ 11 4 58 67

The final syllable of tomato has the phonemes / o/ and / 9/
in this speech sample. In midc e-class speech, / @ / again predominates,

as it does in lower-class usage.

Table 22. / 3/ and Variants

Incidence Per cent of group
Lexical Phonemic frequency using variant 2
item variants MC LC MC LC X P
this / 3/ 21 17 100 74 4.42 <.05
/d/ o 6 0 26

The use of the variant / d/ fer / 8 / is a striking sociai
indicator in this community. The incidence of the stop / d / for the
fricative / 3 / is comsiderably higher in free conversation than in
the more formal interview style used by informants in responding to
specific items on the questionnaire. It is the incidence of /d/ for
/ 8 / in the more formal style of the informants that is recorded in

Tup®~ 22. The evidence in both free conversation and formal speech shows
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the use of / d/ for / 3/ to be a social indicator, not an ethnic

indicator.

Table 23. / 6 / and Variants.

-,

Incidence Per cent of group
Lexical Phonemic frequency using variant 2
item variants MC LC MC LC X P
with / 8/ 20 17 83 65 2.98 >.0§
/ 3/ 3 4 13 15
/ £/ 1 5 4 19
without / 8/ 15 17 65 65 .79 >.05
/ t/* 0 1 0 4
/ 3/ 8 5 35 19
/ £ /* 3 0 12
mouth / e/ 21 19 95 83 .88 >.05
/ £/ 1 4 S 17

In with and without, the voiceless fricative / 6 / is the dominant
form on all social levels in this speech sample. Though / 3 / occurs
much less frequently, it is also distributed across all social levels.
On the other hand, theincidence of / £/ for /6 / or / 3/ is
much higher in the lower-class sample.

Likewise, in the woxd mouth, the incidence of / £/ for / 6 /
is much higher in the lower-class sample, and thus is a social indicator
in this community.

The clear regional disseminationof / z / and /s / in greasy
( / 2/ characteristic of the South and Midland and / s / of the New
England and Inland North regions) makes the incidence of these phonenes

particularly interesting in a transition area between these regions.
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Table 24. / ¢/ and / z / in greasy.

Incidence Per cent of group
Lexical Phonenic frequency using variant 2
iten variants MC LC MC LC X P
greasy /S / 15 18 65 67 .01 >.05
/ Z/ 8 9 35 33

Current speech in this community, whose population history predicts com-
petition of these phonemes, clearly shows divided usage. In both middle-
class and lower-class speech, / 8 / occurs more frequently, but / z /
is far from being a sporadic occurrence. Eight speakers of twenty-three
in the middle-class group use / z /. In the upper middle-class sample,
/ ¢/ appears even more frequently, six informants using / z / to nine
who use /s /. The age distribution of these phonemes in the upper
middle-class indicates, if anything, that / z / is gaining ground:
five young informants use / 2z / and four /s /; whereas, in the
middle-aged and elderly group, one informant uses / z / and five
/ 8 /. In this prestigious group, there is no significant cleavage
along ethnic lines. Four Black informants use / s/, three / z/,
and five Anglo informants use / s / and three / z /. The divided
usage of / z/ and / s/ in greasy in this community provides favor-
able conditions for testing the hypothesis that tolerance and respect
for dialect differences develops in dialect transition areas. The sub-
jective respenses of various socio-economic and ethuic groups to divided
usage features is reperted in Chapter 5.

The consonant cluster / bj / in February (Table 25) clearly pre-

dominates in middle-class speech and is also common in lower-class
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Table 25. / br / and Variants in Februarv.

e e—————
Incidence Per cent of group
Lexical Phonemic frequency using variant 2
item variants MC LC MC LC X P
February / br / ki i 19 5 9,67 <.05
/ b3 / 13 il 81 52
/b / 0 4 0 19
/ VvV / 0 S 0 24

spsech of this sample. All occurrences of / br / are in the upper
middle-class, but even here / bj / is the dominant usage. The reduc-
tion of the consonant cluster to / b/ or / v/ is fairly common in

lower-class speech.

Table 26. Incidence of / r/ and / ¢ / in wash.

Incidence Per cent of group
Lexical Phonemic frequency using variant )
item variants MC LC MC LC X P
wash / S/ 19 21 83 81 .05  >.05
/ 18 / 3 4 13 15
/G /I 0 1 0

Wash without the intrusive / r / is the dominant form in both
middle-class and lower-class speech (Table 26). Nevertheless, it is
noteworthy that the intrusive / r / (a Midland feature) is used con-
sciously and with abandon by socially prominent members of the community.

The rare occurrence of / ¢/ is in the speeci: of a Latin informant, L48.
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Table 27. Incidence of /1 / in palm.

Incidence Per cent of group
Lexical Phonemic frequency using variant 2
item variants MC LC MC LC X P
paim /! =/ 20 23 87 22 .33 .05
/ 1m / 3 2 13 8

The pronunciation of palm without the phoneme / 1 / is clearly
the predomirant usage on all social levels in this speech sample. Yet

incidence of / 1/ is found in both middle-class and lower-class speech.

Table 28. Incidence of / e / and / r / in door

Incidence Per cent of group
Lexical Phonemic frequency using variant 2
items variants MC LC MC LC X F
door / r/ 13 6 93 35 8.02 <.01
/ 2/ 1 8 7 46
loss of phoneme* 0 3 0 19

In this speech sample, the incidence of / r/ and / ® / in door
has rather clear-cut social dissemination., The postvocelic / r / is
the socially prestigious form, while non-syllabic / 8 / and loss of
bie-final phoneme occurs largely in tiie lower-class speech sam-
ple. Whether subjective responses to these features of 'r-less' dialects
make them social markers in this community is a matter investigated in
Chapte: 5.

As the data in Table 29 shows, the use of the phonemes / 1 / and

/bl / for / n/ in chimney is a deviation from standard usage and
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Table 29. / n / and Variants in chimn y.

Incidence Per cent of group
Lexical Phonemic frequency using variant 2
item variants MC LC MC LC X P
chimney I'n/ 17 19 78 70 .11 >,05
/ 1/ 5 7 32 26
/ bl /* 0 1 0 4

undoubtedly functions as a social indicator. But these phonemic alter-
nations, / 1/ and /bl /, are not, as popularly concived, ethnic
identifiers. The incidence of / 1 / in chimney is found in all ethnic

groups of this speech sample: A9, Al4, Al8, B23, B27, and L48.

Suprasegmental Phoneme of Stress

In the transcription of informants' responses to the short worksheet
items, stress is not indicated in the raw data except when the stress
pattern deviates from the normal pronunciation. Since the majority of
utterances are proncunced by informants with the same stress pattern, to
mark these words in the same way would be superflucus.

One of the most striking deviations of stress observed in this study
is the pronunciation of compound nouns by the lower-class Latin infor-

mants. In the prohunciation of railroad, cobweb, and horseshoes, several

of the Latin informants tend to place equal stress on the two elements of
the compound or to shift the primary stress to the second element. This
suprasegmental pattern contrasts with the pattern heard in Anglo-American

speech, which places primary stress on the first syllable of compound

nouns,




107

Another deviation in stress pattern observed in the speech of lower-
class Black informants is the front-shifting of stress in such words as
police and hotel. These deviations in suprasegmental stress patterns
are sources of interference in mastering the standard dialect of the

community and are potential social markers.

Summary

The phonemic system of the standard dialect of the Fort Wayne com-
munity has tem free vowel phonemes and six checked vowel phonemes.
Phones in the range of low-front [ a ] and low-back Qg’ ] are heard
infrequently and can be treated as allophonic variations of / ¢ /.
Likewise, phones in the range of high-central [ # ] can be classified
as allophones of mid-central /o / or low high-front / I /. Culti-
vated speakers distinguished /o / and / o/ in such words as cot
and caught, but few distinguished / ¢/ and / o/ in such words as
hoarse and horse, the / o / phoneme prevailing. In addition to the
usual consonants of Standard American English, the mid-central semivowel

/ 3 / must be added to acccunt for the sound which regularly replaces

postvocalic / r / in the speech of cultured recent arrivals from
"r-less" dialect areas.

A wide range of variations in the pronunciation of individual
phonemes occurs in the Fort Wayne speech sample. Many of these variations
are potential social markers. Working-class and lower-class Latin-
Americans have difficulty attaining proper distinctions in the English
vowel system, particularly in pronouncing the phonemes /1 /, / 2/,
/e/), /v/, / o/, /ax/, [/au/, and / ol /. These in.ormants

also have difficulty in making the off-glides characteristic of English

- ——— ————— —— -
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vowels and in producing certain consonant sounds which are not found in
Mexican Spanish or which conflict in the two languages. Off-glides
[ ov ] for the free vowel / o/ and | o® ] for / o/, for example,

are typical of the prestigious dialect of the community but are difficult

for the Latin-American to
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lower-class Latin-Americans include discriminating between [ b ] and
[v]), [d] ad [t ] in word-final position, and among the phones

| tj'], [ f ], and [ d3 ]. Striking phonic variations of phonemes

in the speech of recent Black-American arrivals include variations in the
use of off-glides, use of '"slow" diphthongs, reduction in constriction

of postvocalic / r /, changes in the quality of vowels before the non-
syllabic /)Q /, and weskened articulation or loss of consonants in
word-final position or in consonant ciusters. The occurrence of [ e- ]
and [ i ] before / r/ in chair is characteristic of the change of
vowel quality before the weakly-coustricted / r / or the substituted

/ ® /. Awong off-glide variants of probable social significance heard

in lower-class Black-American speech are | Ai ] and [ aY ] in judge
and [ ¢a ] in such words as new and due. "Slow" diphthongs for the
phonemes / al /, /au /, and / 21 / in the speech of recent Black
arrivals contrast with the "fast" diphthongs characteristic of the pres-
tigious dialect of the community. For the phoneme / al /, for instance,
variants heard in the speech of recent Negro arrivals are | a.t~a.t ]
and { a~° ] in such words as five. The weakly-constricted postvocalic
/ © / or substitution of unsyllabic /‘? / for / r / is heard in the
speech of cultured recent arrivals in such words as five and door and

probably is a social marker in this community. Likewise, the weak articu-

lation and complete loss of consonants in such words as good, umbrella,
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“hest, and hundred are probably social markers.
Differences in pronunciation resulting from variations in the occur-
rence of specific phonemes in individual words occur frequently in the

lower-class groups sampled. Among variants most likely to be social
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Warkers areé the use of / &/ / ;ords as this an

those and / f / for / 6 / in mouth. But in middle-class speecii,
mixed usage prevails in certain lexical items such as crezk and greasy,
raising the question of whether tolerance and respect or dialcct dif-
ferences develop in a dialect transition area.

One of the most striking variations observed in the suprasegmental
phoneme of stress is the front-shifting of stress by lower-class Black
informants in such words as police. Another significant variation of
stress observed is the pronunciation by lower-class Latins of compound
nouns with equal stress on both elements of the compound or primary stress

on the second element of the compound.
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CHAPTER 1V

INFLECTIONAL VARIANTS AS POTENTIAL SOCIAL MARKERS

As previously mentionad, features of grammatical usage are generally
considered to be the most clear-cut social markers in American English.1
Amerig these features, a considerable range of usage still exists, espe-
cially in the inflectional forms of verbs and pronouns. Even though in-
flectional leveling has been going on in English since earliest times,
Francis estimates that two out of every nine lexical words in normal
present-day speech are inflected.2 The considerable variety of usage
existing in verb and pronoun forms is to be expected because most of the
remaining inflections in English are found in these two parts of speech.3
Of these two, the vorb has the more elaborate set of inflections: (1)
the third-singular inflection, (2) the past-tense or preterit inflection,
(3) the past-participle inflection, and (4) the present-participle in-
flection. The inflectional forms of the pronoun, commonly called the
objective (accusative) and the first and second possessive,4 are also

the source of frequent deviation from cultivated speech. Other inflec-
tional forms remaining in English are the plural and genitive for nouns
and the comparative and superlative degrees for adjectives and adverbs.
Thus, an examination in this dialect transition area of actual grammati-
cal usage, particularly of inflectional forms of verbs and pronouns,

should (1) identify variants probably functioning as social markers;

(2) perhaps show trends of competing inflectional forms; for exampie, the
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preterit forms of dove and dived; and (3) give insight into the extent

to which variations within standard English are recognized and accepted
in a dialect transition area.

This chapter deals with matters of usage related to a limited area
of grammar. The term grammar as used by linguists designates a branch
of linguistic scienc2 dealing with syntax and morphemics.5 Morphemics
is the study of the cowbination of phonemes into meaningful units such
as affixes (prefixes and suffixes) and words; whereas syntax deals with
a higher level of language organization: the combination of words into
phrases, clauses, and sentences. The suffixes of English can be divided
into two groups: inflectional and derivational. Derivational suffixes,
among other characteristics, may change the form-class or part of speech
of a word to which they are added; for example, the suffix ful added to
beauty changes a noun to an adjective. Derivational affixes also occur
as prefixes; e.g., dis added to arm to produce disarm. On the other
hand, inflectional affixes occur in modern English only as suffixes and
do not change the part of speech of a word to which they are added; for
example, the suffix es added to the verb go produces the third-person,
singular form of the verb. This chapter, thus, is limited to poinis of
usage related to the inflection of verbs, pronouns, and nouns.

E. B. Atwood and Virginia McDavid, drawing from Linguistic Atlas
material, have made systematic studies of variant verb inflections in
American English. Atwood's study is based on Linguistic Atlas data for
the Eastern States, areas of obvious importance for understanding the
spread of dialect features into the interior of the continent. As noted
in the previous chapter, Atwood concluded that verb usage is more clearly

divided along social lines than are pronunciation and vocabulary. More
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surprising was his conclusion that nonstandard verb usages vary region-
ally.6 Thus, in a dialect transition zone, one could anticipate a
variety of competing nonstandard verb forms. Virginia McDavid's study,

Verb Forms of the North Central States and Upper Midwest, gives the pres-

ent social and regional distribution of a large number of verb forms in
us¢ in the Midwest.7 She reports many informants using two or more pret-
erit or past-participle forms of verbs, for example, informants who do
vary their stylistic use of the preterit of eat with ate, et, ané eat.
She also detects a tendency for verb forms characteristic of the speech
of Type 1 informants along the Atlantic seaboard to be found with de-
creasing frequency as one goes west. Preterit verb forms such as brang,

brung, clim, drawed, drunk, drinked, druv, driv, fout, heerd, het, swim,

swimmed, taked, and tuck, are included in this group. She further

observes the old tendency to level the preterit and past-participle to
be characteristic of Type I and Type II infcrmants, as in such verb

forms as drank, wore, and wrote.

Since the facts of variant verb usage have been well established
by major investigations, the purpose here is to examine briefly a few
variants of prime interest in a dialect transition zone where the com-
peteticn of certain forms may be increasing as a result of recent migra-
tion into the community. In the following discussion, nonstandard verb
forms will be .epresented in traditional "eye dialect" spellings where
possible; otherwise, the phonemic transcription of the variant form will
be given. When the functional variety of verb usage is not identified
in the following discussion, the style of the informants can be assumed
to be formal responses to interview questions. When stylistic variations

are observed in informal conversation, these variant verb forms will be
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identified as such.

Preterit Inflections

begin
The preterit began / bigen / predominates among all social and
ethnic groups. Variants are begun / bigsn / heard in lower-class
Anglo-American and Black-American speech and begin / bigin / observed
frequently in lower-class Black-American and Latin-American speech.
Informants B28, B30, ard B33 shift to begin / bigin / in informal con-
versation and AZ uses begun / bigen / in informal speech. Commenced

and started were preterits preferred by some informants,

come
The preterit form came / kem / prednminates on all social levels
of the Anglo-American speech sample. However, in free conversation, the
present-tense form come / kam / increases among the working-class in-
formants. Amoag both the Black-American and Latin-American informants
of the working-class and lowsr-class groups, the form come / kom /
occurs abcut as frequently as / kem /. None of the upper middle-class

Black-Americans interviewed use / kem / in formal speech.

climb
The preterit form climbed / klalmd / is universal in the spszech
of all upper middle-class informants and is the predcriinant form among
all social and ethnic groups. Clum / klem /, the Midland variant,

occurs in the formal speech of Al4, Al5, Al6, A20, and B33. Clim

/ k1lIm / characteristic of both Nerth and South dialect areas, is used
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by B36. Variants heard in Latin-American speech are the present-tense

form climb / klalm / and climbt / klImbt /.

do
pid / did / is the only form used by upper middle-class Black-
Averican snd Anglo-American informants in this speech sample. Done
/ den/ as the preterit form occurs in the formal speech of less than
one-fourth of the Anglo-American and Black-American working-class and
lower-class informants. However, in informal conversation All, Al4, A20,
and B28 shift to done / den /. L48 and L49 use done regulrrly in for-

mal and informal speech.

dive
The preterit of dive occurs in this speech sample as dived / dalvd
and dove / dov/ and / dlvt /. The first two forms occur with nearly
equal frequency among upper middle-class Anglo-Aserican and Black-
American informants. If anything, the North diilect form dove predomin-
ates over the Midland and South dived. Recent Black-American and Latin-

American arrivals from South Micland and Southern dialect areas use the

preterit dived / dalvd / almost exclusively. The form / dlvt / occurs

occzsionally in the speech of Latin informants. Dived / dalvd / appears

to occur more commonly among older native informants and dove to be more
frequent among ycunger native informants,

Since actual usage gives both forms prestigious status in this com-
munity, subjective response tests for these forms should give insight
into the degree of tolerance inhabitants of a dialect transition area

develop for features having divided usage.
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drink

The preterit drank / drenk / is almost universal among all Anglo-
American informants in thic speach sample. It predominates also among
upper middle-class Black-Americans; but among working-class and lower-
class Black-Americans, the variant drunk / drapgk / occurs in the
speech of approximately one-half of these informants and the present-
tense form drink / drink / in about one-fifth of these informants.
The most common variant in the Latirn informants' speech is the form

g;ink.

drive
In this speech sample, the preterit form drove / drov / is almost
universal in Anglo-American usage. This form is also tiie only one used
by upper middle-class Black informants. Approximately one-fourth of
the working-class and lower-class Black-Americans use drived / dralvd /
as the preterit. The most common variant in the Latin-American speech

sample is the form drive / dralv /.

drown
The preterit form drowned / draynd / decidedly predominates among
the upper middle-class Anglo-American and Black-American informants.
Drownded / dravnded / occurs in the speech of about one-third of the
working-class Anglo and Black informants. The present-tense form drown
/ draun / occurs frequently in Black-American and Latin-American speech.
Sporadic occurrences of this variant are recorded in the speech of upper

middle-class Black-Americans and in about one-third of the working-class

and lower-class. Nearly half of the Latin informants use the present-tense
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form drown.
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in this speech sample, gave / gev / is the universal form among
all upper middie-ciass inf redominates strongly among
all other social groups. The present tense form give / glv / occurs

rarely in lower-class groups.

run

The preterit ran / ren / is universal in the usage of the upper
niddle-class Anglo-American informants and clearly predominates in the
same class of Black informants. The uninflected variant run / ran /
occurs in the speech of a few elderly Anglo-American and approximately
one-third of the lower-class Black-American and Latin-American groups.

The occurrence of run increases in informal speech of the lower-class

groups.

see
The preterit saw / so | strongly predominates on all social levels
among the three ethnic groups. Seen / sin / occurs infrequently and

see / si / rarely as variants for saw among lower-class groups.

sit
The preterit sat / sat / dominates upper middle-class Anglo-
g American znd Black-American speech in this sample. However, the unin-
; flected sit / sit / occurs fairly frequently on all social levels of
% the Anglo=American groups. Set | set / occurs frequently among all

Black-American groups and sit / sit / less often. Younger,
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bet:er-educated Latin-Americans use sat; but the common usage among
lower-class Latins is set, with sit the second most common preterit form

used by this group.

sweat
In the Anglo-American group, the uninflected form sweat / swet /
is used almost universally on all social ievels. On the other hand, the
alternate form sweated / swetad / occurs more frequently than sweat

on all social levels among boch Black-American and Latin-American groups.

swin

The preterit form swam / swem / is practically universal among
Anglo-American informants of all social classes. Occurring rarely in
this ethnic group is the variant swm / swom /. Swam is clearly the
predominant form among upper middle-ciazs Black-Americans. A—ong working-
ciass and lower-ciass Black-Americans, the variant swimmed / swimd /
occurs fairly often and swum infrequently. Better-educated Latin-
'Anericans use the standard form swam and lower-class Latins prefer the

present-tense form swim.

take
The preterit form took / tuk / is almost universal on all social
levels among the three ethnic groups. Taked / tekt / and tooked

/ tukt / occur sporadically among the lower-class Black-Americans.

teach
The preterit taught / tot / prevails on all social levels among

the three ethric groups. Lesrnt / lernt / occurs rarely among elderly,




uneducated Anglo-Americans, and teached / tict / infrequently among

lower-class Latin-American and Black-American informants.

Past-Participle Inflections

bite
In this speech sample, the past-participle form bitten
/ bIten ~ bItn / prevails in upper middle-class Anglo-American and
Black-American usage. Bit / bIt / occurs in the speech of about half
of the working-class and lower-class Anglo and Black-Americans. The
standard form Ezssgg_predominates on all levels among the Latin-Americans,

although bit / bIt / occurs fairly often.

drink

The past participle drunk / drenk / clearly predominates on the
upper middle-class levels of the three ethnic groups sampled. Among
the working-class and lower-class groups, drank / drenk / competes
strongly with the standard form. Other variants occurring sporadically
among the Black-American and Latin-American groups are drinked
/ drepkt /, drinken / drenken /, dranken / drenken /, and drink
/ drepk /. In 21l the working-class and lower-class ethnic groups, there
is a strong tendency teward leveling the preterit and past participle

to the form drank.

drive

Driven / driven / predominates zs the past-participle form on all
levels among the three ethnic groups. The variant drove / drov / is

fairly common among lower-class Anglo-Americans, but rather infrequent
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among Black-American and Latin-American informants of this social class.

Drived /dralvd/ and drouf / drouf / occur rarely in the speech

of lower-class Latin informants,

The past-participle form eaten / iten / predominates on all levels

among the three ethnic groups. Ate / et / occurs fairly often among

the lower-class groups. / et / occurs rarely and the present-tense

eat / it/ infrequently in lower-class speech of the ethnic groups

investigated.

tear

The past-participle form torn / torn / prevails among upper middle-

class informants of the three ethnic groups. About half of the lower-
class informants of these three ethnic groups use the variant tore

/ ter /. The present-tense form tear / ter / does occur, however in-

frequently, among recent Latin-Anerican arrivals.

write
The past-participle form written / riten ~ rlitn / predominates

strongly on all levels among the three ethnic groups. Infrequent devia-

tions from the standard form occur as wrote / rot / among the elderly,

uneducated Anglo-Americans and recent Black-American anpd Latin-American

arrivals. Write / ralt /, though rare, does occur among lower-class

Latin-Americans.
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Third Person Singular Inflection

do

The inflected form does / 482 / occurs as the third-person sin-

E gular of do / du / among all upper middle-class informarts in this
speech sample. “his form also prevails among other Anglo-American

,g social groups. Do is used by approximately forty per cent of the recent

Black-American arrivals, and this variant form is also fairly common

>4 among lower-class Latin-Americans.

doesn't
The negative form doesn't / deznt /, unlike the positive form
does / dez /, shares frequent usage with don't |/ dont / for the
third<person sing:lar even among the upper middle-class informants.
Approximately one-fifth of the Anglo-American and Black-American inform-
4 ants in this class use the variant don't / dont ;, in formal speech.

The frequency o€ don't increases sharply in the working and lower-class

informants of the three ethnic groups. More than half of the informants
/ﬂf in these groups use the nonstandard form in the formal interview situa-
ﬂ?é tion and a greater number use ggglg.ln free conversation. For example,
B39, a high school student, used doesn't in formal speech but later in

free conversation said, "He don't live with us no more."

Other Verbs
The third-person singular inflections |/ -s, -z, -¥z / as in sleeps
/ slips /, swims / swims /, and teaches / tichiz / occur regularly

:'s among all upper middle-class informants of this speech sample. On the
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other hand, the loss of the third-person singular inflection is common
especially among woerking and lower-class Latin and Black-American in-
formants: B37, "My father sell cars®; B36. 'Well, he nix the paint";

B34, "It run over one-hundred and twenty"; L50, "He live on a farm."

The Present-Participle Inflecticn

The present-participle inflection occurs regularly as / -In / in
formal upper middle-class speech, although occasionai instances of
/ -In/ are heard, for example, in the speech of A3, A6, B23, and B26.
In informel conversation, the frequency of / -In / increases in this
social class as heard in A4, A8, B22, B25, and B27. / -In / strongly
predominates in working and lower-class usage among the three ethnic
groups. Conscious stylis£i;~variation between / -In / and / -In/
for formal and informai situations was observed in only a few informants:
Al9, B30, and B31.

The omission of the present-participle inflection occurs ocw... .on-

ally among lower-class informants: L47, "] was help my husband"; B36,

"They was steal the car."

Other Inflectional Deviations of Verbs

Unorthodox uses of the verb be / bi / are common in this speech
sample among working and lower-class informants. The present tense of
to be is used with all persons, singular and plural, in such utterances
as the following: B38, "They be teaching you in school"; B36, '"Everybody
he laughing at you"; B34, "You be trying to show off"; LS50, "I think I
be glad"; B37, "We be scared." Also commcn in the speech of the lower-

class Black-American and Latin-American informants is the omission of a
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form of the verb to be in such utterances as these: L50, "We borned
right here'"; L49, "I think they no good'"; B37, "I hope he home in Jan-
uary"; B36, "I thinking about it pretty hard."

In addition to the third-person singular inflection, failure to
inflect the verb properly for other nerson-number relationships occurs
frequently in this lower-class speech sample: Al7, "They was in shows";
Al12, "There is different names for it"; L46, "It all depends on what kind
of bread you wants to make'"; A9, 'My boys was large enough..."; AlS,
"There's nc Bartlett pears."

This nonstandc:d feature occurs frequently among all lower-class

ethnic groups and occasionally among lower middle-class groups.

Plural and Genitive Inflections of Nouns

The loss of the plural inflection of nouns / -s, -z, and ¥z / as
in hats / hats /, boys / bcIz /, and dishes / dij#z / occurs in
this speech sample primarily among lower-class informants: B36, ''The
wheel(s) come right off."; B38, "1 have four sister”; L50, "I want five
pound of sugar'; "They bought Christmas present'; L46, 'Can you lend me
twenty dollar'; L47, "That's one of my problem"; Al7, "He walked two
mile"; Al5, "It is six mile square." This nonstandard feature is rather
common among all lower-class ethnic groups in this sample.

The loss of the genitive inflection of nouns / -s, -z, -#z /, as

in the accountant's / akauntants / report, the teacher's / ticaz /

desk, and the bass's / bmsiz / spawning ground, occurs in this speech
sample among lower-class informants: B38, "I drive my brother car";
B39, "It is the next door neighbor car'; L47, "That is Mr. Smith car";

Al7, "Our son farm is next to this.'" Although this nonstandard feature
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occurs in lower-class Anglo-American speech in this community, it seems
to occur more frequently in recent lower-class Black-American and Latin-

American arrivals.

Among *‘pper middle-class informants, the most striking instance of
divided pronoun usage occurs in the context, ''It was (I, me)." The ob-
jective formme / mi / occurs in the speech of four of the eight upper
middle-class Anglo-Americans and five of seven upper middle-class Black-
Americans. In the complete upper middle-class sample of fifteen respon-
dents, there are nine occurrences of me in the subjective complement po-
sition and six occurrences of the subjective form 1. In the working and
lower-class groups of thirty-one respondents, there are twenty-eight
occurrences of me and three of I in the subjective compiement position.

Likewise, the use of the subjective form who and the objective form
whom in the context '(Who, Whom) did you invite to the party?" is a mat-
ter of divided usage. Eleven of fifteen upper middle-class informants
use the subjective who in the foregoirg context. Twenty-six of thirty
informants of the other social levels use the subjective form. Although
divided usage does exist in the prestigious dialect, the subjective form
who clearly predominates in the context illustrated.

Another interesting variation is the occurrence of hypercorrections
in such contexts as "...between you and I" and '...gave John and I our
presents.'" Approximately ten per cent of the informants use the subjective
form of the pronoun in contexts similar to the foregoing examples.

Our, your, his, hers, and theirs are standard forms of the possessive

pronoun in this speech sample. Variant forms are virtually non-existenc.
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Only B40 uses the nonstandard forms hisn, yourn, ourn.

The interrogative who-all, which Linguistic Atlas data shows as
"fairly widespread in the South."8 occurs rather infrequently among up-

per middle-class informants. Well-educated Anglo-Americans A8 and AlO,

Black-Americans B21 and B26, and Latin informant L41 use the interroga-
tive '"who-all." I» the speech of recent arrivals from Southern dialect
areas, this expression prevails; e.g., Black-American informants B32,
B33, B34, B36, B39, and 340, as well as Latin informants L43, L44, and
L45. As yet, however, this Southern regional standard form has made no

appreciable inroads on the standard form prevailing in this community.

Summary

Inflectional variants observed in this speech sample are essentially
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social, rather than ethnic indicators. Even when cleavage in inflection-

AE AR

al usage seems to exist along ethnic lines, these differences appear to

have their origin in regional dialect variations rather than in language

I MR A NN L U

: features of an intrinsic ethnic nature.

The bulk of the evidence shows relatively little variation of in-

flectional forms within the upper middle-class, even though Black-
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American and Anglo-American informants are well represented in this class.

Preterit inflections of drink, sit, drown, and swam, and pasteparticiple

forms of bite and tear are essentially the same for the ethnic groups
within the upper middle-class. On the other hand, considerable variation
of inflectional forms occurs among the social groups; thus these variant

forms function as social indicators and potential social markers. Among

?
:
3
1
3
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:
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1

the many preterit forms deviating from the prestigious usage are begun

and begin for began; clum and clim for climbed; done for did; drunk for
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drink for drank; drived and drive for drove; drownded and drown for

drowned; sit and set for sat; and swum and swimmed for swam. Among the
past-participle forms deviating from prestigious usage are bit for bitten;

drank for drunk; ate for eaten; tore for torn, and wrote for written.

Likewise, unorthodox use of the verb be and failure to inflect the verb
for person-number relationships are characterized by socizl rather than
ethnic distribution. Such utterances as "They be teaching you in school"
and '"My boys was large enough' were observed in the lover classes of the
three etiinic groups but not in the upper middle-class speech sample.

Variations that appear to be ethnic indicators can usvally be traced
to a regional dialect source. For example, the preterit sweated, the
predominant form among the Latin and Black-American informants, is the
standard form in the South Midland anrd South dialect areas from which
many of these persons migrated. The nonstandard use of do as the third-
person singular, characteristcic of the lower-class Black-American and
Latin informants, is current in the speech of uneduczted classes in the
South and South Midland dialect areas. Likewise, the interrogative Wii0-
all, typical of rescent Black-American arrivals, is a standard form in
dialect areas of the South.

Actual usage in this community indicates that the competing pre-
terit forms for dive should be viewed as regional variants rather than

social variants. The Iniand North vaviant dove and the South Midland

dived occur alongside each other on all social levels in this speech

sample. The trend, if anything, is toward the form dove, inasmuch as
young, weli-educated informants prefer the Inland North form. On the
other hand, sanction of textbooks in use in many English classrooms of

the area for the form divid &nd the frequent use of this form by
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well-educated young Black-Americans make any prediction of trends for
this form hazardous. But since both forms compete vigorously in the
prestigious dialect, tiaey provide the basis for further testing the

extent of tolerance for variant forms in a dialect transition area.

End Notes
1. Raven I. McDavid, Jr., "Sense and Nonsense about American Dialects,"
Publications of the Modern Language Association of America {May,

1966), p. 15.

2. W. Nelson Francis, The Structure g_f_ American English (New York, 1958),
p. 232.

3. H. L. Mencken and Razven I. McDavid, Jr., The American Language (New
York, 1963), p. 536.

4, Francis, op. cit., pp. 244-245.

5. Francis, op. cit., p. 223.

6. E. B. Atwood, A Survey of Verb Forms in the Eastern United States
(Ann Arbor, 1953), p. V.

7. Virginia Glenn McDavid, ''Verb Forms of the North Central States and
Upper Midwest," (doctoral dissertation, University of Minnesota,
Minneapolis, 1956), p. 73.

8. H. L. Mencken and Raven I. McDavid, Jr., op. cit., p. 548.




128

VARIANTS AS SOCIAL MARKERS

In major urban centers studies have been made of the subjective
response of listeners to pronunciation. Labov investigated the use of
five phonclogical indices of Standard English in New York City: / r /
in postvocalic and preconsonantal position, the vowel / =~ a / in
such words as bad, the stressed vowel / o~ a/ as in coffee, the con-

sonant / 6 ~ t / as in thing, and the consonant / 3~ d / as in then.

His research in this particular area led him to conclude that the sub-
jective evaluation of phonological variants constitutes an underlying
structure which is recognized throughout a speech community.l In a study
directed by McPavid and Austin in Chicago, reactions of Chicago natives
to various pronunciations of single words were analyzed to determine
which pronunciations function as social markers.z This research shows
that pronunciation is a significant linguistic feature in eliciting nega-
tive and positive attitudes in listeners. Further, this investigation
finds significant differences in the reactions of Black-American and
Anglo-American groups to pronunciations. For instance, Black-American
groups appear to be more tolerant toward variations from standard pro-
nunciations than are Anglo-Americans. Both investigations emphasize the
need for further study in other communities of correlations between pro-
nunciation and social judgments. !cDavid and Austin suggest testing

tentative conclusions reached for the Chicago metropolitan area for
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applicability in other Inland Northern communities and propose similar
investigations in Eastern and Southern communities.3 Labov points out
that many of the same nonstandard forms may occur in various communities
but with varying impact upon the life chances of the individual.4 For
instance, he notes that the use of stops for / 6 / and / 3/ in the
Southwest does not seem to elicit the negative responses which character-
ize reactions to these nonstandard forms in Northern and Eastern urban
communities.

In the preceding chapters, phonological and inflectional features
showing social variation in an urban center in a dialect transition area
(Fort Wayne, Indiana) were identified. As McDavid and Labov point out,
features deviating from the standard usage of the community may or may
not seriously affect the life chances of the individual. Those linguis-
tic variables which have little effect upon the listener's judgment of

the social status of the speaker are called indicators by Labov; those

variables which have definite effects upon the listener's evaluation of
the speaker's status are designated markers.S Linguistic features func-
tioning on the one hand as social markers and on the other as socia. in-
dicators need to be distinguished from each other in various urban com-
munities so that educational programs can give priority to those features
stigmatizing individual speakers. Thus, this chapter is concerned with
distinguishing between those phonological ar’ grammatical features which
function as social markers in a rapidly growing urban community and those

which are merely social indicators.
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The Instrument Used tc Elicit Subjective Responses

Since the technique used in the Chicago dialect study for eliciting
subjective responses to pronunciations proved effective, this investiga-
tion uses a simiiar method. The instrument designed to measure subjec-
tive evaluations of potentiaily critical dialect features is composed
of two parts: (1) a tape recording of phonological and infiectional
variants observed in the Fort Wayne community and (2) a set of attitude
scales on which listeners record their reactions to these speech variants.

The words used in testing subjective responses to pronunciations
provide a representative sampling from the following six phonological
categories or populations:

1. Slight phonetic variations. This category as used here

includes minor sound variations represented by one phonetic modifi-
cation from the central value of the sound, such as the fronting

[ o ], retracting [ o ], raising [ e" ], or lowering [ 3" ]
of a vowel sound; the lengthening of the sound I y. }; nasaliza-
tion of a vowel [; ]; the voicing or unvoicing of sounds [5],
[ g l. Many instances of minor phonetic variation are recorded in
Chapter III, such as the following: [ I*i ~ i"i I, [in~i-],
(222" ], [tre], (d~d], Tznvz], [af~vaur].

2. Major phonetic variation. This category as used in this

study includes subphonemic variations of more than one phonetic

modification from the central value of the sound, the combination
of lengthening and raising a vowel sound [ =" ], the shortening
and lowering of a sound [ § v ], the lengthening of one element

of a diphthong and reduction in audibility of the second | a-t }.
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Numerous instances of major phonetic variation are noted in Chapter
? 111, such as these: [ ¢ © e"" )], [u ~ uw'l, [ o¥~ g'* 1,

[afr0®), [aunravl.

3. Incidental phonemic variation. Included in this class
are those pronunciation differences which are the result of varia-
tions in the occurrence of individual phonemes in specific words.
Instances observed in this study arve aunt / snt * ant /, chimney
/ <tami ~ oImli ~ Imbli /, palm / pgm * palm /, touch
/ ted ~ tec /, greasy / grisi ~ grizi /.

4. Systematic phonemic variation. In this category are varia-
tions which occur regularly in many words, such as the following:

/d/ for / 3/ in this, those, there; / s/ for / z/ in

hers, boys, theirs; /t / for / 8 / in nothing, something, think;

/] £/ for / 6 / in mouth, tooth, truth.

5. Suprasegmental variation. This type of phonological

variation results from a change in normal stress pattern of a word.
Examples are police / ,po'lis v '‘po,1is /, railroad
/ 'rel,rod v .rel'rod /, hotel / ,ho'tel ~ 'ho,tel /.

6. Suprasegmental variation in combination with phonemic
variation. Pronunciation differences resulting from a combination
of shift of stress and alternation cf phonemes such as occur in
umbrella / ew'brels ~ ‘ambe,elo / are included ia this category.
The dialect test tspe for pronunciation consists of fifty-two items

pronounced in randow order by six speakers representing the upper middle-
class and lower-class in Anglo-American, Black-American, and Latin-
American ethnic groups. These speakers were informants intervieved

during the field work for collecting the basic dialect data and were

ERIC
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known to represent in their idislects the pronunciations needed for
sampling the range of phonolcygical variants for which subjective respon-
ses were needed. The pronunciation items recorded on the tape and the
phonclogical categories which these items sampled are listed in Table 30.

The investigation of inflectional variants in this community in-
dicated that commonly held assumptions about the social status of some
grammatical forms were not supported by actual usage. For example, the
usage "It is me," contrary to popular belief, is the predominant form in
the prestigious dialect. Because attitudes toward such sterectypes of
usage (highly regarded forms ofter not found in actual linguistic be-
havior) have implications for teaching English usage, the testing of
subjective responses in this community to grammatical features was con-
sidered necessary. Also, the competition of certain verb forms in this
dialect transition area presented an excellent opportunity to test the
hypothesis that tolerance develops for variant forms having sanction in
the prestigious dialect. Further, cnce the data were collected, inter-
esting comparisons could be made of the relative importance of grammati-
cal inflection and pronunciation in marking social status.

The items recorded on the dialect test tape for eliciting subjective
responses to grammatical inflections provide a representative sampling
of the major types of inflection remaining in English:

1. Noun genitive inflection: the musician's tuba ~ the

the musician tuba.

2. Noum plural inflection: two planes collided » two plane

collided.

3. Pronoun inflection: It is (I ~ me); (Who ~ whom) did you

c&ll?
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4. Third-person singular inflection: He (don't ~ doesn't)

like to work.

5. Preterit inflection: She (dived ~ dove) into the pool.

6. Past-participle inflection: He had (drunk ~ drank) the

water,
7. Unorthodox use of the verb be: I (am ~ be) going home.

8. Adjective inflection for the comparative and superlative

é degrees: He can speak (better ~ more better) than I.

] Standard and deviant forms representative of the¢ foregoing inflec-
tional types, as well as the double negative, were recorded in random
order in sentences on the dialect test tape. The scripts of the pronun-

ciation and grammar dialect tape recordings are given in Appendix C.

SRR e /e L o SR b RS

Attitude scales on which listeners record their feelings about the
various pronunciations and grammatical forms comprise the second part of
the instrument used to elicit subjective responses. Because the primary

purpose of this study is to identify dialect features affecting the so-
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cial mobility and economic opportunities of the disadvantaged, the scales
should measure attitudes of listeners toward language features as they
fecel these features are associated with job potentiality, sc:ial accep-

tance, educational level, and ethnic identity. These dimensions of so-

RIS Ak U L S N Y

cial mobility and economic opportunity determined the nature of the fol-

lowing scales, which are based on Osgood's semantic differential:6
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(7.}

extremzly quite slig{:ly

/

lightly quite extremely

EDUCATED 1 2 3 4 5 6 UNEDUCATED
FRIENDLY 1 2 3 4 S 6 UNFRIENDLY
WHITE 1 2 3 4 5 6 MEXICAN-AMERICAN
WHITE 1 2 3 4 S § NEGRO
PROFESSIONAL 1 2 3 S 6 UNSKILLED WORKER

The scales are arranged here in the same scoring direction, with
scoring values indicated for each space. However, the positions of the
semantic terms for each scale were randomized on the response sheets,
resulting in the left and right ends of each scale reading as follows:
Educated/Uneducated; Unfriendly/Friendly; Mexican-American/White;
White/Negro; Unskilled Worker/Professional. Also, the order of presenta-
tion of the scales on the response sheets was randomized to reduce the
effects of a particular pattern of presentation. The instructions to the
respondents for marking the attitude scales as they listen to the tape
recording and a sample page of the response sheets are in Appendix C.

So that an estimate of the reliability of judgments on the scales
could be made, ten pronunciatiori and ten grammar itens were administered
swire to three groups of respondents. These groups represented the upper
middle-class Anglo-Americans, lower-class Black-Americans, and lower-
class Mexican-Americans. Shortly after responding to all pronunciation
and grammar items, each of these groups was asked to respond again to the
last ten pronunciation and the last ten grammar items. Because a task
was interpolated between the first test and the retest (the respondents
had completed the grammar test before going back to pronunciation and,

likewise, had completed the retest on pronunciation before taking the

retest on grammar), one would expect little memory retention from the
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original test to the retest.

Table 31 gives the test-rzzest correlation coefficients of individ-
ual responses for thrze groups on the five scales for pronunciation.
Correlation coefficients range from .59 to .91, indicating that the in-
dividuzl raters are adequately consistent in their respcnses and that
the instrument is reasonably reliable.

Table 32 gives the test-retest correlatisa coefficients of individ-
ual responses for three groups on ths five scales for grammar., Correla-

tion coefficients range frcm .54 to .92, indicating that the instrument

is reasonably reliable in eliciting responses to inflectional forms.

Selection of Respondents

Eight groups of respondents were a#sked to listen to the tape cecocrd-
ing of contrasting pronunciation and grammatical features. These groups
are a representative sampling from arbitrarily defined populations con-
sidered to be vital in determining the social, economic, and cultural

opportunities of disadvantaged groups. In this study these populations

are the following:

1. Upper middle-class Angio-Americans
2. Upper middle-class Black-Americans
3. Lower-class Anglo-Americans

4. Lower-class Black-Americans

5. Lower-class Latin-Americans

6. Elementary school teachers

7. High school English teazchers

8. Owners of businesses, business managers, and
personnel directcrs
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Correlation of Individual Responses on the Last Ten Items
of the Pronunciation Test.

N(number of paired individual responses) = 100 for first three scales
N(number of paired individual responses) < 100 for last two scales

Correlation Coefficients (r)

Upper
Middle-Class Lower-Class Lower-Class
Anglo-American Black-American Latin-American|
Scales Group Group Group
1. Educated >
lheducated .77 63 .67
2. Friendly >
Unfriendly .67 .61 .64
3. Professional >
Unskilled
Worker .81 71 .59
4. White >
Mexican-
American .84 .82 .73
S. White >
Negro 91 .89 .85
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Table 32. Correlation of Individual Responses on the Last Ten Items of
the Grammar Test.

N(number of paired individual responses) = 100 for first three scales
N(number of paired individual responses) < 100 for last two scales

Correiation Coefficients (r)
Upper
Middle-Class Lower-Class Lower-Class
Anglo-American lack-American Latin-American
Scales Group Group Group
1. Educated >
Uneducated 92 .76 .72
2. Friendly >
Unfriendly .85 .69 .55
3. Professional >
Unskilled
Worker .89 .73 77
4, White >
Mexican-
American .75 .61 .65
S. White >
Negro .79 .59 .54
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As mentioned in Chapter 1, the rationale for the seiection of thess
populations is based upon a consideration of social forces affecting
the life possibilities of disadvantaged groups. Because militant leaders
of minority groups are viewing prestigious dialects as part of an oppres-
sive culture, the attitudes of lower-class ethnic groups toward standard
dialects are crucial in attempts at dialect engineering. Also, since
teachers bear the prime responsibility for developing bidialectal skills
in minority groups, their attitudes toward subcultural varieties of lan-
guage are important. Likewise, subjective evaluations of variant dialect
features by employers affect the economic possibilities of disadvantaged

groups.

Statistical Analysis

The da:a generated by the presentation of the dialect test tape to
the eight groups of respondents was analyzed by two methods. A three-
factor factorial design with repeated measures on two of the factors
seemed appropriate for analyzing and interpreting the data for the un-
educated/educated, friendly/unfriendly, and professional/unskilled worker
scales. For the data generated by the White/Mexican-American and White/
Negro scales, the use of the chi square statistic was considered more
appropriate and expedient because of an unequal number of responses to
eachk item by respondents in each group. This resulted when respondents
felt strongly that an item was spoken by a Negro or Mexican-American and
thus marked the White/Mexican-American scale or the White/Negro scale,
but not both scales. Because the available computer program for the
three-factor repeated measure design would not handle unequal cell fre-

quencies, these two scales were dichotomized and subjected to the chi
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square test. A response in any one of the three spaces on the left side
of the Mexican-American/White scale was counted as an identification of
the speaker as Mexican-American. A response in any one of the three
spaces on the right side of the scale was counted as an identification

of the speaker as Anglo-American. The same procedure was applied to the
White/Negro scale. The reduction of continuous data from these two scales

to two categories permits an application of the chi square test.7

Analysis of Data for Pronunciation on the
Criterion of Ethnic Identity

In the following discussion, the six speakers who cooperated in re-
cording the dialect test tape are referred to by means of the accompany-
ing code:

AA, = upper middle-class Anglo-American

<

o = upper middle-class Anglo-American who gives both
standard and nonstandard pronunciations

v
>
il

1 = upper middle-class Black-American
2 ® lower-class Black-American who is a recent arrival

BA3 = lower-class Black-American who is a native

e

1 middle-class Latin-American who gives both standard
and nonstandard pronunciations

The reactions of respondents to paralinguistic features within a
single word must be taken into account in this experiment as one attempts
to isolate the effects of phonetic and phonemic variation on subjective
attitudes of listeners. In the Chicago dialect study, paralinguistic
phencmena within a single word were found to affect reactions of listen-
ers.8 Paralinguistic phenomena, as defined by Austin, are "significant

nonlinguistic noises made with the vocal tract."9 Features which he
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identifies as paralanguage are (1) vocal qualifiers including tempo,
pitch, and intensity; (2) vocal modifiers such as nasal and oral quality,
slurred and clear articulation, and aspiration and glottalization;

(3) vocal segregates which are based upon tone quality.

Inferences can be made regarding the relative effects of paralin-
guistic features within a single word by comparing the subjective re-
sponses of a group to the same pronunciation by different spoakers. With
the pronunciation of the word and experimental conditions heid constant
for both speakers, the major variable in this situation is paralanguage.
Thus, any appreciable differemces in subjective judgments on a scale
such as ethnic identity could be attributed primarily t¢ paralinguistic
features.

Table 33 shows the per cent of the respondents identifying speakers
AAZ ( an upper middlie-class Anglo-American) and BA, (an upper middle-
class Black-American) as Anglo-American, Black-American, or Latin-
American in a randomized presentation on a tape recording of the same

pronunciation of greasy by these speakers.

Table 33. Ethnic Identity Judgments by Respondents of Two Speakers
Giving the Same Pronunciation of Greasy.

Per cent of respondents | Chi square and per
identifying the speaker | cent level of sig-
as nificance

Speaker | Pronunciation AA* BA* LA* X2 P

AAZ I grisi | 85 8 7 91.28 > .0C1

BA1 [ grisi | 85 7 8 91.28 > .001

*AA = Anglo-American
BA = Black-American
LA = Latin-American
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Eighty-five per cent of the respondents judged each speaker to be
an Anglo-American. [n this instance, the chi square statistic tests
whether the respcndents have classified speaker AA2 by chance and whether
they have classified BAl by chance. For both speakers the probability
is remote (less than one in a thousand) that the distribution of ethnic
identity judgments could occur by chance alone. It should be emphasized,
however, that the chi square statistic is not testing the significance
of difference (or similarity) of the etlinic identity judgments of these
two speakers., Nevertheless, since the distribution of ethnic judgments
for each speaker has a high level of significance, it appears that para-
linguistic features are not a sigpificant factor in influencing subjec-
tive judgments of ethni> identity in this instance.

On the other hand, inferences can be made regarding the relative
effects of phonological features within a word by comparing the subjec-
tive responses of a group to the different pronunciations of the word by
the same speaker. Under these conditions, appreciable differences in
subjective judgments on a scale such as ethnic identity could be attrib-
uted largely to phonological features.

Table 34 shows the per cent of respondents identifying speaker LAI
(a middle~class Latin-American) as Anglo-American, Black-American, or
Latin-American for two pronunciations of chimney. For his standard pro-
nunciation of chimney | nflnni ], fifty-three per cent of the respon-
dents identify LA1 as Latin-American, thus suggesting the influence of
parali. aistic features. But when LA1 pronounces the same word with the
substitution of / 1/ for / n /, sixty-eight per cent of the respon-

dents identify him as Black-American. Even though paralinguistic fea-

tures seem to be present in LAl's pronunciation of chimney | tJImni },




145

a phonemic change of /1 / for / n / produces a distinct change in
subjective judgment of ethnic identity. It is interesting, too, that
the seccnd pronunciation of chimney exposes what appears to be a language

myth in this community, namely that the phoneme / 1 / in this word is

commuriity shows this language feature present in all ethnic groups.

Table 34. Ethnic Identity Judgments for One Speaker Giving Twe
Pronunciations of Chimney.

Per cent of respondents | Chi square and per
identifying the speaker | cent level of sig-
as nificance
Speaker | Pronunciation }  AA* BA* LA* X2 P
LA [t jlmni ] 12 34 53 19.28 > .001
LA, [ t/Imli ] 22 68 9 42.56 > .00
*AA = Anglo-American
BA = Black-American
LA = Latin-American

BA1 is consistently identified as Anglo-American when he gives the
standard pronunciation. By contrast, BAZ and BA3 (lower-class Black-
Americans) are consistently classed as Black-Americans when they use
nonstandard pronunciations. Table 35 shows ninety-four per cent of the
respondents idsntifying BA1 as Anglo-American for the standard pronuncia-
tion four [ for ] and ninety-six per ceat of the respondents classify-

ing BAs as Black-American for the nonstandard pronunciation [ fo ]. A

similar discrimination is made for the pronunciation of police. Eighty-

four per cent of the respondents judge BAl's standard pronunciation

[ po'lis ] to be Angleo-American; whereas eighty-three per cent of the
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respondents believe BAZ's pronunciation [ 'polis ] to be Black-

American,

Table 35. Ethnic Identity by Respondents of Black-American Speakers
Giving Different Pronunciations of For and Police.

Per cent of respondents | Chi square and per
identifying the speaker | cent level of sig-
Word and as n1f1cagce
Speaker | Pronunciation AA* BA* LA* X P
BA1 for [ for ] 94 4 2 119.10 <,001
BA3 for [ fo ] 1 96 3 124,59 <,001
BA1 police
[ po'lis ] 84 4 12 89.24 <,001
BA2 police
[ 'polis )] 11 83 6 84.18 <,001

*AA = Anglo-Americ:n
BA = Black-Americ:in
LA = Latin-American

This evidence suggests that certain contrasting phonological fea-
tures {(constricted / r / ~ loss of r; stress on second syllable of
pelice v stress on first syllable) are more powerful than possible para-
linguistic features in Black-American speech in evoking subjective judg-
ments of ethnic identity in this community. This is not to say that com-
plex paralinguistic features are not present - as a matter of fact, there
is additional evidence to suggest paralinguistic influence - but rather
to suggest that phonological features are clearly affecting subjective
judgments of the respondents.

Another generalization can be¢ made from the data for subjective

ethnic judgments. Many, though not all, linguists have long insisted




147

that the speech of Black-Americans is not a distinct entity and that it
does not differ significantly from the speech of Anglo-Americans of the
same educational, social, and economic background. As previously pointed
out, respondents consistently classified BA1 (an upper middle-class Black-
American) as an Anglo-American. It would thus appear that educational

and economic background are prime factors in shaping the lincuistic be-

havior of Black-Americans.

Analysis of Data for Pronunciation on the Criteria of
Educational Level and Job Potentiality

The Experimental Design. As mentioned earlier, a three-factor fac-

torial design with repeated measures on factors B and C was considered
appropriate for the analysis of the data for the educated/uneducated,
friendly/unfriendly, and professional/unskilled worker scales. Table 36
gives a schematic representation of the design used for pronunciation}o
The same design was used for grammar except that the levels of B were

reduced to 13.

Factor A in chis design is a series of eight levels (socio-economic-
cultural groups) closely interrelated in determining the social and eco-
nomic opportunities of disadvantaged individuals in a typical urban cen-
ter. These levels are designated as follows:

A

1 Upper middle-class Anglo-Americans

A, = Upper middle-class Black-Americans
A

3 Lower-class Anglo-Americans

>
]

4 Lower-class Black-Americans

>
L]

5 Lower-class Latin-Americans

>
]

¢ © Elementary school teachers
{continued)




148

Table 36. Schematic Representation of the Experimental Design Used for

Pronunciation
Subjects b1 cee b22
% ¢, ‘1 €2
1 Y X2 s
A, :
10
Ag

A7 = High school English teachers

A8 = Owners of businesses, business managers, and personnel
directors

Factor B has twenty-two levels composed of morphemic words repre-
senting significant phonological variables in the dialects of the urban

community investigated. These levels are the following:

B1 = aunt 88 = down B15 = man

82 = borrow B9 = five 816 = nothing
B3 = can't B10 = four 817 = o0il

B4 = chair B11 = good 818 = police
BS = chimney 312 = greasy B19 = sheep

B6 = cobweb 313 = hers 820 = this

B7 = daughter 814 = judge 821 = umbrella

822 wash




AR A

149

Factor C represents phonetic variation and has two levels composed
of alternate pronunciations heard in the dialects of the community in-
vestigated,

C1 = actual proaunciation of a word

= acriral
- -

c. =
02 - -n
In each group (levels of factor A), there are ten subjects. Each

ronunciation of the same word

of these subjects is observed on three criteria as measured on the atti-
tude scales marked by the subject as he hears the pronunciation: (1)

educated/uneducated, (2) friendly/unfriendly, (3) professional/unskilled
worker. X

1111
(upper middle-class Anglo-American) observed on one of the three atti-

in Table 36 represents a particular subject in Group Al

tude scales for facters blcl (a specific pronunciation).

Corrslation of the Scales. Intercorrelations of the three scales

(Table 37) shows that the educated/uneducated and professional/unskilled
worker scales provide essentially the same information; whereas the low
correlation of the friendly/unfriendiy scale with each of the other
scales indicates that this scale provides additional information. There-
fore, to avoid unnecessary duplication cf work, only the data for the
educated/uneducated and friendly/unfriendly scales will be analyzed in

depth (Note: These correlations are averages taken across levels of B.).

Table 37. Intercorrelation of Scales for Pronunciation.

1 2 3
1 1.00 .33 .74
2 1.00 .32
3 1.00

= educated/uneducated scale
2 = friendly/unfriendly scale
3 = professional/unskilled worker scale
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Analysis of Variance. Table 38 is a summary of the analysis of

variance for pronunciation for the data generated by the uneducated/
educated attitude scale. Observed F ratiocs are significant at the .01
level for the main effects of A, B, and C and the interaction of AR, BC,
and ABC. Further, interaction AC is significant at the .05 level. Table
39, the swumary of analysis of variance for pronunciation on the data
from the professional/unskilled worker scale, also shows statistically
significant main effects, except for factor A, and significant inter-
actions at the .01 level. With significant interaction effects prasent,
as in this instance, i-.ferences concerning main effects must, as best,
be made with caution.11 Rather, attention should be given to examininy
interacticn effects. But interaction effects can best be studied by ex-
apining the simple main effects. Such an exsmination of simple main ef-
fects amounts to breaking down interactions intc compunent parts. Further-
more, conclusions of value for developing English usage programs for dis-
advantaged groups can best come from studying the sources of interaction
effects in this experiment. For example, an awareness of the types of
dialect variants most likely to stigmatize individuals in an urban com-
munity would provide a basis for establishing priorities in an English
usage educational program. The answer to this kird of question is to be
found partiaily in discovering how different socio-econcric.cultural
grsups react to a specific type of phonological variant. In terms of
this experimeatal design, the answer muy be found in examining the simple
main effects of A at levels of B and C.

Also, for practical purposes in teaching English usage, a knowledge
of whether a particular socio-economic-cultural group differentiates in

its subjective evaluation of variant forms of pronunciation and
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grammatical inflasction would be useful. In this experimental design,
the answer to this kird of question may be found by studying the simple

main effects of C at levels of A and B.

Slivht Phonetic Variation

Table 40 summarizes the statistical analysis for the subjective
responses of the eight socio-economic-cultural groups to the pronuncia-
tion of daughter as | daga ] (cl) and also to the pronunciation of
daughter as | dod2 ] (cz). Since F tests at the .05 level show no
significant differences, one may conclude that neither of these pronun-
ciations elicits measurably different subjective evaluations on the

educated/uneducated scale among the eight groups.

Table 40. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Slight Phonetic Variation

b, = slight phonetic variations ¢, = [ doda ]

o
c, = [ doda ]

Source of Variation SS df MS F

A for level b7c1 21.39 7 3.06 1.83

A for level b7c2 7.19 7 1.03 .62

F tests at the .05 level of significunce or the simple main effects
of C at levels of A and B for siight phonetic variation (Table 41) show
no significant differences. Thus, minor phonetic variations as repre-
sented by [ dota " daga ] do rnot evoke -l any of the socio-economic-

cultural groups measurably different subjective evaluations of education.




154

Table 41. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Slight Phonetic Variations.

a); g = groups of respondents
b7 = glight phonetic variations

Source of Varia“ion SS df MS F
#

C for level alb7 8.45 1 8.45 2.73
C for level a2b7 .00 1 .00 .00
C for level a3b7 .45 1 .45 .15
C for level a4b7 .20 1 .20 .06
C for level asb7 ! 7.21 1 7.21 2.32
C for level a6b7 5.95 1 5.95 1.95
C for level a.b, 5.07 1 5.01 1.61
C for level a8b7 5.95 1 5.95 1.95

Marked Phonetic Variation

Table 42 summarizes the ANOV* for the subjective responses of the
eight sccic-economic-cultural groups to the pronunciation of five as
{ fatv } (cl) and als~ to the pronunciation of five as | fa'fv ] (cz).
Since F tests at the .05 leve!l show no significant differences, one may
conclude that neither of these pronunciations elicits measurably differ-
ent subjective evaluations on the educated/uneducated scale among the
eight groups.

F tests at the .01 level of significance on the simple main effects
of C at levels of A and B for marked phonetic variation (Table 43) show

significant diffarences for all groups, except a4,which is significant

*Analysis of variance
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Table 42. Summary of Analysis of \arisnce for Simple Main Effects of A
at Levels of B and C for Marked Phonetic Variation in Five.

b9 = marked phonetic variation ¢, = { fatv ]

%
c, = [ fa.-"v ]

Source of Variation SS df MS F
A for level b9c1 5.20 7 5.20 .74
A for level bgc2 22.29 7 3.18 1.91

Table 43. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Marked Phonetic Variation in Five.

a; g = groups of respondents

b9 = marked phonetic variation

’Source of Variation SS df MS F

C for level aib9 51.19 1 51.19 16.51**
C for level a,bg 26.45 1 26.45 8.53**
C for level asb9 20.00 1 20.00 6.45*
C for level a4b9 18.05 1 18.05 5.82*
' for level asb9 26.44 1 26.44 8.53**
C for level a6b9 31.26 1 31.26 10.08**
C for level a7b9 33.81 1 33.81 10.90**
C for isvel a8b9 68.45 1 68.45 22,08%*

P

T #p 95(1,72) = 3.98
*2p ,99(1,72) = 7.00
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at the .05 level. Thus, major phonetic variations as represented by
[ af ~ a-i ] do evoke in all of the socio-economic-cultural groups

neasurably different subjective evaluations on the educated/uneducated

scale.

Incidental Phonemic Variation

Table 44 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural groups to the pronunciation of greasy as
[ grizi ] (cl) and also to the pronunciation of greasy as [ grisi }
(°2)° The F test for the simple main effect of A for level blzc1 is
not significant; thus, one may conclude that tlhe pronunciation [ grizi ]

does not evoke measurably differsnt subjective evaluations on the

educated/uneducated scale among the eight groups. However, the F test

Table 44. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Incidental Phonemic Variation of

/s~z/ in Greasy.

b12 = incidental phonemic variation ¢, = [ grizi ]

C2 = { grisi ]

T
,'wn

Séﬁrce of Variatiocn SSs af ! MS F
A for level blzc1 14.99 7 2.14 1.29
A for level blzc, 43,59 7 6.23 3.74%¢

«*p ,99(7,3168) = 2.64

for level b12°2 is significant at the .01 level. Since the highest mean
rating on the educated/uneducated scale was 5.9 by the uppe~ middle-class
Anglo-Americans and the lowest mean rating was 3.7 by the lower-class

Black-American group, it seems that the upper middle-class values the
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/ s / phoneme in greasy highly while the Black-American group downgrades
this pronunciation. One might anticipate such a reaction on the part of
the Black-American respondents because many have recently migrated from
a dialect region in which the / z / phoneme predominates.

F tests at the .01 level of significance on the simple main effects
of C at levels of A and B for marked phonemic variation (Tablc 45) show
significant differences for a, and aq. Group a, and ag show significant
differences at the .05 level. Thus, incidental phonemic variation as

represented by / s ~ z / in greasy does evoke in the upper middle-class

Anglo-American, lower-class Anglo-American, high schcol English teacher,

Table 45. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Incidental Phonemic Variation of

/s~ 2/ in Greasy.

| £ Eliiase o R ik o
B T
H

a, g ™ groups of respondents
b12 = jncidental phonemic variation
Source of Variation SS df MS F
C for level a{b12 45,00 1 45.00 14 ,5]1*¢
C for level azb12 3.21 1 3.21 1.03
C for level 33b12 18.03 1 18.05 5.82*
C for level a4b12 .20 1 .02 .06
C for level asb12 4,05 1 4.05 1.31
C for level ‘6b12 8.45 1 8.45 2.73
C for level a7b12 26.54 1 26.54 : 8.53*x
C for level a8b12 20.01 1 20.01 6.45*
*F .95(1,72) = 3.98
**F ,99(1,72) = 7.00

and personnel director groups measurably differeat subjective evaluations

on the educated/uneducated scale. Thus, the / z / phoneme in greasy
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is a social marker in this community. It is also interesting to note

that the subjective evaluation of English teachers is consistent with

that found in the upper middle-class and the business community.
Table 46 summarizes the ANOV for the subjective responses of the

eight socio-economic-cultural groups to the pronunciation of wash as

{ wqj'] (cl) and also to the pronunciation of wash as | wanj'] (cz).
The F test for the simple main effect of A for level b22cl is signifi-
cant. The two highest mean ratings on the educated/uneducated scale

are 5.5 by the businessaen and 4.5 by the upper middle-class Anglo-
Americans wiiile the lowest is 3.3 by the lower-class Latin-Americans.
Here is en instance of a lower-class grcup apparently not sensitive to
a prestigious pronunciation. On the cther hand, the F test for the sim-
ple main effect of A for level b22c2 is not significant. Tke mean
scores for all groups for the pronunciation of wash with the intrusive

/ v/ are uniformly low, showing agreement on downgrading this variant.

Table 46. Summary of Analysis of Variance of Simple Main Eff.cts of A
at Levels of B and C for Incidental Phonemic Variation of
/o ~ or/ in Wash.

b,, = incidental phonemic variation ¢; = [ wof)
¢, = [ vor[ ]
Source of Variation ) SS df MS F
A for level b22°1 33.2; 7 4.74 2,85%*
A for level b22c2 9.59 7 1.37 .82

B T %) ) BN I T e
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F tests on the simple main effects of C at levels of A and B for
incidental phonemic variation in wash show significant differences at
the .05 or .01 level for all groups except a.. Consequently, all groups
¢ the lower-claes Latin-Americans recognize the intrusive / r / in

wash as & social marker.

Table 47. Summary of Analysis of Variance of Simple Main Effects of C
at Levels of A and B for Incidental Phonemic Variation of
/] o~ or/ in Wash.

a, g = groups of respondents

b.., = incidental phonemic variacion

22

Source of Variation SS df MS ] F
C for level alb22 48,04 1 48.04 15.50**
C for level azbz2 33.81 1 33.81 10.91**
C for level a3b22 48.05 1 48.05 15,50**
C for level a4b22 45.01 1 45,01 14,51**
C for levei asb22 2.45 1 2.45 .79
C for level a6b22 42,03 H 42,03 13.56**
C for level a7b22 18.06 1 18.06 5.82+
C for level asbz2 72,19 1 72,19 23,29**
"—F 55(1,72) = 3.98 ‘

**F ,99(1,72) = 7.00

Table 48 summarizes the ANOV for the subjective responses of the
eight socio--conomic-cultural groups to the pronunciation of judge as
[ d3ad3 ] (cl) and also to the pronunciation of judge as [ d%d3 ]
(cz). Since F tests show no significant differences, one may conclude

that neither of these pronunciations elicits measurably different
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subjective evaluations on the cducated/uneducated scale among the eight

groups.,

Table 48. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Incidental Phonemic Variation of

-
AN 3 ,I in Jnr! -,

/
'}
b14 = incidental phonemic variation ¢, = [ d3a33 }

c, = [ d%d3 ]
Source of Variation SS df MS F
A for level ch1 10.9¢ 7 1.57 .94
A for level b“c2 22.40 7 3.20 1.92

DAL i it b vae  cninia it SRS RO
i AR .

F tests cn the simple main effects of C at levels of A and B for
incidental phonemic variation of vowels in judge (Table 49) show signif:-
cant difterences at the .05 or .01 level. The means on the educated/
uneducated rating scal~ uniformly show a higher subjective evaluation of
the pronunciation of [ d3ad3 ] than for [ d®d3 ]. Thus, all groups

recognize the pronunciation [ d3d3 ] as a sociz! marker.

Systematic Phonseic Variation

Table S0 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural groups to the pronunciation of chair as
{ tj}r } (cl) and also to the prorunciation of chair as [ j}r } (c,).
The F test for the simple main effect of A for level b 41 is significant.
The highest mean rating on the educated/uneducated scale is 4.8 by the
upper middle-class Black-Americans while the lowest is 2.6 by the lower-

class Latin-Americans. As mentioned in Chapter III, lower-class
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Table 49. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Incidental Phomemic Variation of

/ a~ 3/ in Judge.

a = groups of respondents

1...8
: b,, = incidental phonemic variation
: Source of Variation SS df MS F
:
2 C for level a.b 57.80 1 57.80 18.64**
2 1714
$ C for level a,b,, 33.81 1 33.81 10.90**
3
§ C for level a,b 12.82 1 12.82 4,13*
! 3°14
3 C for level a,b,, 42.05 1 42.05 13,57+2
3
g C for level asb14 18.15 1 18.15 5.82*
3 C for level ab,, 39.19 1 39.19 12.64**
3 C for level a b, 20.00 1 20.00 6.45
' C for level agh, 42.04 1 42.04 13.56*
: """<F .95(1,72) = 3.98
; *¢F .99(1,72) = 7.00

DAL ' S | 1 o

Table 50. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Systematic Phonemic Variation of
/ €~ s/ in Chair.

itk BN

: b, = systematic phonemic variation ¢ = { tJ}r ]

¢, = [ fer ]

g Source of Variacion SS df MS F

- A for level b,c, 64 .49 7 9.21 5.53%*

i A for level b4c2 10.55 7 1.57 .27 i

**F ,99(7,3168) = 2.64
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Latin-Amexricans frequently have difficulty mastering the / € / phoneme;
their rather consistent substitution of / S/ for /¢ / apparently
makes them insensitive to the prestigious pronunciation using / c /.

>n the other hand, the F test for the simple main effect of A for level
b4c2 is not significant.

F tests on the simple main effects of C at levels of A and B for

systenatic phonemic variation in chair (Table 51) show significant dif-
ferences at the .01 level for graups 84y 3y, 25, and 3,. The substitution
/ s / for the phonere / ¢ / is a social m. *ker but is not recognized
as such by the lower-class Latin-Americans and the English teachers sam-

pled im this community.

ﬂ;"“&W‘]'j‘“":"wﬂ;n‘?rm‘wwrf'y‘a"c‘?"{’; :V.Tn"* S R G

Table 51. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Systematic Phonemic Variation of
/ ¢~ s / in Chair.

ST W T T
e

a = group of respondents

1...8

b4 = systematic phonemic variation

Al CORELES

? Source of Variation SS df MS F
é C for level ab, 33.80 1 33.80 10.90**
% C for level azb4 22,05 1 22.05 ‘ 7.11**
é C for level a,b, 22.05 1 22,05 | 7.1
g C for 1level a4b4 22.06 1 22.06 7.12%*
C for levsal 35b4 .20 1 .20 .06
éi C for level ab, 4,05 1 4.05 1.31
k C for level a7b4 7.21 1 7.21 2.32
C for level 88b4 2.45 1 2.45 .79

~ @f .95(1,72) = 3.98
*ap ,99(1,72) = 7.00




163

Table 52 summarizes the ANOV for the subjective responses of the

eight socio-economic-cultural groups to the pronunciation of four as

[ for ) (c1) and also to the pronunciation of four as [ fo ] (cz).

Since F tests show no significant differences. one may conclude that

neither of these pronunciations evokes measurably different subjective

evaluations on the educated/uneducated scale among the eight groups.

Table 52. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Systematic Phonemic Variations of
/ r~ loss of r / in Four.

b10 = gystematic phonemic variation & = [ for ]
cy = [ fo ]
Source of Variation SS df MS F
A for level bmc1 19.21 7 2.74 1.64 g
A for level blocz 19.97 7 2.85 1.71

F tests on the simple main effects of C at levels of A and B for
systematic phonemic variation of / r ~ loss of r / in four show signifi-
cant differences at the .05 or .01 level for all groups except ac . Thus,
one may conciude that all groups except the lower-class Latin-Americans
recognize the loss of the / r / in four as a social marker.

Table S4 summarizes the ANOV for the subjective responses for the
eight socio-economic-cultural groups to the pronunciation of nothing as
[ nasly ] (cl) and also to the pronunciation of nothing as [ natlp ]
(cz). Since the F tests show no significant differences, one may conclude
that neither of these pronunciations elicits measurably d:fferent subjec-

tive evaluationson the educated/uneducated scale among the groups.
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Table 53. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Systematic Phonemic Variation of
/ r~ loss of r / in Four.

a, g = groups of respondents

b10 = systematic phonemic variation

Source of Variation SS df MS F

C for level alblo 26.44 1 26.44 11.76**
C for level azb10 33.80 1 33.80 10.90**
C for level asb10 26.46 1 26.46 5.62*
C for level a4b10 64.81 1 64.81 20.89**
C for level asb]‘0 8.45 1 8.45 2.72

C for level a6b10 54.44 1 54.44 17.56**
C for level a.,b10 22.05 1 22.05 7.11**
C for level a8b10 58.80 1 58,80 18.64**

**F .99(1,72) = 7.00

Table 54. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Systematic Phonemic Variation of

/ 6 ~t / in Nothing.

b16 = systematic phonemic variation ¢, = [ nadlp ]
Cy = { natly i
Source of Variation $S df MS F
A for level b16c1 8.79 7 1.26 .75
A for leval b16°2 16.19 7 2.31 1.38
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F tests on the simple main effects of C at levels of A and B for
systematic phonsmic variation (Table 55) show significant differences
for all groups except ac. Therefore, all groups except the lower-class

Latin-Americans recognize the substitution of / t/ for / 6/ as a

Table 55. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Systematic Phonemic Variation of
/ 8~ t / in Nothing.

a, g = groups of respondents

b16 = systematic phonemic variation
Source of Variation SS df MS b
C for level a,b, 28.81 1 28.81 9.29**
C for level azb16 14.45 1 14.45 4.66*
C for level a3b16 14.45 1 14.45 4,.66*
C for level a4b16 14.45 1 14.45 4,66*
C for level asb16 6.04 1 6.04 1.95
C for level a6b16 42.05 1 42,05 13.56**
C for level 87b16 16.20 1 16.20 5.22¢
C for level aBbl6 45.01 1 45.01 14,51

~ep .95(1,72) = 3.98
© wep .99(1,72) = 7.00

Table 56 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural groups to the pronunciation of cobweb

[ 'kabweb ] (cl) and also to the pronunciation of cobweb as [‘kab'web ]

(cz). The F test for the simple main effect of A for levels of bec, is

not significant; however, the test for b6c2 is statistically significant.
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The two highest mean ratings on the educated/uneducated scale are 4.8

and 4.5 by the upper middle-class and lower-class Black-American groups
while the two lowest mean ratings are 1.7 and 2.5 by the upper middle-
class Anglo-American and English tcacher groups. Although tests for
significant differences among means would have to be made to determine
whether these differences are statistically significant, the contrast

in judgments between the upper middle-class Anglo-Anericans and Black-
Americans appears to be greater for suprasegmental variation than for

any other type of phonological variation thus far examined. The lower
mean rating of 3.6 assigned by the lower-class Latin-American respondents
snggests that the shift of stress to the second syllable in compound
nouns characteristic of this group is recognized by them as a nonstandard

form.

Table 56. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Suprasegmental Variation

b6 = suprasegmental variation ¢ = [ *kabweb]

c, = ['kab'web ]

Source of Variation SS df MS F

A for levels of b6c1 8.69 7 1.24 .75

76.60 7 10.94 6.57**

A for levels of b6c2

— ¥¢F _99(7,72) = 2.90

F tests on the simple main effects of C at levels of A and B for
suprasegmental variation in cobweb (Table 57) show significant differ-
ences at the .05 or .01 level except for groups a, and a,. Thus, the

Black-American groups apparently do not recognize this back shift in
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stress as a social marker.

Table 57. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Suprasegmental Variation.

a; g = groups of respondents

b6 = suprasegmental variation

Source of Variation s§ df S F

C for level alb6 61.25 1 61.25 19.75*~
C for level azb6 .45 1 .45 .14

C for levsl 83b6 14.45 1 14,45 4.66*
C for level a4b6 .45 1 .45 .14

C for level asb6 12.80 1 12.80 4,13*
C for level a6b6 36.44 1 36.44 11.75%*
C for level a7b6 28.81 1 28.81 9.29**
C for level 38b6 12.80 1 12.80 4.13*

— #*F 95(1,72) = 3.98

**F .99(1,72) = 7.00

Table 58 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural groups to the pronunciation of umbrella
as [ em'brels ] (cl) and also to the pronunciation of umbrella as
[ oombe'ele ] (c;). The F test for the simple main effect of A for
level b21c1 is not significant; however, the test for level b21c2 is
statistically significant. The lower mean ratings on the educated/un-
educated scale for the pronunciation of [ ,ambe'e¢le® ] are found among
the upper middle-class Anglo-Americans, Black-Americans, and school
teachers. The higher ratings for the nonstandard pronunciaticn of

[ yambe'ele ] are among the lower-class groups.
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Table 58. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Suprasegmental Variation Combined
with Phonemic Variation.

b21 = suprasegmental variation combined with phonemic

" *F .95(7,3168) = 2.01

variation
¢, = [ em'brels ] ¢,y = [ vamba'eloe ]
Sourcé»of Vari;tion SS 7 df MS F
A for level b21c1 13.09 7 1.87 1.12
A for level b21c1 27.69 7 3.96 2.37*

F tests on the simple main effects of C at levels A and B for a
combination of suprasegmental variation and phonemic variation in umbrella
(Table 59) show significant differences at the .05 or .0l level for all
groups except a,. On the basis of the statistical analysis, all groups
except the lower-class Black-Americans recognize this deviation from
standard pronunciation involving a combination of suprasegmentai and

phonemic variation as a social marker.

Analysis of Data for Pronunciation on the
Criterion of Social Distance (Friendly/Unfriendly Attitude 3cale)

Analysis of Variance. Table 60 is a summary of the analysis of

variance for pronunciation for the data generated by the friendly/un-
friendly attitude scale. Observed F ratios are significant at the .0l
level for the main effects of B and C and the interaction effects of AB,
AC, BC, and ABC. With significant interaction effects present, one must
again prnbe the simple main effects to gain insight into the sources of
variation. Identification of statistically significant simple main ef-

fects on the criterion of social distance may have pedagogically
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Table 59. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for Suprasegmental Variation Ccmbined
with Phonemic Variation

4 g = groups of respondents

b21 = suprasegmental variation combined with phoremic

variation

Source of”Variation SS df MS F

C for level aleI 28.81 1 28.81 9.20%*
C for level azbz1 26.45 1 26.45 8.53**
C for level a3b21 12.80 1 12.80 4,13
C for level a4b21 11.24 1 11.24 3.63
C for level aSbZI 12.80 1 12.80 4,13
C for level 36b21 28.79 1 28.79 9.29%*
C for level a7b21 33,81 1 33.81 10.90**
C for level a8b21 28.82 1 28.82 9,29**

*F .95(1,72) = 3.98
**F .99(1,72) = 7.00

important implications. Although lower-class groups may recognize stan-
dard forms associated with educated usage but fail to command these fea-
tures in their own speech, this very lack of stylistic variation may give
them a feeling of hostility toward standard usage. This feeling suggests
a facet of the problem of motivating lower-class groups to develop skill
in the use of standard forms. Some insight into the extent of this
problem may be gained by studying simple main effects in this experi-
mental design.

Only a few statistically significani differences for simple main

effects of A for levels of B and C for pronunciation on the criterion of




298%p°1 rd £11 v190°LbT2 / (5q) z0x39 /
sdnoxd ‘m °(qns x og
0£°T = (66" )lax »»8CPE° 1 £L66°1 IR A¢ LL09°¢61 ogqv
P8°1T = (66 ):lss »»082L°8 1496° 21 1 c80¢°7.LT 0!
09¢¢°¢S 2L 9881 ° p8S / () xoxxd /
sdnox8 ‘m °fqns x 9
06°C = (66°)d=s +31L9C°¢ Leey L1 L 19¢0°221 v
66°9 = (66°)desn »+98S€°61 086C° €01 1 086C°¢01 o)
9209°1 Z1s1 9881°SZ¥Z / (q) xo0xxe /
sdnox8 °m °fqns x g
0£°T = (66" )dus »480SS°1 1411 A4 A4S 60S¢€ °S€9 qaVv
#8°T = (66" )dse »»69%L°S ov¥61°6 1Z IvL0°C61 q
s1dslqns urysT
€0L6°12 44 v198°18ST / () x0219 /
sdnox3 -a s329{qng
€66S°1 €8¢€1°S¢ L 6L96°S¥C \
s153[qns uaamiog
4 4 S Ip SS UOTIBTIBA JO 9IINOS
[e2131x2 POAIRSqD

‘ (Sanseay areds-9Ipn3ITIV A1pustayun/ATpuatey)
9OUBISIQ TBID0S JO UOTIIITI) dY2 UO UOTIBTIOUNUOLJ 10F QUBTIEA JO STSATeuy jo Axswmmg Q9 d1qel




171

social distance were found. These are reported in Taule 61.

As indicated in Table 61, the only types of phonological variation
evoking statistically significant subjective responses on the friendly/
unfriendly attitude scale among the eight socio-econcmic-cultural groups
arz systematic and incidental phonemic variations. The highest mean
ratings on the friendly/unfriendly scale for chair [ tjEr 1 (cy) are
found among the upper-class Anglo ~nd Black-Americans and school teachers
while the lowest rating is by the lower-class Latin-Americans. On the
other hand, the highest mean rating on this scale for |[ jer I (c,) is
4.8 by the lower-class Latin-Americans but the lowest mean rating is 3.1
by the ujper-class Anglo-Americ: s. Althcugh statistical tests have not
been made on all possible pairs of means to determine significant differ-
ences, the trend is clear: the lower-class Latin-Americans tend to feel
more friendly toward pronunciations which substitute / s / than they
do toward the use of the standard / ¢ /.

The F test for the simple main effect of A for levels b12c2 is
significant at the .01 level. Tke highest mean rating on the friendly/
unfriendly scale for greasy [ grisi ] is 5.7 by the upper middle-class
Anglo-Americans but the lowest mean rating is 3.1 by the lower-class
Black-Americans. Thus, the statistical trend of the difference between
means suggests that lower-class Black-Americans tend to feel more friend-
ly toward the pronunciation of greasy with the / z / phoneme rather
than the / s / sound. This preference, of course, does reflect their
actual usage.

As indicated in Table 61, the F test for simple main effect of A

for level b is significant at the .05 level. The highest mean rating

162
on the friendly/unfriendly scale fo ¢y for nothing [ natIp ] is 4.8
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Table 61. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Pronunciation on the Social Distance

Criterion.

Source of Variation SS df MS F
A for level b‘c1 45.95 7 6.56 3.13**
b4 = systematic phonemic
variation
r
c, = [ tjer ]
A for level b4c2 166.40 7 23.77 11.35**
b4 = systematic phonemic
variation
ey = [ Jer ]
A for level b12°2 50.81 7 7.26 3.46**
b.,, = incidental phonemic
variation
c, = [ grisi ]
A for level b16c2 36.49 7 5.21 2.49*
b16 = systematic phonemic
variation
c, = [ natlIn ]
*F .0577,3168) = 2.01
**F ,99(7,3168) = 2.64
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by the upper-class Black-Americans; whereas the lowest mean rating is
2.9 by the up;er-class Anglo-Americans. This difference in trend be-
tween means suggests a sharp cleavage alcag ethnic lines. The upper
middle-class Anglo-Americans rzact to tne substitution cf the / t /

phoneme for / 8 / in the word nothing as an uneducated usage toward

which they feel unfriendly. On the other hand, the upper-class Black-
Americans recognize this substitution as uneducated usage but feel
friendly toward its use.

Table 62 reports the statistically significant differences for sim-
ple main effects of C for levels of A and B for pronunciation on the
criterion of social distance. Only a few significant differences were
found. An inspection of Table 62 shows that the types of phonological
variation having significance are marked phonetic, incidental phonemic,
and systematic phonemic variation. Further inspection of the table re-
veals that only one group, the upper middle-class Anglo-Americans, views
alternate pronunciations differentially on this scaie.

For the pronunciation of five as [ faiv ), the upper-class Anglo-
American group gives a mean aversge rating of 5.7 on the friendly/un-
friendly scale while they give a mean rating of 3.7 for the pronunciation
of five as | fa-!v ]. These means are statisticaily significant at the
.05 level; therefore, this prestigious social group has an unfriendly
feeling toward the "slow" diphthong with the vanishing off-glide
[ fa-{v ] found in the dialects .f many recent arrivals from the South.

The F test on the simple main effect of C at level alb13 are sig-
nificant at the .01 level and indicate that the socially prestigious
Anglo-American group differentiates on the friendly/unfriendly scale be-

tween the pronunciation of [ @z ] and [ has ]. Thus, the
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Table 62. Summary of Analysis of Variance for Sim
at Levels of A and B for Pronu

Criterion.
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ple Main Effects of C
nciation un the Social Distance

Source of Variation

SS

| M R, oy cob
£

df MS F
€ £or levei a1b9 28.80 1 28,80 5.40*
2, = upper miudle-clas.
respondents
b9 = marked phonetic
variation
C for level albls 33.81 1 33.81 6.33*
2, = upper middle-class
respondents
b13 = systematic phonetic
variations
C for level alb14 24,22 1 24,22 4,54*
4, = upper middie-class
respondents
b14 = incidental phonemic
variation
C for level a1b17 36.45 1 36.45 6.83*
a8, = upper middle-class
respondents
b17 = systematic phonemic
variation
C for level a1b19 33.80 1 33.80 6.33*
a, = upper middlz-class
respondents
b19 = systematic phonemic
variation
C for level ‘1”20 51.19 1 51.19 9.60*
4, = upper middle-class
respondents
b20 = systematic phonemic
variation
 *F .95(1,72) = 3.98

**F .99(1,72) = 7.00
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substitution of / s/ for / z /, typical of lower-class Latin-

American speakers, evokes negative response from the upper-class Anglo-

American group in this community.

Th % ] as contrasted to [ d%d3 ]

e P
produces a statistically significant different reaction in the upper-
class Anglo-American group on the friendly/unfriendly scale. The mean
rating on this scale by the prestigious Anglo-American group for the
standard pronunciation is 4.8 as contrasted to 2.6 for the deviant pro-
nunciation [ d%®d3 ].

Likewise, the subjective responses of the upper-class Anglo-American
group to the pronunciations for oil, [ o¥* ] and [ 2°% ], on the
friendly/unfriendly scale show this group differentiating strongly in
favor of the standard pronunciation [ oXx ]. The deviant pronunciation
[ o | is heard frequently in the dialects of recent lower-class Black-
American arrivals.

The lower-class Latin-American substitution of the phoneme / c/
for / s / in such words as sheep also elicits a negative response from
the upper middle-class Anglo-Americans on the friendly/unfriendiy scale.

The evidence for this generalization is the simple main effect of C for

level a.b For the two pronunciations of sheep, | jip ] and

1'19°
[ tjlp ], the upper-middle class Anglo-Americans give significantly dif-

ferent ratings of 5.3 for the standard form and 2.7 for the nonstandard
form on this scale.

The F test for the simple main effect of C for level alb20 is sig-
nificant at the .01 level and indicates that the upper middle-ciass
anglo-American group reacts unfavorably on the friendly/unfriendly scale

to the substitution of the phoneme / d / for / 3 / in such words as
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this and those.

Analysis of Data for Grammar on the Criteria of
Educational Level and Job Potentiality

The Experimental Design. The experimental design for the study of

pronunciation was also used for the investigation of grammatical inflec-
tion; however, the levels of B were reduced from 22 to 13. Factor A re-
mains the same: eight socio-economic-cultural groups. The thirteen

leveis of B are composed of English grammatical inflections as follows:

bl = noun genitive inflection
b, = intensive pronoun inflection

bs = adjective inflection for comparative and
superlative degree

4 = preterit inflection

= third-person singular inflection

b
b
b_ = double negative
b7 = relative pronoun inflection
b8 = personal pronoun inflection
bg = noun plural inflection
blo = demonstrative pronoun inflection
b;; = preterit inflection
12" past-participle inflection
b,; = unorthodox use of verb be

Factor C has two levels composed of alternate grammatical inflec-

tions heard in the dialects of the community investigated.

€, = actual grammatical inflection of a word

= actual alternates grammatical inflection of the same

[
2 word




As in the design for the study of pronunciation, there are ten
subjects in each level of factor A. As he hears the grammatical form,

each subject is observed on three criteria as measured on the attitude

scales he marks: (1) educated/uneducated, (2) friendly/unfriendly, and
(3) professional/unskilled worker.

i Correlation of the Scales. iIntercorrelations of the three scales

a show that the educated/uneducated and professional/unskilled worker

scales give basically the same information. On the other hand, the

lower correlation of the friendly/unfriendly scale with each of the

other scales indicates that it provides additional information. Thus,

bbbt AL S A A SR LA S e ol

only the data for the educated/uneducated and friendly/unfriendly scales

are analyzed in detail for gramzar.

Table 63. Intercorrelation of Scales for Grammar.*

DRI L T & AR b R MRS T ol S

.

1 2 3

’g 1 1.00 .36 .75
!

F 2 1.00 .38
3 3 1.00

1 = educated/uneducated scale

2 = friendly/unfriendly scale

3 = professional/unskilled worker scale

*These correlations are averages taken across levels of B.

Analysis of Variance. Table 64 is a summary of the analysis of

variance for grammatical inflection for data from the educated/uneducated

attitude sczle. Observed F ratios are significant at the .0l level for

the main effocts of B and C and for the interactions of AB, BC, and ABC.

Table 65, the summary of analysis of variance for grammatical inflection
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on data generazed by the professional/unskilled worker scale, also shows
statistically siguificant main effects at the .01 level for factors B
and C and the interactions of AB, BC, and ABC. In the face of signifi-
cant interaction effects, an analysis must be made of the simple main

effects.

Noun Inflections

Table 66 summarizes the statistical analysis for the subjective re-
sponses of the eight socio-economic-cultural groups to the noun plural

inflection as in the expression five dollars (cl) and also to the absence

of the noun plural inflection in five dollar (cz). The F test for the
simple main effect of A for level blc1 is not significant. An examina-
tion of th2 meanz shows a rather uniform approval by all groups of this
inflectional form. On the other hand, the F test for the simple main
effect of A for level b,c, is statistically significant. An examination

172

Table 66. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for the Noun Plural Inflection.

b1 = noun plural inflection ¢, = five dollars
°2 = five dollar
Source of Variation SS df MS F
A for level blc1 18.79 7 2.68 .94
A for level blc2 29.18 7 4.17 2.45*

*F .95(7,1872) = 2.01

of the mean score ratings on the educated/uneducated scale shows all

means except the one for the lower-class Anglo-American group giving the
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nonstandard form five dollar a low rating. It is interesting tc note

that the lower-class Black-American group and lower-class Latin-American
group appear to recognize the nonstandard form in their subjective re-
sponses. This nonstandard feature was observed in the speech of all
lower-class ethnic groups in this community. Whether the lower-class
Anglo-American group, while rating the nonstandard form higher than

other groups, do recognize it as a social marker is examined in Table 67.

Table 67. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for the Noun Plural Inflection.

a = graups of respondents

1...8

bl = noun plurel inflection

Source of Variation SS df MS F

C for level ‘lbl 57.80 1 57.80 31.98**
C for level azb1 24.20 1 24.20 13.39*
C for level a3b1 7.20 1 7.20 3.98*

C for level a4b1 45.00 1 45.00 24 ,50**
C for level asbl 24.20 1 24.20 13.39**
C for level a6b1 84.05 1 84.05 46.51**
C for level a7b1 36.45 1 36.45 20.17%*
C for level 38b1 64.80 1 64.80 35.85**

J

*F.85(1,72) = 3.98
**F .99(1,72) = 7.00

F tests at the .01 level of significance on the simple main effects
of C at levels of A and B for the noun plural inflection (Table 67) show
significant differences for all groups at the .05 or .01 level. Thus,

all groups rate the utterance five doliars significantly higher than
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five dollar on the educated/uneducated scale and recognize tl:e nonstan-

dard form.
Table 68 summarizes the ANOV for the subjective responses of eight
socio-economic-cultural groups to the noun genitive inflection as heard

in the utterance Smith's car (cl) and also to the absence of the noun

genitive inflection in the utterance Smith car (cz). The F test for

the simple main effect of A for level bgc1 is not significant; thus, one

may conclude that the noun genitive inflection Smith's car does not

cvoke measurably different evaluations on the educated/uneducated scale.
However, the F test for level b9c2 is significant at the .0l level. An
examination of the mean ratings on this scale shows both Black-American

groups rating the nonstandard form high while upper-class Anglo-Americans,

Tabie 68. Summary of Analysis of Variance for Simple Main Effects of A
at Leveis of B and C for the Noun Genitive Inflection.

b9 = noun genitive inflection c, = Smith's car

c2 = Smith car

Source of Variation SS df MS F
A for level bgcl 16.15 7 2.31 1.35
A for level bgc2 52.15 7 7.45 4.,38**

TS .99(7,1872) = 2.64 =

school teachers, and the businessmen as well as fhe lower-class Latin-
Americans rate this form low. Here, then, is an instance of cleavage
along raciai lines in subjective judgment of a nonstandar<d form. Whether
these two greups react differentially on the educate/uneducated scale

to the presentation of the standard and nonstandard forms of the noun
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genitive inflection is examined in the Table 69.

Table 69. Summary of Analysis of Variance for Siuple Main Effects of C
at Levels of A and B for the Noun Genitive Inflection.

a; g = groups of respundents

b9 = noun genitive inflection
Source of Variation X df MS F
~
C for level albg 14.20 1 14,20 7.86**
C for level azbg 7.20 1 7.20 3.98*
C for level asbg 31.25 1 31.25 17.29**
C for lovel a4b9 .20 1 .20 11
C for level asbg 16.20 1 16.20 8.36**
C for level a6b9 51,21 1 51.21 28.33**
C for level a7b9 36.45 1 36.45 20,17**
C for level agbg 57.80 1 57.80 31.98**

— *F .95(1,72) = 3.98
**F . 99{1,72) = 7.00

F tests at the .05 or .01 level of significance on the simple main
effects of C at levels of A and B for the noun genitive inflection (Table
69) show significant differences for all groups except the lower-class
Black-Americans. Thus, all groups do discriminate on the educated/un-
educated scale between the standard and nonstandard forms of the noun
genitive inflection except the lower-class Black-Americai.. Whether the
failure of the lower-class Black-American group to differentizte between
these inflectional forms is based, a: some¢ linguists suggest.12 on a sub-

stratum of slave-Creole in Negro dialects which indicates genitive

relationship, number distinction, and pust-tense of verbs by different

Ll e e s
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means than English is beyond the score of this study. & fact of prime
importance here is that this group does not recognize the standard form

of the genitive as a social marker.

Table 70 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural zroups to the relative pronoun inflection
of who in the context *'(Who ~ whom) did you invite to the party?" The F
test for the simple main effect of A for level b.,c1 is significant at
the .01 level. An examination of the means shows the lowest rating (1.8)
for the use of who in the foregoing construction given by the upper-
class Anglo-Americans while the highest mean (5.2) is found in the rating
by the businessmen of the community. This trend in means suggests a
sharp difference in the subjective judgment of this form by these two

segments of the prestigious group in this community.

Table 70. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for the Inflectior of Who.

e

b7 = case inflection of pronoun who ¢y = who %

c, = whom %

-source of Variation SS df MS F §
;

A for level b.c) 64.00 7 9.14 5.37%+
A for level b7c2 14.59 7 2.08 1.22 g

*¥F 99(7,1872) = 2.90

F tests at the .01 level of significance on the simple main effects

cf C at levels of A and B for the inflection of gﬁg_in the context
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"(Who ~ whon) did you invite to the party?'' (Table 71) show significant
differences for all groups except a, (upper middle-class Black-Americans)
and ag (busiressmen). The fact that these two prestigious groups do not

react Jifferentially to the use of who and whom indicates strong social

pressure for the acceptamce of who in this construction.

Table 71. Summary of Analysis of Variance for Simple Main Effects. of C
at Levels of A and B for the Inflection of Who.

a, g = groups of respondents

b, = case inflection of the pronoun who

Soufce of Variation SS df MS F

C for level alb7 61.25 1 61.25 33.89**
C for level azb7 1.80 1 1.80 .99
C for level a3b7 8.45 1 8.45 4,.68*
C for level a4b7 18.05 1 18.05 9.99**
C for level a5b7 16.20 1 16.20 8.90**
C for lavel a6b7 9.80 1 9.80 5.42*
C for level a7b7 24.20 1 24.20 13,39%*
C for level a8b7 .20 1 .20 11

*F .95(1,72) = 3.98 |
**[ ,99(1,72) = 7.00

Table 72 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural groups to the personal) pronoun inflection
of 1 in the subjective complement position. The F test for the simple
main effect of A at level b8c1 is not sigrificant; however, the simple
main effect of A at level b8°2 is statistically significant. Thus, the

groups do not react differentialiy to the construction "It is I." (cl);
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tut the construction "It is me." (cz) does evoke different responses
among “he groups. The lowest mean rating (1.6) is given this coastruc-
tion by the upper middle-class Anglo-Americans while the highest mean
rating {4.9) is given by the businessmen. This trend in means suggests
a rather clear-cut difference in the subjective judgment of this form
by two powerful groups in this community and strong social pressure for

the acceptance of the use of me in the subjective complement position.

Table 72. Summary of Analysis of Variznce for Simple Main Effects of A
at Levels of B and © for the Inflection of 1.

bg = case inflection of pronoun 1

c, = 1 in subjective complement position

¢, = me in subjective complement position

2
Source of Variation SS df MS F
A for level b8c1 2.28 7 .33 .19
A for level b8c2 62.00 7 8.86 5.20**

**F .99(7,1872) = 2.64

F tests at the .01 level of significance on the simple main effects
of C at levels of A and B for the inflection of 1 in the subjective
complement position (Table 73) show significant differences for all
groups except ag (busiressmen) . The fact that group ag does not react
di fferentially to the use of "It is (I ~ me)." indicates that the busi-

ness community does not find this difference important in speech.

A rhaeF W
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Table 73. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for the Inflection of 1I.

a = groups of respondents

1...8
¢, = I in subjective complement position

c, = me in subjective complement position

Source of Variation SS df MS F
C for level albs 72.20 1 72.20 39.95**
£ for level a2b8 33.80 ! 33.80 18.70**
C for level a3b8 18.95 1 18.05 9.99**
C for level a4b8 18.05 1 18.05 9,99**
C for level achbg 36.45 1 36.45 20,17+
C for level a6b8 24.20 1 24,20 13,39%*
C for level a7b8 22.05 1 22.05 12,20**
C for level a8b8 1.25 1 1.25 .69

*F .95(1,72) = 3.98

**F .99(1,72) = 7.00

Verb Inflections

Third-Person Singular Inflection

Table 74 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural groups to the third-person singular in-
flection doesn't (cl) and also to the inflection 222:3.(°2)' Since the
F test for the simple main effect of A for level bsc1 is not significant,
these groups do not differ significantly in their subjective evaluation
of doesn't. On the other hand, the F test for A at level bsc2 is sig-
nificant. An examination of the means shows higher ratings for the use

of don't by all lower-class ethnic groups and uniformly lower ratings
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by upper middle-class ethnic groups. The higher subjective evaluation

given the variant don't reflects the sharp increase in the use of this

form observed among the working class.
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iabie 74. Summary of Analysis of Variance for Simpie Main Effects of A
v 4 at Levels of B and C for the Third Person Singular Inflection.

bS = Fhird-p?rson singular ¢, = doesn't ?
inflection :
by
c, = don't %
Source of Variation SS dr MS F 3

a0 A for level b.c, 8.75 7 1.25 .73

B A for level bec, 30.80 7 4.40 2.58*

~ *F .95(7,1872) = 2.01

F tests at the .05 or .01 level of significance on the simple main

effects of C at levels of A and B for the third-person singular inflec-

RE ST E AR G Al N W

tion of doesn't and don't show statistically significant differences for
all groups. Thus, even though lower-class ethnic groups tend to judge
the nonstandard form don't higher on the educated/uneducated scale than
do upper middle-class groups, these lower-class groups recognize don't

as a social marker.

Preterit Inflection
Table 76 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural groups to the preterit inflection dove
(cl) and also the preterit dived (cz). F tests show significant differ-
ences at the .01 level for both of these forms among the eight groups.

An examination of the mean ratings for the preterit dove shows the
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Table 75. Summary ¢  Analysis of Variance for Simple Main Effects of C
at Levels of A and B for the Third-Person Singular Inflection.

a, g = groups of respondents

bS = third-person singular inflection of do not
Source of Variation SS daf MS F
C for level albs 76.05 1 76 .05 42.08**
C for level azbS 39.20 1 39.20 21.69**
C for level asbS 11.25 1 11.25 6.22*
C for leval a4b5 20.00 1 20.00 11.07*
C for level asb5 45.01 1 45.01 29.90**
C for level a6bS 48.05 1 48.05 26.59**
C for level a7bS 92.45 1 92.45 51.16**
C for level a8bs 61.25 1 61.25 33.89**

*F .95(1,72) = 3.9
**F ,99(1,72) =

Table 76. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for the Preterit inflection.

b11 = preterit verb inflection ¢, = dove
c, = dived
Source of Variation SS df MS F
A for level bncl 47.69 7 6.81 4.00**
A for level bllc2 43.49 7 6.21 3.65**

—**F 99(7,1872) = 2.64
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businessmen giving the highest rating (5.4) and the lower-class Black-
Americans giving the lowest (2.8). It appears that the businessmen in
this dialect transition area are familiar with the use of both dove and
dived and, therefore, show little preference for one usage over another.

However, the Negro coming from Southern dialect areas where dived 1s

considered prestigious naturally rates this form above the preterit dove.

This interpretation is further strengthened by the fact that the highest
mean rating (5.0) for 21!22.(°2) is also given by the businessmei.
Tolerance for the regional variants dove and dived in this dialect
transition area is indicated by the F tests on the simple main effects
of C at levels of A and B (Table 77). Statistically significant differ-
ences in the subjective evaluation of these preterit verb forms are pres-
ent only for 25 (lower-class Anglo-Americans), a, (lower-class Black-
Americens), and 2, (English teachers). The absence of significant dif-
ferences in the subjective evaluation of dove and dived by all other
groups indicates that both forms are equally acceptable by most groups
in this community. The rejection of the preterit dove by lower-class
Black-Americans probably has its origin, as previously explained, in the
speech background of this group. It may be that the preference by Eng-

lish teachers for dived is a result of the influence of textbooks out of

touch with the realities of usage.

Past-Participle Inflection
Table 78 summarizes the ANOV for the subjective responses of the
eight socio-economic-cultural groups to the past-part.ciple inflection
BES.QEEEE.(cl) and also to the past-participle inflection 939-95925-(°2)‘

F tests show significant differences at the .01 level for both of these
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Table 77. Summary of Analyeis of Variance for Simple Main Effects of C
at Levels of A and B for the Preterit Inflection.

= groups of respondents

3 .. 8

b11 = preterit verb inflection
Source of Variation SS df MS F
C for level albll 1.25 1 1.25 .69
C for level azb11 1.24 1 1.24 .69
C for level asb11 9.80" 1 2,80 5.42*
C for level a4b11 8.45 1 8.45 4.68*
C for level asb11 .80 1 .80 .44
C for level a6b11 6.05 1 6.05 3.35
C for level a7b11 7.21 1 7.21 3.98*

.81 1 .81 .44

C for level a8b11

*F .95(1,72) = 3.98

Table 78. Summary of Analysis of Variance for Simple Main Effects of A

at Levels of B and C for the Past-Participle Inflection.

b, = past-participle inflection c, = had drunk
¢, = had drank
Source of Variation SS df MS F
A for level blzcl 77.79 7 11.11 6.53**
64.79 7 9.26 5.44**

A for level blzc2

+*F .99(7,1872) = 2.64
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forms among the eight groups. An exanination of the mean ratings for
had drunk (cl) shows uniformly high ratings on the educated/uneducated
scale by 3, (upper-class Anglo-Americans), a, (English teachers), and
ag (businessmen) while low ratings are given by a, (upper-class Black-
Americanc) and a, (lower-class Black-Americans). Thus, there appears
to be cleavage along ethnic lines in subjective responses to the form
had drunk. For the form had drank (cz), the lowest mean rating is given
by the upper middle-class Anglo-Americans while the highest rating for
this form is found in the lower-class Anglo-American group. This favor-
able subjective response of the lower-class Anglo-Americans is supported
by the observed usage. As previously reported, had drank competes
strongly with the standard form among the working-class and lower-class
groups.

F tests at the .05 or .01 level of significance on the simple maian

effects of C at levels of A and B for the past-participle form had drunk

and had drank (Table 79) show .groups A3 85 8, 34, and g reacting

differentially to these forms. Thus, had drank is a social marker in
this community, but lower-class Black-Americans and lower-class Latin-

Americans do not appear to be subjectively aware of this fact.

Be as an Auxiliary
Table 80 summarizes the ANOV for the subjective responses of the

eight socio-economic-cultural groups to the utterance have been living

(cl) and the utterance be living (c2) in the context of a sentence. Since
the F test at the .05 level for b13c1 shows no significant differences,

one may conclude that the eight groups evaluate the utterance have been

living in essentially the same way. However, the F test at the .05 level
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Table 79. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for the Past-Participle Inflection.

a, g = groups of respondents

b12 = past-participle inflection
Source of Variation 3S df MS F
C for level alb12 68.45 1 68.45 37.88%*
C for level azb12 .21 1 21 -36
C for level asb12 9.81 1 9.81 5.42*
C for level a4b12 .45 1 .45 .25
C for level asb12 1.80 1 1.80 1.00
C for level a6b12 8.45 1 8.45 4,58*
C for level a7b12 33.80 1 33.80 18.70**
C for level aab12 8.45 1 8.45 4.68*

" *F .95(1,72) = 3.98
**F 99(1,72) = 7.00

Table 80. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for the Use of Be as an Auxiliary.

b13 = use of bs as an auxiliary ¢, = have been living
c, = be living
Source of Variation SS df MS F
A for level b13°1 22.29 1 3.18 1.87
A for level b13°2 28.35 1 4.05 2.38*

*F .05(7,1872) = 2.01
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for b13°2 is significant. An examination of the mean ratings on the
educated/uneducated scale shows the lower-class groups rather uniformly
rating the nonstandard form te living higher than do the upper-middle
class groups.

F tests at the

of C at levels of A and B on the educated,uneducated scale for the utter-

ance have been livigg_(cl) and the utterance be living (c2) are signifi-

cant for all groups. All groups rate be living low and all groups recog-

nize this form as a social marker.

Table 81. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for the Use of Be as & Auxiliary,

a, g = groups of respondents

b13 = use of be as an auxiliary

Source of Variation SS df MS F

C for level alb13 101.45 i 101.45 56.14**
C for level a2b13 45.01 1 45.01 24,90**
C for level a3b13 48.05 1 48.05 26 ,.59%*
C for level a4b13 28.80 1 28.680 15,94+*+
C for level ‘5b13 31.25 1 31.25 17,29**
C for level a6b13 80.00 1 80.00 44,27
C for level a.,b13 92.45 1 92.45 51,17%*
C for level a8b13 61.25 1 61.25 33.89*

W% 99(1,72) = 7.00 -
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The Double Negative
Table 82 summarizes the ANOV for the subjective responses on the
educated/uneducated scale of the eight socio-economic-cultural groups

to the utterance don't ask anything (c,) and the utterance don't ask

nothing (cz) in the context of a sentence. The F test at the .05 level
of significance shows no statistically significant differences among

the groups for their reactions to don't ask anything;(cl). However, the

F test is significant for don't ask nothingﬁ(cz). An examination of the

mean ratings for the double negative indicates the greatest difference
to be betwaien the upper-class Anglo-Americans (rating 1.0) and the uppe~-
class Black-Americans (rating 3.0). Actual observation of the speech

of these two groups shows that they are equally careful to avoid the
double negative in formal speech; thus it appears that the upper middle-
class Black-American groap is more tolerant toward the use of the double

negative.

Table 82. Summary of Anzlysis of Variancs for Simple Main Effects of A
at Levels of B and C for the Double Negative.

b6 = use of the double ¢ = don't ask anything
negative
¢, = don't ask nothing
Source of Variation SS df MS F
A for level b6c1 17.60 7 2.51 1.48
A Zor level b6c2 40.55 7 5.79 3.40**

*+F .99(7,1872) = 2.64
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F tests at the .01 level of significance on the simple main 2ffects
of C at levels of A and B on the educated/uneducated scale for the utter-

ance don't ask agythiqg,(cl) and the utterance don't ask nothingf(cz)

show significant differences for all groups. Thus, all groups recognize

the double negative as 2 social marker in this commumity.

Table 83. Summary of Analysis of Variance for Simple Main Effects of C
at Levels of A and B for the Double Negative.

2, g ™ groups of respondents

b6 = use of the double negative
Source of Variation SS df MS.—' F
C for level alb6 80.01 1 80.01 44 ,27**
C for level a2b6 14.45 A 14.45 7.99** |
C for level a3b6 18.05 1 18.05 9.99**
C for level a4b6 16.26 1 16.20 8.96*%*
C for level asb6 26.45 1 26.45 14,64**
C for level aﬁb6 18.05 1 18.05 9,99**
C for level a7b6 51.20 1 51.20 28,.33**
C for level a8b6 92.45 1 92.45 51.16%*

"wF .99(),72) = 7.00

Analysis of Data for Grammar on the Criterion of
Social Distance (Friendly/Unfriendly Attitude Scale)

Analysis of Variance. Table 84 is a summary of the analysis of vari-

ance for grammar on the data from the friendly/unfriendly attitude scale.
Ckserved F ratios are significant at the .05 level for the main effects

of A and at the .01 level for the main effects of B and the interaction
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effects of AB, BC, and ABC. Because significant interaction effects
are present, one must examine simple main effects to discover sources
of variation.

Only a few statistically significant differences for the simple
main effects of A for levels of B and C for grammar on the criterion of
social distance were found. Some of the more interesting cnes are re-
ported in Table 85.

Table 85 indicates that various types of grammatical inflection as
well &s the double negative evoke statistically significant subjective
responses amorig the eight socio-economic-cultural groups on the criter-
ion of social distance. The lowest mean ratings on the friendly/un-
friendly scale for the third-person singular inflection HE.QEELE.(bscz)»
suggesting an unfriendly response, are found among upper middle-class
Anglo-Americans (3.0), elementary school teachers (3.3), and high school
English teachers ({3.G5). On the other hand, the highest mean ratings for
he don't, indicating a friendly reaction toward the nonstandard form,
are found for the upper middle-class Black-Americans (4.9) and the
businessmen (4.4).

A striking similarity occurs between the response pattern just de-
scribed and the response pattern of the various groups to the double

negative "...don't ask nothing" (b6c2). The lowest mean ratings on the

friendly/unfriendly scale for the double negative are those of the upper
middle-class Anglo-Americans (3.3), elementary teachers (3.3), and the
high school English teachers (3.3); whereas the highest mean ratings are
given by the upper middle-class Black-Americans (5.2) and the business-
men (4.7). This difference between means of these groups suggests that

the use of the double negative does not evoke an unfriendly feeling among
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Table 85. Summary of Analysis of Variance for Simple Main Effects of A
at Levels of B and C for Grammar on the Sociai Distance

Criterion.

Source of Variation SS df MS F
A for level bsc2 28.19 7 4.03 2.40*
b5 = third-person singular
inflection
cy) = he den't...
A for level b6c2 40.15 7 5.73 3.42%%
b6 = double negative
c2 = ,,.don't ask noching
A for level b8°2 30.09 7 4.29 2.57*
b8 = inflection of
personal pronoun
c, = It is me.
A for level b12c2 61.40 7 8.77 5.24**
b12 = past participle
inflection
¢, = had drank
A for level b 55.35 7 7.91 4,72%*

13°2
b13 = be as an auxiliary

¢, = We be living here...

*F .95(7,1872) = 2.01
**F .99(7,1872) = 2.64
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the Black-Americans and businessmen, but does elicit an unfriendly
feeling by the upper middle-class Anglo-Americans and teachers.

An interesting change in the pattern of responses occurs among the
various groups to the use of the objective form of the pronoun I in the
subjective complement position, "It is me" (b8c2)° The upper middle-
class Anglo-American group's mean rating of the stereotype form "It is
I'" is much higher (5.6) than the rating (3.2) given by this group to
"It is me." By contrast, the high school English teachers give a much
higher mean rating (5.0) to "It is me" as do the businessmen (5.3). In
this instarnce, the responses of the English teachers reflect an awareness
of usage realities. In the analysis of the speech of fifteen upper-class

informants in this community (Chapter IV), there were nine occurrences

%
@
?
§
z
4
;

of me and six of 1 in the subjective complement position.

Again, in the pattern of responses among the various groups on the
friendly/unfriendly scale, there is an element of similarity between the
previously examined data and the responses to the past-participle inflec-
tion had drank (blzcz)e The lowest mean rating given had drank is 2.2
by the upper middle-class Anglo-Americans; the highest mean rating is

5.1 by the upper middle-class Black-Americans. When one keeps in mind
that had drunk predominates in all upper middle-class ethnic groups in
this community, the subjective feelings of the upper middle-class Black-
Americans indicate an unusually charitable attitude toward deviant usage
as contrasted to the attitudes of other groups.

The unorthodox use of the verb be in the context "I be living here..."
(blscz) evokes considerable empathy from the upper middle-class Black-
Americans as expressed in the mean rating by this group of 5.0 on the

friendly/unfriendly scale. But the lowest mean rating of this unorthodox
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form of be is found among the upper middle-class Anglo-Americans (2.5)

and high school English teachers (3.3).

Table 86 is an ANOV for simpie main effects of C at levels of A and

B for grammar on the friendly/unfriendly scale. Again, only a few sta-
tistically significant differences on the social distance criterion were
found. A representative sampling of these is presented in Table 86.

In this instance, the difference of reaction within a group to two
inflectional variants on the friendly/unfriendly scale is being tested
for statistical significance. Generally, the most clear-cut reactions
to inflectional variants are found in the upper middle-class Anglo-

American group and the school-teacher groups. For example, the only

B L T B T T | g e R T T | TN YT

statistically significant differentiations on the social distance scale

to the noun plural inflection five dollars (C albl) and to the contrasting

form five dollar are found in upper middle-class Anglo-American and high

school English teacher groups. The mean rating by the upper middle-class

Anglo-Americans of 5.5 for the noun plural inflection in five dollars

contrasts with a mean rating of 3.1 for the form five dollar. Likewise,

the high school English teachers show a similar statistically significant
discrimination between these forms on the friendly/unfriendly scale. A
similar pattern is also shown in the response of the upper middle-class
Anglo-Americans to the third-person singular he doesn't (C a;bc) and the
contrasting form he don't, the mear rating being 5.4 for the standard
form and 3.0 for the deviant expression. The upper middle-class Anglo-
Americans also differentiate clearly between "It is I'" (5.6) and "It is
me" (3.2) on the social distance measure. Elementary school teachers
2150 react differentially to these personal pronoun inflections, giving

a mean rating of 5.5 for "It is I" and 4.6 for "It ic me."




Table 86. Summary of Analysis of Variance for Simple Main Effects of C
at Leveis of A and B for Grammar on the Social Distance

Criterion,
Source of Variation SS df MS F
C for level alb1 28.80 1 28.80 31,18%*
a; = upper middle-class
Anglo-American respondents;
bl = noun plural inflection
C for level a7b1 5.00 1 5.00 5.41*
a, = English teacher
respondents
b1 = noun plural inflection
C for level alb5 28.80 1 28.80 31.18**
a, = upper middle-class
Anglo-American respondents
b. = third-person singular
inflection
C for level alb8 28,80 1 28.80 31.18**
a, = upper middle-class
Anglo-American respondents
b8 = inflection of personal
pronoun in subjective
complement position
4.05 1 4.05 4,38*

C for level a6b8

a, = elementary school

6 teacher respondents

bg = inflection of personal
pronoun in subjective
complement position

*F .95(1,72) = 3.98
**F 99(1,72) = 7.00
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These statistically significant differences of subjective responses
on a measure relating to social acceptability point up the prime impor-
tance of grammatical inflection as a social marker in American English.
The greater tolerance found in personnel ranegers and businessmen toward
inflectional variants than in the upper-class Anglo-American group sug-
gests that the social mobility of disadvantaged persons will be affected
more than the economic opportunities by their use of nonstandard inflec-

tional forms.

Summagz

Paralinguistic and Phonological Features Affecting
Ethnic Identification

Paralinguistic Phenomena. Complex paralinguistic phenomena (sig-

nificant nonlinguistic noises made with the vocal tract), even in the

use of single words, appear to influence decisions regarding ethnic iden-
tity of speakers. Speaker LAI (a middle-class Latin-American) was
usually identified as a Latin-American when he gave the standard English
pronunciations. Likewise, speakers BAZ and BA; (lower-class Black-
Americans) were consistently classified as Negroes.

Phonological Phenomena. Even though paralinguistic features in

single words appear to influence decisions regarding ethnic identity,
certain phonological features secem to be mure powerful in evoking sub-
jective judgments of ethnic identity. For example, when LAl gave the
standard pronunciation for chimney [ t fImni ], fifty-four per cent of
the respondents classified him as a Latin-American; but when he gave

the nonstandard pronounciation | tjimli ], sixty-eight per cent of
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the listeners classified him as a Black-American. Furthermore, BAl
(an upper middle-class Black-American) is consistently identified as an
Anglo-American when he gives standard pronunciations. Ninety-four per

cent of the respondents identify BA, as Anglo-American for the standard

pronunciation of four [ for ] while ninety-six per cent of the listen-
ers classify BA3 as Black-American for the nonstandard pronunciation

[ fo ]. A similar discrimination is made for the standard and nonstan-
dard pronunciation of police. Eighty-four per cent of the respondents

i judged BAl's pronunciation [ ,po'lis ] to be Anglo-American; eighty-

three per cent of the listeners identified BA 's pronunciation / 'po,lis/

Z

1 to be Black-American. This evidence suggests that certain contrasting

k phonological features (constricted / r/ ~ lossof / r /; stress on
second syllable of police v stress on first syllable) are more potent

than paralinguistic features in single words in evoking subjective judg-

ments of ethnic identity in this community.

Phonological and Inflectional Features Affecting
Judgments on the Educational and Job Potentiality Criteria

Underlying Value Structure for Standard Usage. Generalizations made

here are based upon the analysis of data for the educated/uneducated
scale but are also applicable to the job potentiality criterion because
of the high correlation between these two scales. The overall pattern
of subjective responses indicates an awareness by all socio-economic-
cultural groups that standard phonological and inflectional forms are
valued more highly than nonstandard forms as related to educational level
and job potentiality. However, Latin-Americans, just out of the migrant

stream, are least sensitive or most unaware of the value of standard
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forms. For example, this group does not seem to be aware that / j-/
in chair and the loss of the constricted / r / in four are social
markers. On the other hand, the lower-class Black-Americans appear to
be more sensitive to and aware of standard forms. For example, this
group is keenly aware of the pronunciation [ fo ] for four and

[ natIny ] for nothing as social markers. Further, evidence shows that
upper middle-class Anglo-Americans and school teachers tend to preserve
language stereotypes not sanctioned by other prestigious groups in the
community. The subjective responses of these two groups to the use of
who in the construction "(kho ~ whom) did you invite to the party?" in-
dicates strong appreval of whom and disapproval of who; whereas business-
men and upper-class Black-Americans accept either form, but show some
preference for vho in this position.

Tolerance for Regionally Distributed Standard Forms in a Dialect

Transition Arezs. There is conflicting evidence regarding the develop-

ment of tolerance toward variant standard forms in a dialect transition
area. Even so, the trend seems toward the acceptance of competing forms.
All groups, except the lower-class Black-Americans and high school English
teachers, react favorably to either dove, the Inland North form, or dived,
the South Midland form. But the subjective responses to the / z /

(South Midland) and / s / (Inland North) in greasy show less tolerance
for the competing pronunciations; prestigious groups generally reject

the South Midland pronunciation.
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Phonological and Inflectional Features Affecting
Judgments on the Social Distance Criterion

Negative Responses on the Social Distance Criterion. On the social

distance measure (friendly/unfriendly attitude scale), the upper middle-
class Anglo-Americans, elementary teachers, and high school English teach-
ers generally respond in a more negative way toward nonstandard or
divided usage items of pronunciation and grammar than do the upper
middle-class Black-Americans, businessmen, and the lower-class Latin-
American, Anglo-American, and Black-American groups. This pattern of
response characterizes the reaction of these groups, for example, toward
the third-person singular inflection he don't and the double negative.

Positive Responses on the 5Social Distance Criterion. Lower-class

Black-Americans, Anglo-Americans, and Latin-Americans, generally react
favorably toward the standard forms on the social distance scale, even
though they have not masterad these forms in their speech. Especially
interesting is the subjective responses of the upper middle-class Black-
American group to nonstandard pronunciations and inflections. Even though
this group is fluent in the use of standard forms, they are more chari-
table toward nonstandard usage than are their counterpart Anglo-Americans.
The use of the double negative, the third-person singular he don't, and
the unorthodox use of the werd be do not evoke unfriendly feelings by

the Black-American group.

Phonological and Inflectional Variants as
Social Markers

Phonological Variants. The following types of phonological variants

were found to be social markers in this community:
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Major phonetic variation. Marked phonetic deviations from
standard pronunciatioss function as social markers. One

sample from this population of phonological variants is variant
pronunciations of the word five. Statistically significant
differences in subjective responses were found between the
standard form [ foiv ] and the variant form having the ''slow"
diphthong [ fa-lv ].

Incidental phonemic variation. Statistically significant dif-
ferences were found in subjective responses on the educated/
uneducated scale to the substitution of / 1/ for / n/ in
chimney and the / z / for / s/ in greasy. Thus, the phoro-
logical population of incidental phonemic variation represents
a source of social markers.

Systematic phonemic variation. Statistically significant dif-
ferences were found in subjective responses on the educated/
uneducated scale to Systematic phonemic variations. These are
variations which occur regularly in many words. They include
the following kinds of variation: / d/ for / 8/ 1in this,
/s/ for /z/ inhers, / t/ for / 6/ in nothing,

/ £/ for / 6/ in tooth. Therefore, the phonological popu-
lation of systema:ic phonemi¢ variations represents a source of
social markers.

Suprasegmental variation. This type of phonological variation
results from a change in the normal stress pattern of a word.
Statistically significant differences were found in subjective
responses on the educated/uneducated scale to the pronunciation

of police with the stress on the first syllable [ 'po,lis ]

"0 " U,
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and to the pronunciation of the word with stress on the second
syllable [ ,po'lis ]. Thus, the phonological population of
suprasegmental variation is a source of social msrkers. f

5. Suprasegmental variation in combination with phonemic variation.

Pronunciation differences resulting from a combination of shift
r of stress and alternation of phonemes such as occur in umbrella

[ om'brele ~ 'ambs, eio ] produce statistically significant dif-
ferences in subjective responses on the educated/uneducated

A ; scale. This phonological population of phonemic variation is

‘ another source, therefore, of social markers.

Inflectional Variants, Statistically significant differences were

found in subjective responses on the educated/uneducated scale between
the standard and nonstandard forms of the follewing types of grammatical
inflection:

1. Noun plural inflection

2. Noun genitive inflection

DL R ¢

3. Pronoun inflection

4. Third-person singular inflection
5. Preterit inflection

6. Past-participle inflection

7. Unorthodcx use of verb gg.

é
|
4
4

8. Adjective inflection for the comparative and
superlative degree
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CHAPTER V1

IMPLICATIONS FOR TEACHING THE ENGLISH
LANGUAGE ARTS AND SKILLS

This study shows, then, that certain urban groups--however classi-
fied on socio-economic. ethnic, and subcultural lines--seem to ciuster
in dialectal patterns, especially in pronunciation and grammatical in-
flection, while nevertheless differing significantly in certain other
features. Because phonological and inflectional variants evoke in lis-
teners almost automatic impressions of the speaker's educational level,

job potentiality, and social acceptability, individuals who have not

mastered rertain standard pronunciations and grammatical couventions
i?.f may remein seriously handicapped in their chances for socio-economic
advancement.

To enhance the life possibilities of minority groups who speak a
non-prestigious dialect, several educational strategies are commonly
advocated: (a) educate the general public te respect and appreciate
the dialects of minority groups; (b) train speakers of non-prestigious
dialects to acquire as a second dialect the standard dialect of the com-
munity while retaining their original dialects; (c) attempt tc extinguish
the original dialect with the standard dialect. The practical-minded
educator will not dismiss, es an objective in speaking-skills, mastery
of the standard dialect while he wages a campaign to enlighten the gen-
eral public about the validity of all American English dialects. It is

ecually unlikely that the idealistic-minded educator could be satisfied
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with rigorously training his students in the use of the standard dialect
while dismissing the task of cultivating respect and admiration for the
dialects of minority groups in his community. In fact, "to be tolerant

rommciations and dialects different

from one's own" is one of the representative objectives that leading

English teachers posit, as reported by Lazarus and Knudson.1 Scholarly
research in the field of usage provides guiding principles for dealing

with both problems.

1. Inferences concerning the social and cultural significance of
dialect differences should be based on careful observation of actual

usage, as Raven McDavid has observed.

I¢ is easier to understand differences when they are speci-
fied, and it is easier to do something about them. Once we know
how two o1 ..ore varieties of the language differ in a given com-
munity, it should be easier to work out devices for ascertaining ]
what speech features of the underprivileged group actually create ;
the greatest interference with their social acceptance in the '
dominant culture. Once this is achieved, we may focus on those
details; too much of our teaching of '"correct usage'" is ad hoc,
based on tradition and personal bias, not on what the facts of
the case happen to be.2

L, ¥ st S

If educators are to participate effectively in dialect engineering, they

B g

must first listen to the dialects they would teach others to respect.

b
&
4

They must also learn te discriminate specific features of the standard
dialect of the community and the dialects of culturally different groups.
Teachers should maintain wide-ranging comtacts with various social and
economic groups so that they can continuously refine their sensitivity

to actual usage in the speech community.

2. Sensitivity to stylistic variations of speech reflecting time,
place, speaker, and audience frees the teacher of the sterile right-wrong

dichotomy and should enable him to teach students to make judgments of
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language usage on the basis of appropriateness. Although confirmed by

twentieth-century scholars, especially Sterling Leonard (Current English

Usage, 1932), Albert Marckwardt and Fred Walcott (Facts About English
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Usage, 1938), Charles Fries (American English Grammar, 1940), Robert

s

Pooley (Teaching English Usage, 1945), and Margaret Bryant (Current
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American Usage, 1962), the principle of appropriateness of usage was

-ecognized by the ancient classicists. Aristotle, for example, observes

wAPE LW

...the two chief excellences of style are (1) clearness
and (2) propriety.

R R T R T,

In contemporary vein, he suggests

...to each class and habit there is an appropriate style.
I mean in reference to age--child, man, or old man; to_sex--
man or woman; to country--Lacedaemonian or Thessalian.3

In addition to refining the principle of appropriateness, the foregoing
Anerican scholars were among the first to make us aware of the major
distinction between grammar {structure of an utterance) and usage (social
appropriateness). These scholars also péinted out the principle that
rules follow rather than precede or prescribe the grammar of speaking and
writing. The multi-dimensional concept of usage, far from condoning the
abuse that "anything goes" or its antithesis, the ''right versus wrong"
mentality, challenges the teacher to develop his own sophistication

about language if he is to encourage such sophistication in his students.
As Kenyor: has shown, speakers functioning on either the standard or non-
standard level will usually command a variety of styles within their own
cultural level. Functional variety and cultural level, he emphasizes,
should be taught as separate dimensions. Discrimination in the use of

these terms permits a more accurate, pluralistic description of usage.




The term cultural level properly designates utterances reflecting region,

subculture, and most of all, education--educated or 'cultivated," half-

educated, illiterate; on the other hand, the term functional variety

describes an utterance in terms of social function or occasion. Kenyon
calls attention to the indiscriminate usage-labels that have confused

teachers (to say nothing of student-teachers and students).

What are frequently grouped together in one class as dif-
ferent levels of language are often in reality false combina-
tions of two distinct and incommensurable categories, namely,
cultural levels and functional varieties.

Among cultural leve’s may be included, on the lower levels,
illiterate speech, narrowly local dialect, ungrammatical speech
and writing, excessive and unskillful slang, siovenly and care-
less vocabulary and construction, exceptional pronunciation, and
on the higher level, language used generally by the cultivated,
clear, grammatical writing, and pronunciations used by the culti-
vated over wide areas....

Among functional varieties not depending on cultural levels
may be mentioned colloquial language...; formal platform or
pulpit speech, public reading, public worship; legal, scientific,
and other expository writing; prose and poetic belles-letters....

3. Awareness that usage is not fixed but changes and that it is
not completely uniform even at the most highly educated levels (as demon-
strated frequently in this study) makes untenable any claim te moral
sanction for a particular usage. Well-informed persons of every age
have been aware of the dynamic nature of usage. For example, Quintilian
assures us that ", ..usage is...the surest pilot in speaking, and we
should treat language as currency minted in the puvlic st.amp."5 He fur-

ther assures us that educated Romans were not agreed in usage practice.

The Oxford English Dictionary provides a vast scholarly resource enabling

the teacher to demonstrate that usage does change and that ''rules of
usage" are a travesty on the complexity of the living language. The

Oxford English Dictionary (OED) records, for example, that the preterits
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dived and dove have long competed as standard forms:

|
1867, Hayes, The Open Polar Sea: '"The whole herd...dove down
with a tremendous splash'"; 1882, New York Herald: ''Women dove
headlong from the crosstrees into friendly and convenient nets";
1889, Coming of Friars: 'l at once dived into one of the boxes.

"6

nave also long prevailed in the past-participie formt of the

verb drink. For instance, the OED records the following variant forms:

1750, Johnson, Ramblexr No. 49: '"He had drank many a flaggon";
1813, Col. Hawker, thgz: "We Laving nearly drunk the landlord
out of both his Engiish and French wine"; 1884, Tennyson, Becket:
"Ye have eaten of my dish and have drunken of my cup for a dozen

years."

The verb drown is also shown to have several variants according to the

OED:

1715, Swift, Past Dial: '"In my own Thames may I be drowned';
1838, Dickens, Nicholas Nickelby: '"Just fill that mug up with
luke-warm water, Wiliiam, will you? ...Why the milk will be
drownded"; 1894, The Dailv News: 'Deserted cottages, whose tenants
have...bzen drowned out,'d

Knowledge of the diversity and change in ianguage usage provides an ex-
cellent basis for combatting unresasonable end narrow-minded attitudes to-
ward persons who speak differently.

4. Recognizing that a person's language is an intimate possession,
the teacher will use methods which build on the stucent's dialect rather
than attempt to destroy that dialect (e.g., use of pattern drills on
features which are systematic and known to be social markers), as A. L.
Davis recommends? Given full acceptance of the appropriateness of their
dialects for use with their family and friends, adolescents are more

willi.g to learn variations in language for social situations beyond

their immediate environment. The basic aim, then, is to make culturally

disadvantaged persons bidialectal. Ruth Golden found taped
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listening-and-repeating lessons almost twice as effective in changing
usage patterns as were lessons in which students only read the same
material ¢ usage in worksheets.10 To change a student's pronunciation
pattern requires specialized instruction because students are often less
aware of phonological variations than of grammatical inflections and they
must be taught new muscular skills. Recent research has shown that child-
ren who are exposed to two dialects may develop a certain amount of bi-
dialectal comprehension but do not, except by special help, develop
actual skills of speaking the second dialect.11
5. While reverence for dialectal differences should be cultivated,
a standard English that is recognized beyon? regional and national bound-

aries has much to commend it.lz

With the English-speaking population of
more than a billion people forecast by the mid-1570's, a common standard
ianguage freed of prejudice and chauvinistic nationalism could contribute
much to the promotion of world cooperation and peace. (A project under
the direction of A. L. Davis at the Chicago Institute of Technology is
devoted to supporting the growth and recognition of a standard inter-
national English. His investigation is designed to sample the pronuncia-
tion of varieties of standard English in the United States and Canada
and, eventually, in all English-speaking countries.)13

6. Nor are listening and speaking skills the only ones that teach-
ers and students need to cultivate if they are to build an awareness of
dialects. The role of reading is not to be overlooked for its potential
contributions here. Aside from considerations of "eye dialect" (for
example, Mark Twain's Huck Finn saying, "generaly" for ''generally') there

ave broader features to be considered. For whenever a person in liter-

ature speaks, he reveals a multi-layered set of dialectal features and
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clues to help readers understand him, as Arnold Lazarus has observed.

...Whenever a speaker in literature or life makes an utter-
anice, he always reveals one of the following: his historical
era, his geographical stance (country, region, locality), his
age (infancy, childhood, adolescence, adulthood, senility), his
sex (male, female, effeminate, tomboyish), the age and sex of
his audience, the [nature] of his audience (from intimate to
public), his formal education (lack of education, half education
...) his socio-economic status (a continuum from slave through
various kinds of followers...leaders...power elites), his cul-
tural milieu's values, sports, and pastimes.l

An appreciation of dialect differences and an understarding of how lan-
guage reveals character can indeed be achieved through the study of major
works of literature. The effectiveness of this method has been demon-
strated in opus-centered units developed by Project English at Purdue

15 Skillful writers often make subtle use of dialect to con-

University.
vey meaning in delineating and contrasting characters and creating lucal
color and humorous effects. Among the many works especially appropriate

for this kind of study on the secondary level are Shaw's Pygmalion,

Faulkner's The Town, Salinger's The Catcher in the Rye, and many of the

works of Mark Twain. In studying The Adventures of Huckleberry Finn, for

example, students can be asked to find characteristic dialect features--
vocabulary, pronunciation (eye dialect), grammatical usage--in each
character's speech; to contrast the speech of various characters; to
determine the cultural level and functional variety of utterances--i.e.,
to make inferences about the education, environment, and socio-economic
status of the speaker. A study of the language of the Duke and the
Dauphin, for example, can provide much linguistically educative fun and
profit. In giving instructions to the Dauphin for playing Juliet, the
Duke, though comparatively more literate than the Dauphin, reveals cer-

tain idiosyncracies:
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You mustn't bellow out Romeo! that way, like a bull--
you must say it soft, and sick, and languishingly...she [Juliet]
don't bray like a jackass.

Here the vocabulary, aside from the humor, reveals the Duke's personality.
Something of the charlatan and half-educated is revealed in these words,
particularly in the incongruity of his vocabulary. The predominance of

such words as bellow, bray, bull, and jackass betray a dialect of a rural

background, while the word languishingly sounds strangely alien if not

pretentious in this context. The study of language within the context
of a literary work offers many possibilities for enlarging the students'
understanding of cultural levels and functional varieties of language as
well as increasing their ability to read imaginative literature with
greater depth and heightened enjoyment.

7. Another enjoyable activity in a literature unit is using sub-
stitution drills. This technique is fully developed and demonstrated

within the context of literary works, such as Rawlings®’ The Yearling’

Twain's Life on the Mis_ issippi, Clark's The Ox-Bow Incident, and Shake-

speare's A Midsummer Night's Dream in the Purdue Project English curricu-

lum.17 Experimental use of these curriculum materials in schools in
widely differing cultural and socio-economic neighborhoods has shown
that students respond enthusiastically to this type of activity. Stud-
ents can be asked, for example, to substitute standard English for the

idiolect of such a character as Bottom in A Midsummer Night's Dream.

The student not only enjoys the humor of the resulting incongruities,
but also learns inductively and correctly about cultural levels and

functional verieties of usage.
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Summagz

This study has identified specific social markers of pronunciation
and grammatical inflection in the speech of lower-class Anglo-Americans,
Black-Americans, and Latin-Americans. Thair low socio-economic status

seems to be related, in part, to their lack of knowledge and skill in

using the standard dialect of the broader community. Because the best
hope for helping these groups overcome their language handicap lies in
L; education, the effectiveness of the teacher in developing bidialectal
skills and in liberalizing his own attitudes toward language differences
is crucial.” Thus, the education of prospective teachers should give
greater emphasis to the nature of usage, the study of social dialects,
the problems of motivating students to learn a second dialect, and the

techniques of developing these bidialectal skills.
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APPENDIX A
SOCIAL AND ETHNIC DISTRIBUTION OF PHONOLOGICAL

FEATURES IN A SAMPLE OF FORT WAYNE (INDIANA) SPEECH




LEGEND

A = /Zi~U/in stressed syllables 0 = /37 in greasy

B = fi~(7in atressed ayllables D = /Z/ in greasy

L4
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Table Al. Allophones of / 1 / and Incidence of / ¢/ and / g /| in Greasy. |
]

Informants Phonetic Transcription D
Anglo=Amarican
Al (20) Y=N grL":;s; X X
A2 (20) 0aN ;viSi X
A3 (26) YN 9;«4‘:]/'7_5 X
Ab (34) Y-N Ak X X
AS_(40) M=N 9rL”l:.S£' X X
| A6 (46) Ma=N 9ri.."l..ZI‘L X X %
A7 (46) 0=-N qrivest ) J
AS (46) OaN st X X
| A9 (60) MaN qritisi X X
| A10 (65) M-N ari-ST x! ¥
A1l (65) Q=N qri*lsi® X
| A12 (71) 0-N 9mL1.I X X
| A13 (71) 0-n | gm°lzZ X X
At (75) MaN grL'.si." x| Ix
|_A15 (75) M=N 97"1"{'.81"!, X X
| A16 {75) Me | chH"f.SI X ) &
| A§7 (81) Q=N gri®lZi X X
| 418 (81) 0-N | gritsL’ Xl |x
| A19 (86) Y-N | §ri*(s3 X X
|_A20 (90) Q-N gritisi X
Anglo=American Tatala: [41733] 146
Black-Amarican
B21 (35} Y.N# gr:L-,S}_ x| IX
B22 (40) Y=N grifiztn X %
| _B23 (40) Y=-N# (Jm,"in X X
B24 (40) Y-N# an»;“i..s:{ X
B25 (46) M-N# 9rL'{_51L X X
B26 (46) YeI grL'Lz.I X X
B27 (46) Y-I grivi-z3 X X
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Table A1, (comnt'd.) g
LEGEND ;
A = fi~{)] in streseed syllables ¢ = /8/ in greasy :
= [i~ (-] in stressed syllables D = /z/ in greasy ;
¥
Intformaits Phoretic Transcription AlB _ICclD i
BlackeAnerican y
B28 (83) 0-N grivizz X X
B29 (92)._Q=N¥ arL"L ZE X X ;
B30 (93) Q-N* art_, (SE X X ‘3
B31 (98) M-N#* arL YistY X X §
B32 (106) Y-I ar‘L"LZL X X
| B33 (112) YeI arL"J.SL" X X
| B34 (114) Y=-I am v(-Z% X 'x
| B35 (115) Y=I om (+ZF X Xl
| B36 (115) Y-I ml "z X Xl
| B37_(117) Y=N _9LL1L_S_L__ X X 4
| B38 (118) Y=I_ orl"LS! X X
B39 (118) YI »:Lu 23 - aX X
| B4O (120) M=I_| gri*i-zE ; b .
Black-American Totals: [1G1 Qi1
[atin-American
141 (69) Y-I gr( sE xl_lx
42 (92) YN QI‘L‘LS" X X
143 (99) Y-I ar'L St Xl Ix
44 (101) Y-I o,rL ‘SLY X! Ix B
I45 (101 Y-I grisiv X
146 (105) Q.N# gri-st” X
| 147 (114) Y-I grsi” X
| 148_(120) Y-I greest Xl X
149 (126) {=-I grise
150 (128) Q-N# grivsi x| Ix

latin-American Totals: [1.19 1

Baga Jample Totals: [|3Al1 33017

et




227

Table A2, Allophones of / I [ and Incidence of / hw [ and / w / in whip.

LEGEND
2= [hwl 0=/[I~F] B=/fi~eT
B=/fw/ D = [T3~7%7
nformants Phonpetic Transcription AB c
Anglo-American
A1 (20) Y-N hwip X X
A2 (20) 0=N hwt*p X
A3 (26) Y=N hwi>p
A4 (34) Y=N hwp‘,z( X
AS (40) M=N lnw:”.a X X
A6 (46) M=N hm@\’,o
A7 (46) 0-N hwi-p X X
A8 (46) 0=N hw,)P X
A9 (60) M=N hwip X X
A0 (65) M=N | hwi’p x| | Ix
A11 (65) 0-N hwge<p X X
A12 (71) O-N Al ®pt X X
| A13 (71) O-N hwi>’p X X
A14 (75) M=N witlp
A5 (75) M=N hwi’p X X
A16 (75) M-N hwip X X
A17 (81) 0=N hwi’>p X
A18 {81) 0-N hwz",p
A19 (86) Y-N Wi y X
A20 (90) 0N hyynlp X f
Anglo-American Totals: 18/2] NS5
Black=-Amerlcan
B21 (35) Y-N# hvy’l’,_r) X X
B22 (40) Y=-N WL*P xi Ix
B23 (40) Y-N# hwedp X X
B24 (40) Y~N# Aw,‘p( X X
B25 (46) M-N# hmp’lo X X
B26 (46) M=N# hwn,"p
B27 (46) YeI /,wp’aln X X
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Table A2, (cont'd.)
LEGEND
A=hw/ 0 = [T~27 B =[fi~e]
B=/w/ D = [T2ZY
[nformants Phonefic Transcripfion A[B] 11D}
Black-American
B28 (83) 0-N hwi*2p X X
B29 (92) Q-N# hwlg' X X
B30 (93) O-N% hm;p X X
B31 (98) M-N# hwiIp X X
B32 (106) Y-I hwi°e X X
B33 (112) Y=-I hwl’fu X X
B34 (114) Y=-I hwi*®0’ X X
335 (115) -1 | Auyrdy ¥ X
B36 (115) Y-I | hwi’p
B37 (117) Y=N hwbp X X
B38 (118) Y-I Awi®p X
B39 (118) Y-I Pwi’p X X
B40 (129) M-I hwf"’,n‘ X X
Black-American Totals: [19(1] [10/10
Latin-American
41 (69) Y-I hwi*p X X
42 (92) Y-N hwi*p X X
I43_(99) Y-I hwipt X
| Ls4 (101) Y-I | hwi*p X X
45 (101) Y=-I "w&p X X
IA6 (105) 0=N#| hwirp¢ X
| IA7 (114) Y=-I | hwivp X
148 (120) Y-I | hw('p ' X
| 149 (126) Y-I "wé"'n‘ X X
150 (128) 0=M lwz'\,nf X X
Latin-American Totals: {10 0| |6 4
Bage Sample Totals: 47 3 115/ 4
L
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Table A3, Allophones of / ¢ / and Incidence / s / ard | 2/ in eggs.
LEGEND
A=/8)=[FEvET p=/8§/=/[5] F=/z/=[27
B=/&/=[£97 E=/8/=/s7 ¢ =/z/=/z/
¢ = /&) =T~ Ef~eFne3f
nformants Phonefic Transcription AlBiC DIEFIG
hnglo-ﬁ.merican
A1l (20) Y=N 92 X X
A2 (20) 0=N .515; X X
A3 (26) Y=N £ %z X X
AL (34) YN £z X X
AS (40) M=N C‘;)z. X X
A6 (46) M=N £“"§z.; X X
AT (46) 0-XN 9z X X
23 (46) 0-N 54-;,_ X X! _
49 (60) M-N etqz X x!
A1G {65) M-N 537: X X
A1t (65) 0=N £4%2 Y| X!
A12 (71) O<N €igz X X1
A13 (T1) O=N | el'gz X K] |
A4 (T5) M=K £gz X x| |1
| A15 (75) MN_ | Brgz X L
416 (75) M-N £92 X Lk
A17 (81) O-N £r92 X _ L lx| §
A18 (81) 9-N 83z X X 3
A19 (86) Y=-N 6337. X ) ¢ §
A20 (90) O=N 5"’91 X e :
Anglo-American Totals: [12]| 4|4 1119 :
Black-American
B21 (35) Y-N* figq= X XL
B22 (40) Y-N E“‘ng X e
B23 (40) Y~N# eﬁg;. 41X IS O
B24 (40) Y-N# elfoz x| X
_B2S (46) M-N# A‘“éz .S X
826 (46) ¥-I_ | Floz Lol el ] ]
B27 (46) Y-1 &%L X x| 1T

o
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Tabla A3. (cont'd.)

LEGEND . ]
A= /0) = [e~gr] D=/S/=[87 F=/z/=[Z7
B=/E/=/[E3) E=/$/=/S§7 6=/z/=/[z7 :
0 = /&) = [EF~EF~CZneT/ :

[nformants Phorefic Transcription AlB DIEIF :
328 (83) C=N 5’4'32_ X X
B29 (92) Q-N# 8“"37_ X X
B30 (93) Q=N evgz X X :,

| B31 (98) M-N# | _E‘iyz_ X

B32 (106) Y-I egZ X X :
B33 (112) Y-I 2iGz. X X :

_BAB_(JJALXzI___E"_ZgL X X
B35 (115) Y-I efsz X X

B3 (115) v1 | ez X X
B37 (117) Y-N | fFa¥nz " X 5
B33 (118) ¥Y-I E"%jzz X X

B39 (118) -1 LrTgz X X .
B40 (129) M-I e-*_a,fv_f ] lx X

B Black-American Totals: [4]1[15] 4116
tin-Amarican | i
Ih1 (69) Y=I £"'Igz_. X
142 (92) Y-N 8"'*9L X X
43 (99) Y-I efgz X ;
w4 {101) 1| €9z X ?
L4s (101) Y-I Cigs X X 3
L46 (105) O-N# Ligs X X %
147 {(114) Y-1 e-ig,} il lx :
148 (120) Y-I e*gs X[ _|{X g
| 149 (126) Y-I | ﬁ-icn.:. X :
150 (128) o-m| e-Fks
"mmmnmmmﬂ,_g_ono 2131411
Pagc Sample Totals:li6/5[29 |2|3]9|%6
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Tabie A4, Allophones of / € [ in chest and ten.

R VA S

LEGEND
A= /8) =E~ENAn chest E=/E/) =LE~¢"]1in ten
B=/&/ =LZ7 An chest F=/£’/=[l"~11:71n£gr_1_
c =/&/ =L€?7 1in chest G=/&/ =[¢37 In ten
D = loss of /¢/in chest
‘f,: -3 Informants Phonetic Transcription AIR]C] E[FIG
4 ; nglo-American
A1 (20) Y-N -gfe“st +&%
A2 (20) 0=N [ &5t +En X X
A3 (26) Y-N {e/rc'ut tC°®n X X
A4 (34) YN 5{'{-’:{ +‘1'n X
A5 (40) M-N 5@5"5{ £&>°n X X
A6 (46) M=N £EN L £ ‘€°n X X
A7 (46) 0-N 3[&"4-& +&°n X X
A8 (46) 0-N gfa 354 £€4n X X
AG (60) M-N tE>sr £ &% X X
A10 (65) M~N t&%s¢ +£&°n X
A1l (65) 0=-N +fEs4 t¢n X X
Ai2 (71) 0-N +f£nst t{¢2%
A13 (71) O-N -ga’;f A9 X X :
A14 (75) M-N tfe- 25t €£-%n X :f
| A5 (75) M=N 45(&‘:;* £'¢2pn x| |x
A16 (75) M=N L5t +'ern X X ;
A17 (81) 0-N +'E4n X :
A18 (81) 0=N t'&rn i
A19 (86) YoN 5/2 2ot +'€%n X )'e é
A20 (90) Q=N ifes t&% X X
Anglo-American Totals:[131015/2! 110{1119
RBlack-Amarican
B21 (35) Y-N# et + & X X
B22 (40) Y-N {(ﬁ&’t <€ _lX X
|_B23 (40) Y-N* | -¢f€'s¢ £1vn X X
B24 (40) Y-N* | «f£3ce t¢°n X, X
| BoS (46) MaNw £fe st L 'crn X
| _B26 (46) Y=I s AL t&’n X iX
B27 (46) Y-I f{]fé"‘;s't €/¥%n X X X
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Table A4, (cont'd.)
LE(EEEBC/ ={€~E*/in chest E=/C/=L~E"T1n ten
B=/€/=LI"7 in chest P=/E/ =/[T"~T2]1in Ten
= /& / ={£%] in chest G =/8/ =[£?71a ten
D = Yoss of /£ /in chest
Informants | Phonetic Transcription AlBIC tlG
[Black-American
B28 (83) 0-N PN, £€  |x X X
| B29 (92} QuN# LLE ST +'e9n ix
B30 (93) Q0-N# L{E%¢ t€°n
|_B31 (98) MaN#* :(-/rc‘_'a_rt {4 X
| B32 (106)_Y-I -5@°3t +1"°n X|x X
| B33 (112 Y=-I +Jr_s~°;f t£4%n X X
R34 (114) Y=I tf €25 +1"*n X
B35 _(115) Y=I [ &35 t1'n X|X X
B35 (115) Y=I L(Ens t1¥°n X X h¢
B37 (117) Y-N €3¢ 1 érn X X
B33 (118) Y-I tf£22s 1t£°n X
B39 (118) Y=I £ (&2 t€%n X
| B40 (129) MaT | 4(£"?c £ X b'e
Biack-American Totals:|7[013%!11] |4(6!%
IS tig-American -
| I41 (69) Y-I & 58’ t€°n |X X
142 (92) Y-N LfEs¢ +€4%n X
| LA3 (99) Y-X | 4fearsel t¢an |y
IA4 (101) Y-I £LEA ST +'€*n X
L45 (101) Y-I £ cs t€rn X X
LAE (105) =N} [z 25" t'€n |x ¥
- IA7 (114) YT & (/%s¢ +'€%n
TA8 (120) Y-I f)ff:i‘.st’ t¢én X
| T49 (126) Yul frvs t’/:n
_Isn_uza)__ogmr_;g_{j;t' +'E4n
- latineAmeriocan Totals:|8(2/0:3 81111
Baaa Sampla Totals:282 1814 8
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Allophones of / ¢ / and Phonemic Incidence before Postvocalic

r

[ in chair.

LEGEND
A= [0 =le~ET
B=//f={R"]

P=/8/)=[E37

D=/I/=01~I1~]e=/r/=_{(]
2= /{/)=li'~C] u=/r/=[37

c=/e/ =[c:~ev]

I=/r/=.27
D E

r Phonetic Transcription G
Anglo-American
Al (20) Y=-N g E'r X
| A2 (20) Q=N | 4f&o» X
A3 (26) Y-N ga:r X X
A4 (34) Y-N 1€ X X
A5 (40) M-N (£ o~ X
A6 (46) M=N 5(&‘?’ X X
A7 (46) Q-N t[EA D> X X
A8 (46) O-N ez X X
A9 (60) M-N HE e X X
A10 (65) M-N /5[&"'7» X X
A1l (65) 0=-N & % X} |X
A12 (71) Q=N LfEN X X
A13 (71) 0-N {)fé‘a‘ X X
A14 (75) M=N gerav X X
A15 (75) M-N gga}; X| |X
A16 (75) M-N L—J(&'av )
A17 (81) 0-N {2 X X
A18 (81) 0-N Lrenze X X
A19 (86) Y-N Z{,V,r X X
A20 (90) 0-N et X X
Anglo-American Totals: |[17/0{0[1[0i2]| [20
Black-American
B21 (35) Y-N# g[ae";rv
B22 (4Q0) Y-N %Jréj’a» X
B23 (40) Y-N# t(/7a X
B4 (40) Y-Ne | Y1 | X
B25 (46) M-N# HE 2 X X
B26 (46) Y=-I "
B27 (46) Y-I £ X!

J
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Table A5, (cont'd,)

LEGEND ]
A=/8)=[e~E"]  D=/L/=fn~iwrl6=/r) =loT i
B=/R/=("7 E=/i/=[C"~{(] H=/r/=f97 %
C = /ef= le-~evT P=/&/=(€%7 I=/r/=/[p7

Informants Phonefic Transcripfion C 1 ;

Black-American 3

B28 (83) 0-N ifE X
B29 (92) 0-N* | (g5 4 :
B30 (93) O-N# L o :
B31 (98) M=N# 5&:‘1 X X

B32 (106) Y-I 5{,".35 X

B33 (112) Y-I {_f{pg X X

B34 (114) Y-I gg-’_@ X X

B35 (115) Y-I #[E0 X

B36 (115) Y-I 413 .

B37 (117) Y=-N 42 X X

B38 (118) Y-I #e.g X X

B39 (118) Y-I te's

B40 (129) M-I ',Frf-,;
~ _ Black-A a s: hoylals 210! iilels.

[atin-American

I41 (69) Y-I 1&/(;!"11 X

42 (92) Y-N +(E X | IX

43 (99) Y-I {rz"@ X

44 (101) Y-I (€ o> X X

45 (101)Y-I ;rz:"a X X

L46 (105) O-N# é(g'ia; X X

A7 (114) YaI Jet o
148 (120) Y=-I £(E "3 X
149 (126) Y-I tjE"aw
150 (128) O=N#  I0AFS

_Laﬂn-_lmm_u_'rgjglurp 911

Bage Sample Totals:[37|1/2/6(212] l4o T3]
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Table A6. Allophones of / e / and Unstresse: , =1 / in Aprdl.
LEGEND
A=/e/ = [ei~ei~ei~e?] D=/3/=/[2~37
B=/e/=[Ei~€c3F B=/1/=/(:t~7
0=/e/=/e~e:] r=/r/=lr7
| rmants Phonefic Transcripfion AlB ETF
Anglo-American
a1 (20) Y-N | e-7prard X X
A2 (20) 0N | ez nrv}‘
| A3 (26) Y=N -!’ataJ— X
A4 (34) Y=-N | e- znril' X X
)5 _(40) u=x | e-Eprzd X
A6 (46) M=N etprart X X
A7 (46) 0=N e- zner» X X
A8 (46) 0-N e-ngaj- X X
A9 (6Q) M=N efprad
A10 (65) =N erprit X X
At1 (65) Q=N E‘Zpra"l— X
A12 (71) 0=N ezm-a‘-l- X X
413 (71) 0-¥ eviprad X
Al4 (75) M-N e ara'*} X X
A15 (75) MeN Lm';#- X X
A16 (75) M-N ";_prL X X
A7 (81) Q=X c"zprﬁgj X X
| _A18 (81)_0-X evzapa# X X
A9 (86) Y- | e-iprat NEn
A20 {90) 0-N e f.aff} X X
Anglo-American Totels;|182 111712] |
Black-American 4
B21_(35) Y=N# efaer X X
B22 (40) YN czpraj X X
B23 (40) Y-N* | €. ara,l— Xl x|
B24 (40) Y=N# azp rad X X
mo5 (46) uee | o fppzl X
526 (46) Y=I czpril X |l ]x
B27 (46) Y-I cforzf X X
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Table A6, (cont.'d.)

LEGEND
= /e/ = [eF~ei~eFred] D=/9/=(3~3"]
B=/e/=[£1-'~€‘}] E=/1I/=/[F~t]
0=/e/=fp~~e] P=/r/ = ‘/",.;._‘7
Informants Phonetic Transcription AlB[C DIE!F
Black-American
B28 (83) 0=N efnr}./ X X
B2 (92) Q=M% | p7pral X X
B30 (93) Q-N* c'zpr# x X
B31 (98) M-N# ejprz} X X
B3 (106) Y-I | efprid X
B33 (112) Y-I ezppit
B34 (114) Y-T efarr# X
B25_(115) Y=-I e arz/ X
336 (115) Y-I e orz/‘ X X
B37 (117} Y-N cmml X X
B38 (118) Y-I epril X X
| B39 (118) Y-I cior ¢l X X
B40 (129) M-I .__,_czn 'y , X X
Black-American Totals: [18(012( 4 [19]1
tin-American r
141 (69) Y-I ISP Y.r 2. < X
142 (92) Y=N e"zam / X X
143 (99) Y-I erorid X X
44 (101) Y-I cvzorzé X x|
145 (101) Y-I eiaro«l X X
I46 (105) O-N# C’Iori/- X X
IAT (114) Y-I g‘ar‘} X X
| IA8 (120) Y-I ev arzl X. X
| I49 (126) Y-I CIprI-/ X X
| 150 (128) QM | ___f.i,arfi x| X
Latin-American Totals: [1Q. 10
.-3age Jample Totals: 212 11532 3




237

Table A7. Allophones of / # / and / 179 [ and Incidence of / z / anc
[ s / in ashes.

LEGEND

A=/3/=/[E~e"]

D=/3/=/[5~37 Fun/S/=/[3~57
B=/®/= et e-wi]E=/I/=[FE] 6=/z/ =[§~Z]

3
§
3
2
3
Eé
z
]
22

c=/2/= [E"A.g'f]
rmanis Phenetic Transcripfion 3 El [F
Anglo-American
A1 (20) Y-N 2’22 X X X
A2 (20) 0-N 207342 X X
A3 (26) Y=-N ap‘ﬂ/{';z X X X
A4 (34) Y-N Rfiz
AS (40) M-N aeﬂj/‘rz X
A6 (46) .M=N ae*‘jfa"z X
AT (46) 0-N Rz X X X
A8 (46) 0-=N RV(IZ X X
A9 (60) M-N 201552 x| | x
410 (65) MN 7
A11 (65) QN A X X
A12 (71) O-N 2e2%a2 X
A13 (71) O-N @_e‘ff;.z X X
A4 (75) M-N (22 X
A15 (75) M-N ae"J(az_ X X
A6 (75) M=N 20242 X X
A17 (81) O-N 2RACEZ X X X
A18 (81) 0-N 209(r<2 x| | I
A19 (86) Y-N foczg
A20 (90) 0-N 2e’(a"z
Anglo~-American Totals: {13 13 19 |
Black~American
821 (35) Y-N# viza
B22 (40) Y-N A
B23 (40) Y-N# 20 [F47 X
B24 (40) Y-N# 2031z X
B25 (46) M-N# ay"/r}z X ) ¢ X
B26 (46) Y-I Erze
B27 (46) Y-I agcrﬁ;[‘;
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Table A7. (cont'd.)

i
' EGEND %
:/ae/::[_are\:»ae“] D=/9/=[3~3‘!7 F=/s/=[3~'§] fg
=/®/ = [e5R~B] B /T/ = [fent] G=/z/=[z~2]
= /e /= [E~ET g
pformants Phonetic Transcripfion ARIC D E
Black-American 33;
B28 (83) 0-N JQ‘;fI‘Z }é
B29 (92) 0-N kit 24 X X X j
B30 (93) O-N# dae.ffzz X X :
B31 (98) M-N# * Y1z X X
B32 (106} Y-I »” ‘[{L X X X
B33 (112) Y=-I o (zf-z X X X ,
B34 (114) Y=-I ag-cgp,; X X X
B35 (115) Y-I ae"‘-ryz
B36 (115) Y-I 33(12 X X X
B37 (117) Y=N Je"frz
B38 (118) Y-I Je"ffz
B 8) Y- ‘[zL X
B40 (120) M-I n/fyz X X X
Black-American Totals;:{6i14 20 20
Latin-American
| 141 (69) Y-I | £7zs X
L42 (92) YN é"/;‘s X X
L4% (99) Y-I £~'r};<s X X
44 (101) Y-I ae_‘f;:s X X| |x
| I45 (101) Y-I 204 T ¢ y
146 (105) Q-N# 5*(5«9 X
47 (114) Y-I f;m«s X X| X
IA48 (120) Y-I L"fi‘ X L] X
L49 (126) Y-I &*L{s X X
| _I50 (128) O-N# f"(‘zs I
Iatin-American Totals: 7 1 10
Bage Sa ale:R22d 7! 1633 1101
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Table A8, Allophones of / P / and / o / before Intersyllabic / r /

in Tomorrowv.
LEGEND
A =[as~ar] D= L73]
B=Ly~b] E=(297
¢ =Lov] F=[23]
yymants Phonetic Transcripfion Al EF
nglo=-Amerjcan -
Al (2 - tama< ro* X X
| A2 (20) 0-N +'ama?- 2 ye
A3 (26) Y=N tamaqtoro- X
AL (34) Y=N tomal’ar o X
AS (40) M=N tuvmacara
A6 (46) M-N tamqe avo ¢ |
A7 (46) Q=N to’ma.rava X X
A8 (46) 0-N tamyaa
I A9 {60) M=N i:a‘mgzzg X X
A10 (65) M=N tamar2 X
| A1] (65) 0=N {9"ma“r-3 X x
| A12 (71) 0=N | tomoa<a2 X X
A13 (71) 0=N tomr-ra
Ath (75) M=N t9marar 2 X
| A15 (75) M-N | __tama<2~23 X
| A16 (75) M=N tomaspro™ X
217 (B1) 0N | Tame'>»® b d
A18 (81) QN ‘tamaraa X
A19 (86) YN | tamarzac X
| a20 (90) 0-N | ftOomevaa X X
_Anglo-American Tatala:z {532
Blacke-Amarican
P21 (35) Y-N# t'amaroro<™ X X
|_B22 (40) YN toamalorg> X X
| B3 (40) YaN# | tOmarra X X
| B24 (40) Y-N# toama 2~ o- X
B25 (46) M=N# toama-ro™ ) §
| _B26 (46) Y=I +wu" ma 23’
| _Ro7 (46) Y-I tamaao y X
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Table A8, (cont'd.)
LEGEND
L =la<~ar] p=Lo7
B=LY~ V] E= E ‘?7
0 =L0"] P=0CaJ
Informants Phonefic_Transcripfion C] [DIETF
Black-American
328 (83) 0=N +amovar) X
B29 (92) Q=N tomasae« X
B30 (93) Q=N# i‘gmgzz;e X X
B31 (98) M=N# fturmaaa’ X
| B32 (106) Y=I ama’-a? X X
B33 (112) Y-I | tama?
B34 (114) Y-I t'urmara?® X X
B3 (115) Y-I | ¢‘ame.3 °
B3 (115) Y-I | f9ma>-aa ) 4 X
B37 (117) Y=N | €3ma-33 X
B38 (118) Y-I tamaaa X X
B39 (118) Y-I :t'ama:"g X X
B4 (129) M-I | {u‘ma-aa X X |
Black-American Totals: {15!4 /1] (98 :
.;atin-American
L4i (69) YoY tamatoa™ X X
142 (92) Y-N t'uvma ot X X )
L43 (99) Y-I tormaraov X
L44 0 - i(avma A-§ X
| 145 (101) Y-I | tw“ma’ad« X X
L46 (105) Q-N#| {ta*marad X X :
47 (114) Y-I t'omavar 3’ x| |x %
L48 (120) Y-I twmaltron X X
| 149 (126) Y- | t'ema’>a X X %;;
150 (128) O=M# ta’ma: 3. X
latin-Aperican Totals: 9|1 8111 4
Bagse Sarple Totals: |39 7/4]| i3719!4

ERIC

Full Tt Provided by ERIC.
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Tabls A9, Allophones of /[ u / in Tube.

P 1l o Mbwsmmw,ﬂmm!ﬂﬂj

LEGEND
A = /t/ = monophthong fet—~rw 7
B = /¢e/ = upgliding diphthong [/
0 = /te/ = diphthong with high central beginning [+F e ]
Informants Phonetic Transcription Bl C
 Anglo-American |
A1 (20) Y-N 1 5b X
A? (20) 0-¥ tuh :
A3 (26) Y-N | +4ush X :
Ab (34) Y-N_| tviub X "
45 (40) M= | ¢'w-p X
A6 (46) M=N | +‘vub X
A7 (46) Q=N b X
A8 (46) O-N tvub X é
A9 (50) M-N Tuh X
A10 (65) M-N t'vwb X i
A1l (65) O=N t'vwb X 3
A12 (71) Q=N t'uvh X 3
| a13 (1) o-N | twb X ;
Atsd (75) M-N tvwub £ 3
AtS (75) M=N tirateb X
- A16 (75) M-N t' b
A17 (81) Q=N tvub
A18 (81) 0N tlrw b X
A19 (86) Y-N tlw'b
A20 (90) 0=N t'ub
Anglo-American Totals: |11]3]1
| Blach~American
[ 521 (05) Y-N# + tZ/'M,[:'i X
B22 (40) Y-N +'uh
B23 (40) Y-N» t'weth
B24 (40) Y-N# t 2 6e-b
| B25 (46) M-N# trwb
b6 (46) Y-1 t wetch
B27 (46) Y-I t rw b
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Table A9, (cont'd.,)

LEGEND ~
A = /u/ = wonophthong /g~ 7

B = /u/ = upgliding diphthong /27

0 =/w/ = diphthong with high central beginning / ¥F et ]

7: * |_Intormants Phonetic Transcripfion AlBIC

.4 Black-American

- B28 (83) Q=N +w'b X
B29 (92) O-N# | tzrech X

b 4 B30 (93) Q-N# | Z2rw-b

X B31 (98) M-N# | 4t'tz-b X

B32 (106) Y=1 | +/&4eh X

0 B33 (112) Y-I 1) b
- 3 B34 (114) Y-I t;/-&-b

B35 (115) Y-I t‘}/u-b X
» | B36 (115) Y=I ‘t’JI&‘b X
E B37 (117) Y=N +t'w-b X
B38 (118) Y-I t)wre-h
B39 (118) Y=I ‘' b X
B40 (129) M-I 1t et b X
Black=-American Totals:|{9|%|q
T&tln:&mm:ican
141 (69) Y-I fJ‘: u'b
L42 (92) Y-N t ‘w-b
I43 (99) YT tf}w“b ) ¢
144 (101) Y=I T oet-h
I45 (101) yY=-11 +'wh X
146 (105) Q=N (-yu.-b X
IA7 (114) Y-I] 4'w-p* X
I48 (120) Y-1| +'w X
149 (126) Y-I -l;;/ L-b £
150 (129) Q=X t'w,a‘ X
Latin-American Totals:|9 [0 1

Bage Sample Totals:

2




243

Table A10. Allophones of / U / in Push.

F
LEGEND «
A:/w/ :[VVW'V¢—\,T"QJ D=/V./=[-V_7
B = /v/ =Lv3] E=/v/=Lu7
0= /o) =ivE] F=/uv/ =377
| Informants Phot: ™ Jranscripfion A[BICTDTE[F
Anglo-aAmerj ecansa
A1 (20) Y-X ,.a'z.r"/
A2 (20) 0=N ,py,_./' X
A3 (26) Y=N ra'gér'
A4 (34) M-N ;g"zz/'[ X
A5 (40) M=N rn’v‘lf
A6 (46) M-N ,aznjl'
A7 (46) 0-N 2 '1@//'
A8 (46) Q=N A X
¢ 4
A9 (60) M=N rﬂ“L;/
A10 (65) M=N o‘v/
7 -
A1t (65) 0-N 7;0'7/-[
A12 {T1) O-N Lo "
y 4 -
| A13 (71) O-N ,aus;[ X
Al4 (75) M-N 70‘7/-*/’/'
A15 (75) M-N vyl X
7 7
A16 (75) M-N 2 Yef
A17 (81) 0-N §-1% 44
A18 (81) 0=-N po Xl
7 .77
A19 (86) Y=N R
A20 (90) 0O«N ’a u—/af
Anglo-Amsrican Totalsy 916121111
| Black-American
B21 {(35) Y-N# | Qvf
B22 (40) Y-N L ‘v;f{' X
B23 (40) Y-N# .?
3 (40) Y-N /Q_ErJf’r X
{ B24 {4Q0) Y-N# | 2 e |
B25 (46) M=N# 2 ’zg’f X
B26 (46) Y-1 lg(-v-«:[
B27 (46) Y-1 Qa3 X
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E
Table A10. (conttd.) g
LEE E:N??f’/ =V~ VUc~rn] D= /o) =Lar“T |
3 B=/v/=(v E=/v/=Llul
\4 0 = /1/‘/ = £’Zfi7 F = /?'/-,/ = £%J°~7 ;
3 Tnformants T Phonefic Transcriofion BICIDVETE ”f
Black-Americans 3
K E28 (83) 0-N oarnf ;
B29 (92) O-N# ’va.if X
B30 (93) O=N* | ofyzv-f *
B31 {98) M-N#* 2 2r<®C :
. B32 (106) Y-I ‘v X
B33 (112) Y=I | " ofarly ’
B34 (114) Y-I ,,0'7[4/('
B35 (115) Y-I Ia'y}ﬁ
3 B36 (115) Y-I p'—ynjr X
' B37 (117) Y-N Ol
, y .
J B38 (118) Y-I 'A’v«/-f
y B39 {118) Y-I p= ’q—r;r . X
;, B40 (129) M-I ,4'-:/4 j/‘ ) ¢
‘. Black-American Totslg: 16 40121002
: 3 tin American
3 3 141 (69) Y-I o 'vraf X
1 142 (92) Y-N ,a‘v}/ X
. LA3 (99) Y-I 0w X
» 144 (101) Y-I ool X
» 145 (101) Y1 | ‘oraar X
§ ] 45 (105) 0-N*| 'pipmr X
. W7 (114) Y=1 | ‘o
148 (120) Y-I Y X734/ 4 X
'1 149 (126) ¥-1 | .7 X
150 (12 - _:&@ir X
Latin-American Totals;: |5 010105 j0
; ! Bage Sample Totals: 01614 116 /3
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Table 11. Allophones of / U / in Pull. 3
LEGEND . é
A=/v/ = (v o~unAa] 0=/v/=("T E
B = Jv/ =Lv2] D=/v/=[3
B=/v/=L«ld *‘
nfs ' Phonefic Transcription _ AlB E
Anglo-Amarican ;
A1 (20) Y-N | plare®t
A2 (20) 0=N :a'z/'mf X
A3 (26) Y-N #’v'/‘ 3
A4 (34) Y-N o X
7 y ;
AS (40) M-N o ‘yrh X i :
A6 (46) M-N Ut X
A7 (46) Q=N | O arad X
| AB (46) 0=N | vt
A9 (60) =N et X :
= 410 (65) MaN | Ofvd
B A11 (65) O-N ro'uné X 4
= M2 (71) 0-N | oar% X
. L_A13 (71) 0-N out X |
E A4 (75) M-N ,ﬂ'v"l X 1
5 A1S (75) M=N O arsd X
. A6 (75) M-N 2 vt X ]
A17 (81) 0-N "Q-Ua.f X
] A18 (81} Q=N ,Qv-/- X
419 (BA) Y-N ol §
3 420 (99) Q=N Qb X
1 Anglo-American Totals:|153]1!011
] Black-American
3 B21 (35) Y-N# ia-;c-! X
B22 (40) Y=N Lt X
| B23 (40) YoN# | 22,%h
|__B24 (40) Y-N# =) ‘a2, .
|55 (46) MeNw | 0 Taadkh X
Bo6 (46) Y-1 2 rnd X
B27 (46) Y-I ca Cpa? X




Table A11l, (cont'd,)

246

LEGEND
A= /1/"’;/ =[—u-.*~‘UZ“'UZ] 0= /7/"/ = [5':7
B=/v/=[~% D = [/ = [+
£ = fuf = LT
Informants "Phonefic Transcripfion BIGIDE
Black-Amarican
B28 (83) 0-N ,o':acA X
B29 (92) O=N# P X
B30 (93) 0-N# ;ohgl-
B31 (98) M-N# | pvavh
B32 (106) Y-I | pfared X
B33 (112) Y-I '403”.'; X
B34 (114) Y-I oy
_1335_(4454_1-1__;23&* X
| 836 (115) Y-I | p¢ra?h X
B37 (117) Y=N ’a'-v"j-
| B33 (118) Y-I Qv X
B3 (118) Y-T ;o:;["f
R4O (129) MaI ,xo':.c“} X
Black-American Totals:[11/8[0/1 |0
Iatin-Amarican
41 (69) Y-I pﬁ.r»} X
A2 (92) Y-N p‘gﬂl- X
143 (99) Y=I p'uw’-
Li4 (101) YaI ,0‘7/"’%
145 (101) Y-I fo'v-é
146 (105) O=N# g'-zﬂ/-
IA7 (114) Y-I ,a‘w'l- X
I48 (120) YT io‘u_"'é X
149 (126) Y-I Io‘u-# X
150 (128) Q-N* rp'w# X
_Latin-American Totals:}5101010{5
Rase Sample Totals:|3t{111}1]6
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Table A12, Lexical Variants of s Allophones of [/ o /, / ° /, and
| 3 | and Incidence of / 1 /.
LEGEND Lo ;
g ; /°§~[2°_;U;5°J g ; ;jovk ~ J)?ﬁ('/“'/./oa,(’/
h 0=/o/=L>—07 G = /Jov/k /‘/JV/&’/
D=/0 =L 3~2Y 7 H=//ela /~_1A/..lf\- /Jn/a/
5 Tnformants Phonefic Transcription c
Anglo-American é
; A1 (20 Y-¥ favrk X
A2 (20 Q=N a2k X
: A3 (26) Y-N J/a-“"./k X 3
A (34) YaN J/o""k B} X X d
AS (40 M-X J/a"fl' X X
; A6 (45) M-N o vk X X
A7 (46) 0-N ot ok X X
3 A8 (46) Q=N S0k X X
4 A9 (50) M-N JSovk X X
A10 (65) M=N J/o-‘"‘k X X
A1l (AS) 0-N vu“”/( X X
A12 (71) 0=N V/aﬂ‘vk X X ;
5 | A13 (71) 0=N JIO’VA’ X
Al4 (75) M=-N J/o"”"’k X X
3 [ A1S (75) M-N Jlo’lfk X X
A16 (75) M-N J/o“’k X
A17 (B1) Q=N J/oak
A18 (81} 0-N JIOA'V—A’ X X
A19 (BE) Y-N J/o""u-k X
A20 (992) Q=N Jo K X X
Anglo=American Totalss 117 Qi1 0) 19
lack-Amarican
B21 (35) Y-N* d/o Voark £ X
| B22 (40) YN Jo K X
B23 (40) Y-N¥ _fo< K X X
B24 (40) Y-N#* v/o“‘tr/( £ X
B2% (46) M=N# JIOV' rk X X
| BOAO (46) Y=T Ao vk £ 1 X
B27 (46) Y-1 () Uk X X
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Table A12, (cont'd.)

LEGEND . y
g - ;:; ;[070’;:\70 J g = 45.'07/('/2//)3’1(’ /’*/J‘oak/
¢c=/o/=Lo~0:T G = /Jov/l(/-[./')‘u/k/ .
D=/>5/=Cr~i2v] H=//jela)~/fn sl ~"Yinla )
Informants Phonetic Transcrintion AlBIC £ EIGIH
FBla_ck_:Amarinan
328 (83) 0-XN Sostra K X ix
B29 (92) Q-mx | fo.4k X X
B30 (93) Q-N# JSo<vk X X
B3l (03) mewx | Jovdi X X
852 (106) Y-I | ja</3 £
B33 (112) v-I | Jo*%% X e
B34 (114) Y-I J/ov-‘v-,f X £
B35 (115) Y=1 | ok X X
B36 (115) ¥=I | /Ja</3 X
B37 (117) Y-il _Jor' vk X L
B38 (118) Y-I J/a«’j X X
B39 (113) Y-I fo< kK X X
340 (129) M-I [ o%ar-k X
Black-American Totalg: 13212 ol 16212
tin-American
I41 (69) Y-I Jor vk’ X X
L42 (92) Y=N lon‘ur K X A
I43 (99) Y-I :Io"'/(‘ X X
L44 (101) Y-I Jor vk X X
L45 (101) Y-I J/o"‘"’k‘ X
146 (105) o-N*| dlr0%k X X! X
47 (114) Y-I J/'ily‘ol(‘ X X
L48 (120) Y1 J/m" X
L49 (1248) Y1 4,{”‘/&"‘ X X X
| 150 (123) 0.N# J/Jaﬂr‘ X
latin-Amarican Totals:|5{014[0| |21 (9|01
Base Sampla Totalg: PB4lalsi3| (2] W4i5]3
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Table A13, Allophones of / 9 / in Dog. g
LEGEND -, 5o w3 e [p2 :
3 =Lypo] P = [0%] ]

g 2%3.’21"5'._-'7 G =L5]7 2

3

Phonetic Transcriotion ABICIDIELFIG 2
Anglo-American :
A1 (20) Y-N d2'g X ;
A2 (20) 0-N dov3g X
A3 (26) Y=N d. 2" °3 X
Ab (34) Y-N d: -'3
AS (40) M=N 5"'9 X
AE_(46) M=N do<2g X §
A7 (46) O=N aLJ"gJ X
A3 (46) 0=N d o< * X
A9 (60) M-N d,)“g X i
A10 (55) M=N d.)“g X 3
A11 (65) O-N dadg X !
A12 (71) 0=N dnod :

A13 (71) Q=N d2v 95 X

At4 (75) M-N d,z""'g X

A15 (75) M-N d:\"’g X
A1 _(75) M=N di?a X
J
A17 (81) 0-N > aq X
7
A18 (81) Q=N doa X
Ja
A19 (86) Y-N diss s X
|_A20 (90) 0-N d3'9 X
BlacksAmarican
B21 (35) Y-N# a(.ay"g X
| B22 (40) YN 4)"9
B23 (40) Y=N# A3 % X
B24 (40) Y-N# An’a X
T J
B25 (46) M=N# d:"g X
B26 (46) Y-I daq X

B27 (46) {- ‘LV—#%
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Table A13. (cont‘'d.)
LEGEND . .
A =[5.-~3%"~0"] E=(p
= [p>] P =[5%]
C =fa~aa’] G=/57
D =/ g¥e~0-7
Informanis n AR
Blagk-Anerican
B28 (83) 0-N da"'g e
B29 {92) Q-N# do-%g X
B30 (93) QN# d:)""i X
B31 (98) M-N# d2.% X
B32 (106) Y-I doi’e
B33 (112) Y-I dpg
B34 (114) Y-I da-g
B35 (115) YaT | X
L_B36 (115) Y=-I d:""9 X
| B37 (117) Y-N dp._:g X
B38 (118) Y-I dq_::g
B39 (1¢8) Y-I d?n-a
.——BfiQ_UBQJ_M-_-I___d_?Jg
Black=Anmerican Totalss:l3|s 8l0o
Iatin-American
_L41 (69) Y-I d.i"% X
142 (92) Y-N da.a
143 (52) Y-I da V'jjl
L4 (101) Y-1 d5: Vg
I45 (101) Y-T dorvy
146 (105) Q-N#| cloY g
L47 (114) Y-I da-af
| L48 (120) Y-I dn_’g
L49 (126) Y-I da’k
150 (128) 0-N#! _ o o'K
Iatin-Ameriocan Totala: 12/ 0 0
Base Sample Totals: |y

D~ A }
Y

o Pl it T T, W A T W - 17 S e s R MR

3
E
g
3
]
:




Table Al4, Allophones of / A / in Judge.

ILEGEND ,
L=/ B2l
g:riz gf;ir%
U =yey =L a” s

Tnformanfs Phonefic Transcription A

Angla-American

A1 (20) Y=N ?Avdl X
o

A2 (20) 0=N 3014_;

A% (26) Q=N d3 n°d7

A4 (34) Y=N #‘43

A5 (40) M=N ’.’A‘d} X

A6 (46) M=N

A7 (46) 0=N JLV:A’O!,

A8 (46) Q=N daadz

| A9 (80) M=N déﬁcit}'

| A10 (65) MuXN don®c2

A1l (65) 0=N d{}i*do

| A12 (71) 0-N d;z.a’d?

I _A13 (71) O=N donda

Alh (75) ¥=N 23d=
A15 (75) M=N > 3 d-
A16 (75) M=N d2n%2
| A17 (81) Q=N J?A"é?
A18 (81) 0=N d—m d:
A19 (86) Y-N 2 At s
A20 (90) O=N J.c;{n‘ad:;

Anglo-American Totals: (9
Rlack=American
ROy (35) Y-N# d2ad2 X
B22 (40) Y=N din"d'ji X
: J
| _BZ3 (40) YaN# cl.th d./
B24 (4Q) Y-N# d,.a d_q
B2 (46) M=N# d—mqu X
|_B2A (46) YT d,3-q(.z

B27 (46) Y-I

diard 2%
/ /




Table Al4, (cont'd,)
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LEGEND
- ? - -
1147 P2 0ed
0 = fe’] G = é,pr]
D =L+ H=fLa*/
[nformanfs Phonefic Trarscripfion AlB EIFIGIH]
{Black-American
B28 (83) 0N dz30, L
| B2Q (92) QuN# d.{vll‘fé) X
B30 (93) Q-l# donrdy X
B31 (98) M} AR
| B32 (106) Y-I djzar”Zb
B33 (112) Y-I J_J,;L cla X
| B34 (114) Y-I d./}Av"/;
| B35 _(115) ¥Y-I daaVda X
B35 (115) Y-I d3e°d
B57 (117) Y-N déﬂc.{g‘;
R38 (118) Y-I _ii_zv-atg
B39 (118) Y-I 2E7d 2
e J
B4 (129) M-I d2~2d5 _
/ ‘R_n)gu_n_mrlnan Totals:!5]3 {21410
Latin=Amerlcan —
141 (69) Y-I X
L42 (92) Y=N X
143 (99) Y-I X
44 (101) Y1 i
L45 (101) Y=I X
L45 (105) O-N#
L47 (114) Y-I X
148 (120) Y-I
| L49 (126) Y-I | X
150 {128) Q-N# 3 X
Latin-American Totala:{5/0 01Q[0l 4
_Bage Sampla Totals:{1% 5 8{314 4
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Table A15. Allophones of / a / in Husband.

LEGEND
A= [fnl p=Lr7
B=[3] 8=/La"7
6=/[4%7 F=la*/
nfs _Phonefic Transcripfion [BICIDIETFT
L Anglo-Amarican
AL (203 =¥ | ha'zban®
42 (20 ) 0=N| ha*zba nd X
A3 (26) Y-N ha<zban? ;
A4 (34) YN bazban X
| _ a5 (40) M=N | hAZbhond X
A6 (46) M=N ha‘zban X
| a7 (46) 0§ | ha’zband X
A8 (46) Q=N hazban® X
A9 (6Q) M=N harshan
210 (65) M=k ha’sha’n X
| a11 (65) 0=N hA‘J'_'ban"l
12 (71) Q=N ha*z.han® X
A13 {71) 0-N ha'zZbanr
A4 (75) MeN hazh2'nd X
A15 (75) M-N ha<Zban X
| A16 (75) M=N ha-zban X
A17 (81) Q=N ha*zband X
| At 0-N | ha’Zband X
| 410 (86) Y-N | ba‘zban X
| 420 (50) 0=N | hna’zban® X
Auglo-American Totals: 2Q
Black-Amarican
| B0y (35) ven# | Ahszban®
| B22 (40) YN haizban
B23 {40) Y-N# ha<zba“n X
| Bo4 (4Q) Y-N# ha”zban g
B25 (46) Y-I ha’Vrban h'e
B26 (46) Y=I ha*°zban
B27 (46) Y-I NavSha’n
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Table Al5. (cont'd.)

' EGEND
Aa/n 7/ v =‘ZPA:§-7
B=/37 E=/AVv7
C':L,-;“:—-‘? ?=[a4=_7
: Informant Phonefic Transcrjption (a[CIDIEF
4 Black-American
B28 (83) 0=N hat¥zhan X

B29 (92) 0-N# har*zban
B30 (93) 0O-N# ha*trh2n
B31 (98) M-N# ha<izban X
B32 (106) Y-I hazza’n

Sy’
B33 (112) Y-I ha'rbenr

B34 (114) Z-I 1zbs°n
B35 (115) Y= hac?z2b3°n X
| B36 (i15) Y-I | h3:503°A
B37 (1T)L Y=N | Aa*Zzba™n X
138 (118) Y-I ha*¥zban X
B39 (118) Y-I btz oan X
| _B40 (129) M ha¥zbarn X
; RlackeAmsrican Totals: 5|23 l41610
3 tin-Amsrican
V=1 hatsbhon X
L42 (92) Y-N hazba'nd
I43 (99) Y-I ha*tba’'n
L44 (101 Y-I ha'rhans
2 45 (101 Y-I havshba¥n X
3  I46 (105) O-N#| hafban X
¢ L47 (114) Y-I he’s B3N
148 (120) Y-I | ha'ha'n
L4 (126) Y-I hartha’n X
| 150 (128) 0-N#| AQ spain X
_Iatip-American Totals: 51010101015

Base Sample Totals: {3d2|3]4|6(5
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Table A16, Allophones of / al / in Fivse.

LE(iE§ o p =l EALE~D 2] ¢ = la~a:/

B=/P®zr] g={a n €]

a=/3z77 r= {2V
[ Informants Phonetic Transcrintion AT DIELF
Anglo-American -
| A1 (20) YN | fazy .

A2 (20) 0-N fazv
A3 (26) Y-N | fazZy *
| Ah (34) Y-N | fa-Fy t

AS (40) M-N forv

A6 (46) M-N far‘gy
| A7 (46) 0-N | Ffa<iy
A8 (46) O-N | fa-fv
| A9 (60) M-N re-fy X )
|_A10 (65) M=N | fasfy
| 411 (65) 0-N | fe-Fy -
| A12 (711) 0=N | fo-EFv !
FA13 (71) 0-N | f32Fw
| Ath (75) MaN | FRAFy

A15 (75) M-N £Piv X
_Alﬁ_LZSJ_.MzLLJm
| A17 (B1) 0N | fezy L
| A18 (81) 0=N | fa>iv
| g (86) yn | Fo<iv B
| 420 (90) 0-y | Ffazy

Anglo-American Totals:t111] |7 0
- can

B21 (35) Y-N# +fa<«Fy >

B22 (40) Y-N fazv

B23 (40) Y-N® fa<zy
24 (40) Yeyw | Farzy

B25 (46) He-N# fa zv

B25 (46) Y- faczy

B27 (46)Y= £fa-Cv :
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Table Al6. (cont'd.)

LEAGEN?a_f] D= [da'f’~ az~t-17 G = [an—a,:?
B=/[®2] E=[e5acT
0=/at] F=/a¥%
_informants_ _J Phonefic Transcripfion AlB DIEIF] TG] |
BlackeAnerican
|_B28 (83) 0-N fa.zZv X
|_B29 (92) oun# | farv X
B30 (93) 0-N# farEv
| B34 (98) M-N# | f£fg<'Zy
| B32 (106) Y-I | far*Ev
B33 (112) Y=-I | fa<-$y X
B34 (114) Y-I | fa-Sv X
B35 (115) Y-I fa’zvy X
B36 (115) Y-I fa-?v X
| B37 (117) Y-N | Fa-Zy
B38  (118) Y=-I| Ffp<&, X
B39 (118) Y-I £a°y X
| B40 (129) M-T | £3>%y X

Black-American Totals:j4|0|2] [714]3 0

{LatineAmerican

I41 (69) Y-I fazv X
| T42 (92) Y-N | £@-Fv

L I | fa*rv X
L L44 (101) Y=T foZfv

L45 (101) Y-I| fa-zy X

L46 (105) 0-N¥ Ffa 'Y X

AT (114) ¥Y-I | Ffaf

148 (120) Y-I fa'Zv X

LA49 (126) Y-I faof X

LS50 (128) O-NM fa*r°f
_latin-American Totals:|2/1/0| 14{4/0/ |4

Baas Sampla Totala:[170.11 3 [181 4! 3] 14




Table i17. Allophones of / at / in Tuige.
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LEGEND ~ ,
A= [CZI] D == [’q_-l‘a.a'_{—\-‘c'j] G = [a"' ¢'__7
B=/¥8Lf] E=l2%a’y
6 =/3T7 ?P=/a%/
_nformants Phonefic Transcripfion BIC] TD
Anglo-American
A1 (2Q) Y=N twazs X
A2. (20) 0=N t‘wa s
A3 (26) Y~N t'wa s X
A4 (34) Y-N | +twaFs
AS (40) M-N twais
A6 (46) M-N twa’ss
A7 (46) 0-N | +Sya<ir X
A8 (46) 0-N ;_,Zm.zs X
A9 (60) M-N +WRESE X
A10 (65) M=N 1t'weazs X
A1 (65) 0-N twreis X
A12 (71) 0-N t‘warzs X
A13 (71) 0-N twaizs X
A14 {75) M-N t'we- s X
A15 (75) M-N t'wPits
A16 (75) M-N twaiZs X
A17 {81) 0-N twazs X
A18 (81) 0-If t'wais X
A19 (86) Y-N twafrs
A20 (90) O-N twa rES X
Anglo-American Totalis: 1432} {1/0C
lack-American
B21 (35) Y-N# +t'wa<Zs Ix
B22 (40 ) Y-N t wais X
B23 ( 40) YoN*| twWa<Fs X
B24 (4Q) Y-N# twais X
BRS (46) M-N* | t'wasFs X
B26 (46) Y1 i&azst X
B27 (46) Y-I twazs X
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Table A17. (cont'd.)

LEGEND
a=/2Z) p =f@aF~aE~T L] G = fara+ ]
B = mf_7 E = /f"a°€~aw‘.'..7
0 =/aF] p=/a®]
[nforniants Fhonefic Transcripfion AIBICT TDIE[F
RlackeAmerican.
__moR (A3) 0-N | twazs® X
| _B29 (92) 0-N¥ t'wa ES D¢
B30 _(93) 0-N* t‘wafs X
B31 (98) M-N# twaszst X
B32 (106) Y=1 t'was<zs X
B33 (112) Y=I t‘wa<zs X
B34 (114) Y=I t'wafs D
B35 (115) Y-I t'wazts X
B36 (115) Y-I t'wazts X
B37 (117) YN -t"\S/a.Is X
B38 (118) Y=I t'wa<Fs e
B39 (118) Y=1 t';va,'a.s X
| mao (109) MeI | twarEs X
Black=Anmerican Totals:i130i6 0i0lt 0
Iatin-Americaa
Li1 (69) Y=I +‘wa<%s X
42 (92) ¥=N t'wazs X
L43 (99) Y-1 t'waag X
IA44 (101) Y-I t'wazs X
145 (101) Y=-I | t'@ s
L46 (105) Q-N# t'wa-is X
AT (114) Y-I +'wafrs
148 (120) Y-I |  t'wazs X
L49 (126) Y=I t'wars X
150 (§28) Q-N# t ‘wars
— latin-Amaricen Totals:!5i0!0[ [1!0/0! !4
Base Sample Totals:|333!8] [2]0




Table A18. Allophones of / au / in Drowned.
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LE%E['E‘aDV~¢a~a.o:7 D= [ev]
B=[av] E=law]
0 = Cavy P=lovaavanv]
Intormants phonetic Transcription BICIDIE
Anglo-American
A1l (20) Y-¥ duasn® X
A2 (20) Q=N duawncl X
A3 (26} Y-H ddavnd, X
a4 (34) Y-N duaa’vnt X
AS (40) M-N duavnd X
| A6 (46) M-N | duavnd
A7 (46) 0-N | duawvnd
A8 (46} 0=N dLavend, X
A9 {50) M=N dJiarvnd X
At (65) M- | clao*vnd '
A11 (65) Q=N duavnd )
| 212 (71) 0-N | duaavndad X
A13 (71) Q-N cldavyndad X
Atd (75) M-N cdsavnd X
A15 (75) M-N daavnd X
| A16 (75) M=N | clua®und X
_A17 (81} 0N | ddavnd X
A18 (81) 0-N d.la<an X
A19 (86) Y-N dug<wnd X
420 (s0) 0-N | oJdavndad X
Anglo-Americap Totals: {145 10110
Black=fqneripan
B21 (35) v-N* | ddavnd X
B22 (40) Y-N dlavn X
B23 (40) Y-N da<vnd X
B24 (40) YN ddgend
|_B25 (46) M-N# dadvnd
| B26 (46) YaI | dd@ewrnd bl b
LB27 (46) Y-1 | ddae-vrn '

I TR N C ST 3 "
(A THN L O SEKRRE S S AP

4
i
R
=
9
'

Al
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Table Aiaa (cont.do)

LEGEND
A =Llevr~ag~aol p=[(QV]
B =av] E=laul
0 =[l2v] Fz=lav~av~aev]
A Toormants Qnelic Transcription ML ]
X Black-American
,. B28 (83) 0-N dua*vnolacl X
R B2Q (92) 0-N#* g zrnd X
~ B30 (93) 0-N#¢ | dda<vnd
1 |_B31_(98) M-N#* digsevnd X
832 (106) ¥-1 | ol aetrndFol X
B33 (112) Y-I clgl&-zrn X
| s34 (114) v-r | dda-rnd he
| B35 (115) YeI | ddarvadrd e
| 836 (115) v-1 | odda-wrn X
_B;J_u_u.)_x-ﬁ__di_a:v'n:‘ X
B38 (118) Y-I cdd-vnd X
B39 (118} Y-I_ Al RV~ X
| B40 (129) M-I | _cdia@-vnt X
BlackeAmerican Totals:|811/3/00!8
Iatin-American
: I41 (69) Y-I diavnd X
142 (92) ¥=-N | duavne ddarrndzd|x
: ﬁJA'l (99) Y=I drewnt
,‘ L4k (101) YeI ddaton X
- | 145 (101) Y=I ddarvn X
; | 146 (105) o=M#] duarvrnd X
- 4 | I47 (114) ¥-I duaund X
|48 (120) ¥~1| duarunt X
149 (126) Y-I dda*vrn X
8 150 (128) 0-N| dUau“nt SRR D I
'f Latin-American Totals:lslolololslal | _
_— R B Jd.
Base Sample Totals:[27]16]{3/1/518 N
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Table A19, Allophones of / av / in Without.

261

LECA;E'-NDavzv Qs ~aol v < [Pv]
8= [av] g =laul
0 = L2007 F=lpvav-~s2uv]
Informants — T Phonefic Transcription [B1C
Anglo~imerican
| a1 (20) Y-8 | wieaewt X
A2 (20) O=N wiraaut
A3 {Z86) Y=} witea st X
A4 (34) YN wiea’ut X
AS (40) M=X wiearvt
A6 (46) M-X wWRFAY+
A7 (46) 0=N witoas<irt X
A8 (46) 0~N ALY X RIZ A b
A9 (60) M=N wileasrst. £
A10 (A5) M=) wlea<vrt X
A1l (65) 0=N wiFa*irt
A12 (71) Q=N wi*ea ot
A13 (71) O=N wida<rt
A14 (75) M=XN Wi airt
A15 (75) M=N wWi*eaut
A16 (75) M-XN mlFewt
A17 (B1) O-N wizpavt e
A18 (81) Q-N wiFaat
A19 (86) Y=N wie ate Vvt
A20 (90) 0=-N witrtravt
____Anglo-American Totals d14!5 |0
| Black-Amerjcan
B21 (35) Y-N#* wi*ea<4rt X
B22 (40) YN wiearyt
B232 (40) Y=N# wlil*ea<irt X
B24 (40) Y-N# witeaq<at X -
B2S _(46) M-N# wigu+t X
|_B26 (46) ¥-I | wiFge'art X
B27 (46) Y-I wi*»a vt X
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Table A19, (cont'd,)

LEGCEND

A=lav~rcga~aocT p =[PV

B = [avj E:[aa.7

o = [W?/_7 P = [a.}raaoym 99-7;__7

[nformants Phonefic Transcription AIBICIDIE[F
Rlack=American
| 128 (33) 0=N_ | wWileawt X
| B2Q_(Q2)_0-N%* Wit X
| 30.(93) _0=N#_ wl*e -t )4 i
|_B31._(38) M-N#. w > et X -
1332 (108) Y-1 wi>ea11 . I N N O S S
353 (112) Y=1 | wieawt .4 O L
| B34 (114) Y-I | wiea.sut i £ B
835 (1315) Y-1 wpreRut _ L
|_135 (115) Y-I | welfae art X _
3357 (117} Y-N wireg vt X
B33 (118) Y-I wiea st ) ¢ % I
| B39 (118) ¥-I | wy’faeve X
| 340 {129) M-I | wiriae-nrt Loz i
___ Black-American Totals:|7]5|4[(1,0/3 .
Hatin=Amerlcan { . SR N S [N NP O N S
| 141 (693 Y-I | __wit¥avt XL
| L42 (92) Y-N wirearirt 1Ll | B
| 143 (99) Y-I | wiveaut" . . X1l
L _L44 (101) Y=I 1 _witeatot? _ R ¢ O TR O O A
| 145 (101) Y-I wi’earvt AX 4
| L46 (105) O-N# wWilaa'ut L XL
147 (114) Y=I | wivtatu tf 1 X
| L48 (120) Y-I. wieartt 1. X 1
| L49 (126) Y-I wilVearot! | x|
| I50.(128) 0-N* wli’@atr*t 14 44
oo _Iatin-American Totala:l 6/ Q| Ol O 4| Q] _
[N S ——— ——— -} G Gy

e e e . 4. . ..... . Bause _Sample Totals 2710|4243 |
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Table A20. Allophones of / o1 [ in Q4l.

LEGEND
A= ppzr] D = [>-7 ¢ = /p>/
B = [of] E= /0] H=/[03/
0 = [pi/ P = [o0i]
Tnformants Phonefic Transcripfion AlR[C FIGIH
Anglo-American
A1 (20) YN | 27 X
| A2_(20) Q=N 14
A3 (26) Y-N »1t X
Ab (34) Y-N pid X
|_A5_(40) M=X 114 X
| A6 _(46) M=N 24 |
AT _(46) 0=N pd X
A8 (45) 0=N 3l X
AQ (60) M=N )34 X
A10 (65) M=N )14
| A11 (65)_0=N )3k X :
A12 (71) 0-N 224 v
[A13 (71) 0-N )71} X
A4 (79) M=N Y34
A15 (75) M-N "2k X
A16 (75) M=N 2°31L ]
| A17_(81)_0=N ) 34 X
A18 (31)_0-N 124
| 419 _(86) _Y=N > id n
A20 (90) 0=N WV id X
Anglo-American Totals: 13!5:2 10 010 100
Black=American
B21 (35) YN )14 "
B22 (4 <N LA
B23 (40) Y-N# >zl X
B24 (40) Y-N# >zt X
| B25 _(46) M-N* Yk
| B26 (46) Y-I 21}
| B27 (46) Y=1 VL |




Table A20. (cont'd,)
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LEGEND
A= /[oF] D =/2-%7 ¢ = /p>/
B = /5% E= /2] H=/03
0 = [p¥] F = fo-I]
[nformants onetir, Jranscripfion A/BICIDIEIF[G[H
Black-American
B28 (83) 0-N it X
| B29 (92) Q-N# PLE 9= X
830 (93) O-N# )24
| B34 (98) M-N# )€} ) ¢
B32 (106) Y-I hot X
B33 (112) Yl 24 X
B34 (114) Y-I In}
| B35_(115) Y-I Y X
B36 (115) Y-I )-€L X
B37 (117) Y-N pEY. X
B33 (118) YaI )-%} X
B39 (118) Y-I )- 14 X
B4O (129) M-I )-£L X
Rlack-American Totals:{6(5!0l4|210[2]1
Iatin-American
L41 (69) Y-I azt X
L42 (92) Y-N 2F4 X
143 (99) Y-I ) oL X
Lid (101) Y-I )1t X _
| 145 (101) Y-I pls ). X
L46 (105) O-N# )14 X
L47 (114) Y-I ovit X
| ( I 2:° X
| 149 (126) v-1 | oI} i X
| 150 (128) Q-y# | )~3) _ Xl
Ietin-American Totals;;3/110/0/313]0/0
Bage Sample Totals:|211/2|4]5]3]2|1
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Table A21. Allophones of / 3 / in Girl.

LEGEND
A =[] p=_3]
B = [:37'_7 E = EJ 3_7
0=(27] F={oo]
Informants Phonefic Transcription A [Ii_n, [3
ggln-Amarican
A (20 ) Y-8 | g3t
A2 (20) 0-N 5‘.’;#
A3 (26) Y-N 53 rdz
A4 (34) Y-N 5 vt X
AS (40) M-N égzﬁ
A6 (46) M=N 33»#
A7 (46) 0-N 32 vl
A8 (46) O-N ?@-}L X
A9 (60) M-N qﬁl,glz_
A10 (65) M=N 93*14
A1l (65) Q=N agavﬁ
At2 (71) O=N 933:“
A13 (71) 0-N ?;}«'J:
Ath (75) M-N ?tizr' X
A15 (75) M-N ?z»‘i X
A16 (75) M=N (ngaa«l
A17_(81) O=N 924
A18 (81) 0-N 9;»,! X
A19 (86) Y-N 9.?3’} X
A20 (90) 0-N 3g«a~l
Anglo-American Totals: 61113101010
Black-American
B21 (35) Y=-N* __9_2*"‘! X
B22 (40) Y-N W}
B23 (40) Y-N# (J,;.aami X _
B2k (40) Y-n# | 3 o e
B25 (46) M-N# 0‘12?_1' o X
B26 (46) Y-1 a3l dxl L
B27 (46) Y-1 é_'g_t,ﬁ X i




Table A21l. (cont'd.)
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LEGEND r=L27 = [37
B=(3r]/ = £3%]
0= [’3" 3_7 F = [3 r7/
Infor Phonetfic Transcription
iIBlack-Amnerican
328 (83) 0-N | garl X
B29 192) O-N#* g:aa»l
B30 (93) O=N# 53:4—
B51 (98) M-ne | ‘Gaord
P32 (106) Y-I 91_‘.1—
B33 (112) Y-I 933_ z
B34 (114) Y;l__g_‘ankz
B35 {115) Y-I | @3>tz
B36 (115) Y-I __géﬂL
B37 (117) Y=N 9.211
B38 (118) Y-I LY
B39 (118) Y-I | 23494
_B40 {129) M-I | g3t X
Black-American Totals:|6l8
Eatin-American
L41 (69) Y-1 ai&j X
L42 (92) Y=N a?lj- X
L43 (99) Y-I aag:}
L44 (101) Y- a.L‘ »ls X
145 (101) Y=I oa?rj‘.c
L46 (105) O=N# 9245 X
L47 (114) Y-T oaer
20) Y- 9.32»/-_5 X
L49 (126) Y-T 93»} X
150 (128) Q-n# c}aarl.r __
latin-American Totalgs: |24
—_ age Sample. Totals: |14/3 —
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Table 422, Allophones of / 3 / in Thirty.

LEGEND _ - - v=[37 oy
B=[3%] 8=/L3°7 ¢ = L377
0o = {27
[nformants Phonefic_Transcription T TAIBICIBTETEGL T T |
] Angzlo=-American — DR A S —
Al _{(20) Y-N eszrlf _ x|
A2 (20) 0=N eauj:é — XL
A3 (26) Y=N 93 -L¢ X[ ||
A4 (34) Y-N e'av;ér 4
. A5 (40) M-N PRatz ) 4
E: | A6 (46) M-N | O»TL- X
1 | A7 (46) Q-N QaovtE X
A8 (46) 0=N eI rtL X )
AQ (60) M-N Bart) L 4| ;
A10 {65) M-N Q;rtc X ,
A1l _(65) Q=N 63"3%:1' X -
_u?—mJ_o.m_,_mju X
A3 _(T1) 0=N_| __ 0O 2’_'$f_ ) - Xl _
|A14 (75) MaN | ©3:fc O O A T
415 (75) MuN | @ -TF X S I O A
A6 {75) M=N 9.7._$f X
517 (81} O-N ea-—ru. X 4 1.
A18 (61) O-N Qa'v"tl. X -4
A19 (86) Y-N aB‘rt ¢ 1X 1]
A20 (90) Q=N 03 ov re g _
Anglo=-American Totals:}9M1{ 0/ 0[O0l Q] Oy _
\iokeizerican g
|__RB2% ' ]l Bati £ B
___BEZJAOJ_L-N____Q_Q_VLEI X u
|23 (40) Yone | 63%tE b
- 324 (40 ) Y~Ni | 633't£ SN O 15 ¢ DU S O U Y A
.. B2G._ (4B) M=N#%_ rﬁ___e,a"a»tf cdox L ]
_B26 (46) Yl . |. ©3 rt$ ) lx -
BT (46) Y-TI Baj”t{_
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Table A22, (cont'd.)

! LEGEND
f A=/[7 p=/[L37/ P=[297
3 B=L3»] E=(3%] ¢=L3T/
E I‘. R |
1 C =L/
sE [Tnform Phonefic Transcripfion (¥1G
; Black-American
E | B3 (83) 0N | BT F
: B29 (92) 0-N# A.B?:'g (
; | B30 (93) Q=N#* thvl
Z B31 (98) M-N#| BQIPLES
B3 (106) Y-I| @3%tz X
| 833 (112) y-1| B2TPC -
{ B34 (114) ¥=1! +32dz X
* B35 (115) ¥-1| o32¢i
B36 (115) y=-I| @3tz '
B37 (117) Y-N| ©3%£¢ X
B38 (118) Y=I| @3t"¢
B39 (118) Y-1| (3 ¥tz X
B40 (129)_&1__6_:12»151"
Black-American Totals:!3 Qi7
Latin-American
L4t (69) Y-I L2t i

L42 (92) Y-N 03t L -
; 143 (99) Y-I Qaxrt ‘e v X
I44 (101) Y-T | ©3<art%
145 (101) Y-I | Baat -
;; L46 (105) 0-N*| @ ard (¥ Jx
| 147 (114) Y-I1| _£azrd( Ni X
| L48 (120) Y-I | ©ad:¥ AX
| 149 (126) Y-1 Gad("” &)
| L50_(128) 0-N* ‘_;;_azn:! (v . X |
_ Iatin-American Totals:!3|: 410
é oo 4 ___ .. Bane Sample Totals:|i5 417
f

|
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Table A23, Variants of ths Stressed and Unstressed Voweles in Cargless.
LEGEND
A =€ J= stressed vowal D= [37= uns trassed vowel
B = [ 90 ]= stressed vowel E = #J]= unstressed vowsl
c=1[e "'cf_]'! stressed vowal
rmants Phonetic Transcription D E
Anglo-Americen
A1 (20) Y-N Kk erlis X
A2 (20) 0-N K'e€oawlas X
A3 (26) Y-N k‘ae*ov]a‘s X
| A4 (34) Y-N K€>las X
AS (40) M-N K'c'er[zs X
A6 (46) M-N K'evarlzs
A7 (46) QN K nl3s X X
A8 (46) Q-N KeErlds X X
A9 (60) M-N Kenlas X
A10 (65) M-N k'eplzs X
A1t (65) 0-N ke>avlars X X
A12 (71) Q=N K€ anlas X
Af3 (71) Q=N Kexrlas
A4 (75) M-N ktcra[ars A X
A15 (75) MeN Keran |75 X
| a16 (75 M-N | K'eTavlos X
A17 (81) Q=N #er/[Zs X X
| 418 (81) oaN__| K€ /as X X
A19 (86) Y-N | K '=*a[a3 X X}
A20 (90) 0-N K‘erariis X )
Anglo-American Totals: H7 12|18
Bigack-Amarican
B21 (35) Y-N# ks o35
| Bo> (40) yuN | K'€%ae[as
| B23 (40) YoN# K ‘E’?/as X
B24 (40) Y-N# Kesrlarg X X
_B25 (4G) M-N* | K'€»[5s SO < O O T ¢
| D26 (46) Y-I | K&’ - I D S XL
B27 (46) Y-1 k'c2alis X X




+
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Table A23, (cont
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LEGEND

A = [E' ] = stressed vowal

B = [%.72-' atressed vowel
C = [C ~ e i‘.7= stressed vovel

D
E

[ 37: unstressed vowel

[2'_72 uns tressed vowel

[Hnformanfs T Phonefic Transcrintion Alulcl D]
Black-American
| B28 (83) 0} kSL[ai X X
829 (92) oy | KeAp[is X X
B30 (93) 0-N# | K'€3/3s
B31 (98) M-N# K&‘ﬁbs X X
| 832 (106) vor | wlvalss x| | |x
B33 (112) Y-I kav-alss
B34 (114) Y-I Kﬁ"é/i; X X
B35 (115) Y-I k'gera/zs X X
| B34 (115) Y=-I | K ‘se~-a/ss X X
| 537 (7l van | keralas X X
B38 (118) Y=-I kE> X
B39 (1i8) Y-I kealis X £
| B40 (129) M-I | 4% lFs X X
Black=-American Totals:|18/2]2! |7 F]-S L
flatinedmerlican
L41 (69) Y-I K ‘cravlas X X
| L42 (92) YN k'evis|zs X X
L43 (99) Y-I Kk'e ¥alzs X X
144 (101) var | k'€ anfas X X _
145 (101) Y-1 | kesalss X X
L L46 (105) Quuwl K E*a[fg X X
W7 (144) Yal | k&f}*/ts X .
| 148 (120) Y-I | Kk'carlrs X P
| 149 (4126) YaI Keples . o 1
150 (128) o-nw| _ kelalrs - |
latin-Ansrican Totals:f7/0 5! 2|8
g
_Bage Sample Totals: 4&1&]_6 _B1129
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Table A24. Allophones of / ! / and Incidence of e/, [s/]y |1/ and
/ b | in Chimney.

LEGEND
A=/c/ =[] ¢=/r/=/[1~2] E=/n/=/[n]
B=/s/=/[17 D=/1/=Liv~iv] 2= /1) =/1]
Gg=/6/=/B]
_Informants Phonefic Transcription AB i F
| Anglo-American
A1 {20) Y-N tﬁ‘mnz‘ X X X
A2 (20) 0-N grj’mrul" X X X
| 43 (26) Y-N | 4fimnT X
A4 (34) Y-N t{IMnI X X
AS (40) M=N -t_ﬁl’mni X
AG (46) M=N | tfzm nu'L. X X X
A7 (46) 0-N | tfIrmmi*L X
| A8 (45) 0-N | tfi1’mnil X X X
A9 (60) MeN £f17mli*d X X
A10 {65) M=N Bn’mm'." X X
A11 (65) O=N gt"mm: X X X
A12 (71) Q=N t/[‘u‘mmi_ X X
| A13 (71) Q=N /1 "mni i | X X
Als (75) M=N &Jﬂmlﬁ: X X X
| A16 (75) M-N snm_mi X X
A16 (75) M=N tjﬁmml; X X X
A17 (81) 0-§ 3f1’mnﬂ. _ X X
A18 (81) 0-N 3(;'m°!iv lxbx X
A19 (85) Y-N ,{—Jﬂ‘mni X 1X 'TL
| _a20 (90} 0-N | #{I"mnX V4NN END ¢
 ___ Anglo-American Totalas:l2dol |2qol |17]3]0
| Black-American | - B S .
|_B21 (35) Y-N* | 4[1’mnE X __T_zzj X
B22 (40) Y=N £{1mnir{ Xy
v )
B23 (40) Y-N# gf_mf; X X X
B24 (40) Y-N# _Sﬁ’m[i x| 1 jx] || |x
B25 (46) M-N# Hi'mng D S U P I P
B26 (46) Y=1 | +f’mznisL P SN D S NP S
B27 (46) Y-1 | £(zmlja x| i |x X
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Table A2%, (cont'd.)

LEGEND
=/c /=Y 7 =/1/=[1~Z] =/n/=/[n/ ¥
=/§/=/r7 = /I/ = [fntvT =///=[/J

, =/b6/ = [/5]
‘1 Tilgrmants Phonetic Transcription ~ TalBl [C[D[TEIFlG ]
. Black=American

| _B23 (83) 0-N tfimng« Aodxl L ey g

B29 (92) 0-N* | +(ympt> x| |_1x fx__“_

B30 (93) O-N# t1*>mni X1 1Xy | i Xi !

. B31 (98) M.N¥ ffT 'ml Ax)oLolx X!

2 (106) Y-1 | tf’mli | Ix X! ]

i B33 (112) Y-I fﬁ’mm XXl Lo
E B34 (114) Y-I J:fl mni?® X, | |X X! _
| 835 (115) Y-I jflm'u' x| | x| | x| :
' 536 (115) Y=1 | fiml; D' I 5 o
| B37_(117) Y-N _j;me X[ lojxlopoxi !
r_§38 (118) Y=I {I’mnF N b9 N S P4 DR D S I
- 7 |
] 339 (18) Y=1 | i[’m/s e dx o ey
BAO. (129) -1 1. £f1’mls SN b'd N B ' B Jx; L.
k Black-American Totals:[191| [200| 112810 |
] Latin-American N S T - 1
- P
| 141 (69) Y-I _5&_an | fogxd bl
: 142 (92) Y-N £f1"m ¢ Xl S AT
143 (99) Y-1 {-((. mn( S . 4 I B ) S 0 9
IA4 (101) Y=I tLL‘an R 'Y T B P Y
1 45 (101) Y-1 -t(L v mn { S § N | X
3 146 (105) 0-N# h mzn( B I S _
AT (114) Y-1 (me. S ) 3 i %x] |
3 U8 (120) Y=I_ | [(mniv £ rm/l XX X K|
1 149 (126) Y-1.. | ngng - X X —
' 150 (128) 0-Nx tjf mpar — X X Coix]
’. Latm-_marlcan Totala. Ti4] 15 9]l .
 Base Sample Totals: 45| W5 8121 |
- 1 r L
\
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Table A25. Incidence of /o [/, / @/, and / o [ 2nd Allophones of /[ r /[
in Morning and Mowurning.

/3/ in morning and mourning

LEGEND
A =
B=/5/1n morning
C =

’
/>/ in morning; /a/ in mourning
D = /a/ in morning;

/o / in mourning

/ o/ 1in mourning

F = z
G ={://'£gg in morning

E :/r/:[?'j in morning

in morning

Tnrormants 1 Phonetic Iranscription AlBICIDL T 1EIFl6]
Anglo-American | morning mourning | | _
_A1_(20) Y-N ma""pnip mo"anin_lx X
A2 {20) 0-N__1ma?nzh m:"'l-nm:} X X! 1 L]
| A3 (26) _Y-=N mo"'rns%a mg_"'a,-,m:) b )&
A4 (34) Y-N miz-pnzf} m>*rhth |X ) S
|45 (40) M-N_[{m2‘;nif Mo:rNEH | | X|_
A6 (46) M=N__|Ma-nIn MmO prnt X X 1
. ;37_(46L..Q-.N__.,m;_"_rnz;L mp-aﬂni?- X _ X
| AB_(46)_0-N_. _m:»“zmzn/a ma2*Nizh |X K'T ]
A9 _(60) M~N_|mMma2**ni<h Ma"any XL Lo p L Ky bl
410 _(65) M-N__ |-m2-2nih mata-n AR )L'ﬂ'
_A11_(65).0-N._. ma"'m_ntt/a maoarNENH__|X _ ___)H:._ .
F...Ma_(fZl.)__O_-:N_..._mgirnir; matrnEcniL]. Xl
| _A13_(71) 0~N_ | mo: calgt 7 T— ,_m:z:ar.niz I . I O . ¢

At4d (75) M=N | mo”a»nzh me¥»nEh | (XL | L KL o1
I A15 (75) M=-N | mMo22nipy maavnTpixl | L | | X4
| _A16 (75) M-N 'mp"rnzfa m:-a»na? X ) ¢

A17 (81) 0-N motrnNg r,;/ m q.__’_a:»_nd‘?__ X\ X

A18 (81) 0=N | ma=nE<h M2 ne'n (X X
|-A19 (86) Y-N | mo'mnzp ma ~»NEnp |x| 11 X
|-A20 (90) 0-N._| m2:nih momn &4 | x| - X |.

Anglo-Amarican Totals: [1712]1]0 200

_Black-American — SR TN N T A A
—.B21_(35) Y-N* | m2:mhEh mp"'av__nay ) QI .
__B22_(40) Y=N_ 2 TNED ma:enEH X pofR
|_B23. (40)_ Y-N# m:;.-_a.nzt; poranth (X)L Lol X
| B24_(40)-yNs f M2pNED MY wNEDH B N B 3
D25 _(46) M-N#*__ .m.r_’:.ir-._nzr} _M2%vnin |X| | X

B26 (46) Y-I Imopnih . _ma"rn £p. Xl X

B27 (46) Y-I |

m2"'2hih Me'aNzh
/ 7




Table A25, (cont'd.)

LEGEND
A = /5/ in morning and %ggni__ng E =/r‘/-[2'_7 in moraing
B=/>/in morning: /o/ in mourning P =/r/s[37 in moralng
@ = />/ in morning; /a/ in mourning G S/r)s[57 in moruing
D= /a/ in morning; /o/ in mourning
Informants_ Phonetic Jranscripfion AIBICID EIFIG
Black-American |poralng —Rourning
| _B28 (83) 0-N | m2a”2» nu} m:"‘m19_1 X
| __B29_(92) 0-N#* m:“gn})} maarntn X X
_m..(ga)._.ngnt__mm;r} m»>2 N f;Ll k.
| _B31._(98) M=N* | mo¥'3nin moVanzh | 1X X
| _B32 (106) Y-I | m> anih mo*angp | X X
B33 _(112) Y-I m:"’an‘gh ™m o "an}{n X X
| B34 (114) X=1 | mo¥'aNEH ma’a nir;/ X X
B35 (11%) Y=I | m2"ahFh M>'onEh 1X X
B36 (115) Y=-I | m2*"°nEn mo*anzn | |X X
B37 (117) Y=N| mo-2vnEn my-anih | X X
B38 (118) Y=-1 | ma”s nzr{ movanipn| |X X
{ B39 (118) Y-I mo"anf.r{ _mq";;nfé 2 SN
|_B40. (129) M-I.| m> Mo'anin] |x x| |
Black-American Totals: |11/8[1 (0] | 71815
latin-American -
| _I41 _(69) Y-I | mo>o"eniEn my’rnNiplx X a
42 (92) Y=-N m;)"avnir/n/ ma”a»ntplX | _[X|
| 143 (99) Y=I | mafe~n¥? Mo¥'a~nEN _|x X
14 (101) Y1 | mo*anzp m;_"an.fp__l X
| 145 (101) Y-I | mM2I-2NENH _mae” NED X
146 (105) 0-N*| ma“an€n MoV mnEy |X X
__I&z_inm_hr__mgl.a_nig____mn_rn;n b:4 X
|- 148 (120) Y-I | ma NEbH md"avnz? X X|_
|49 (126) Y=I | Mao’»NE N Mmo'2*nin X X
| 150 (128) Q-N#f mMmI" rat Nl maqY anzn X _Hx
Lat:l.n Amxio.an.lﬁ&lhj Q12 31710
—— ,4__ £
- - —__ Bagpa Sample Totala:i311152|2 7.5




APPENDIX B
ALLOPHONES OF VONEL PHONEMES IN THE SPEECH OF TYFE I AND II
INFORMANTS IN THE AREA SURROUNDING FORT WAYNE (INDIANA).
SOURCE OF DATA: LINGUISTIC ATLAS ARCHIVES FOR NORTH CENTRAL

STATES, UNIVERSITY OF CHICAGO
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[EGEND]

® [ 1in33]

© [1+10]

\\

O~ NP WN—

Dowagiac
Coldwater
Elkhart
Plymouth
Fort Wayne
Defiance
Urbana
Decatur
Van Wert

|

Variants of / 1 / in Greasy.
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_______________:======:____i_ﬂ=====================ﬁ
LEGEND]

Dowagiiac
Coldwater
Elkhart
Plymouth
Fort Wayne
Defiance
Urbana
Decatur
Van Wert

4|

| @ [ 1ae]
© [1"]
D [1°]

OCOO NSO BCWN —

I

Figure B2, Variants ef / 1 / in Whip.
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[ eeme’]
[ ]
[ e«.e“]

(17 ]

mneoo e

} r |||_EG EN [_)" Dowagiac

1

2 Coldwater
3 Elkhart

4 Plymouth

5 Fort Wayne
6 Defiance

7 Urbana

8 Decatur

9 Van Wert

Figure B3, Variants of / ¢ | in Tep.
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/
 [LEGENDJ ; Domoa

Idwater
® [onnst] Elkhart
O [t Plymouth
© [ enss ]

Fort Wayne
Defiance
Urbana
Decatur ;
Van Wert ||

OCRO~NOOLW

Figure B4, Variants of /e / in Aoril.
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‘""“‘“““__‘=—_.——‘="T
“ 1 Dowagiac
LEG @]_: Coldwater
o [ ® mg n, Be 3 E'khart
L P [ afem’ ] 4  Plymouth
1 " 5 Fort Wayne
o [2°] 6 Defiance
7 Urbana
8 Decatur
9 Van Wert J

Figure B5, Variante of / 2 / in Aghes.
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ILEGEND| Dowagiac

@ [ o“rand ] Elkhart

Plymouith
| ; ,, D [ pn 7]

Fort Wayne
Figure B6, Variants of / ¢~ ¢/ in Tomorrow.
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Defiance
Urbana

Decatur
Van Wert ||

©ooO~NG
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| ILEGEND] 1 Dowagiac |

2 Coldwater

® [ unv'ay®] 3 Elkhart
B [w] 4 Plymouth
' 5 Fort Wayne
- (6] 6 Defiance
P ] 7 Urbana
ot 8 Decatur
© L 9 Van Wert Ji

Figure B7?, Variants of / U / in Pysh.
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N —

IILEG ENDﬂ gmgcr ‘

Elkhart
Plymouth
Fort Wayne
Defiance
Urbana
Decatur
Van Wert

“ 3
k=
ES
¢
N
e
-
<%
ey

[ GU'\:OU ]
[ e]

= [ ovouvol ]

a &

OCOO~NOO O W

Figar _), Variants of / 0 / in Yolk.
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3
¥ )

I I “ 1 Dowagiac
LEG E N{D 2 Coidwater
" o [°] S Elkhart
® [s] 4 Plymouth
;8 . 5 tort Wayne
| B (] 6 Defiance
f’ o [¢] 7 Urbana
’ ol 8 Decatur
-0 9 Van Wert “

Figure B9. Variants of / 9 / in Dog.
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ﬂLEG END | Dowagiac

o [ o® ] Elkhart
® [o] Plymouth

‘ Fort Wayne
© [(prryl Defiance
Urbana
Decatur
Van Wert J

N =

woo~NJor o~ W

L Figurs B10, Variants of / o / in Say.
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l “LEG EN “ 1 Dowagiac
| ' 2  Coldwater
® [.] 2 Ellkhart " |
ymout '
® (sl 5 Fort Wayne
& [ %] 6 Defiance
m[) 7 Urbana
(® ] 8 Decatur
- 7 9 Van Wert M

Figure Bii, Variants of / ® / in Jndge.
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1
1

LEGEND] ! Dowagiac

2 Coldwater
® [as] 2 lI;llkhart \
etn ymout
O Lenvad 5 Fort Wayne
© [as] g Defiance
aesn B4 g0 ] Urbana
® Lesverngd 8 Decatur
9 Van Wert J‘

Figure B12, Variants of / a1 / in Five.




- — LEGEND

® [ at]
] D [ eénoer ]
3 e [ at]

B [ aetnzedn ¢.4 ]

1
2
3

© 00~

Dowagiac
Coldwater
Elkhart
Plymouth
Fort Wayne
Defiance
Urbana
Decatur
Van Wert

Figure B13, Variants of / at / in Twice.
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i
l 2 Coldwater
® [ qu] 3 El_khart
) 4 Piymouth
- 5 Fort Wayne ||
© [l 6 Defiance
B [ corseune.u ] 7 Urbana
8 Decatur
9 Van Wert

Figure Bl4. Variants of / av / in Drowned.
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Dowagiac
Coldwater
Elkhart
Plymouth
Fort VN@“”WB L

I

® [ av]
0 [ U~ a0 ]

© [wv]

B [ vu]

Defiance
Urbana
Decatur ﬂ

OOV WN - |

Van Wert

——

Figure 215, Variants of / avu / in Without.
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| 1 Dowagiac
LEGEND 9  Coldwater

| @ [ o3 Elkhart

3

- 4 Plymouth

- 3 O [ psn ge 5 Fort Wayne

: O [ o3 ] 6 Defiance
1 Urbana
8 Decatur
9 Van Wert ||

Figure B16. Variants of / ot / in Qil.




[ILEGEN DI) mai?ecr

Elkhart
Plymouth

o [2]
O [»]

Defiance
Urbana

1
2
3
4
S5 Fort Wayne
5
7
8
9

Van Wert

Decatur j

Figure B17, Variants of / 3 / in Thirty.
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'l LEGEND] | Dovegec |

Coldwater
e [2] Elkhart
@ (2]

3
4  Plymouth
9

© [e0)] 6 Defiance
1
8
9

Fort Wayne
Urbana
Decatur
Van Wert

Figure B18, Variants of / 3 / in Girl.
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APPERDIX C

INSTRUMENT USED FOR TESTING SUBJECTIVE
RESPONSES TO DIALECT FEATURES

Script for Dialect Test Tape

Pronmumciation Items

A&l = upper amiddle-class Anglo-American

AAZ = upper-middle-class Anglo-American who gives both standard and
nonstandard pronuriciations

BA1 = upper middle-class Black-American
BA2 = lower-class Black-American who is a recent arrival

BA3 = lower-class Black-American who is a native

LAl = middle-class Latin-Arerican who gives both standard and nonstandard

,1'; pronunciations
INVESTIGATOR: Item #1.

AAI:

INVESTIGATOR: Item #2,

ﬁ' BAI:

INVESTIGATOR: Item #3,

LAI:

INVESTIGA™OR: Item #4,

AAI:

INVESTIGATOR: Itenm #5.

BAZ:‘

. INVESTIGATOR: Item #6.

BAS:

The wife of your uncle is your...
aunt...7'mt

French-fried potatoes are often...
greasy...greasy

Black smoke poured from the factory...
chimney...chimney

From the corner of the ceiling hung a large...
cobweb. . .cobweb

After the accident, the driver called the...
pclice...police

Twe plus two equals...

four...four
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INVESTIGATOR: 1Item #7, For a new mechanic, his work was...
LAI: good...good
INVESTIGATOR: Item #8. On the cornmer stood a tall, thin...
BAI: man. ..man
INVESTIGATOR: Item #9., Don't ask her to bake a cake; she..,
LA can't...can't
INVESTIGATOR: 1Item #10. When the sun came out, she hung out the...
AAI: wash. ..wash
INVESTIGATOR: Item #11l. What we need on a rainy day is an...
BA,: umbrella,..unbrella
INVESTIGATOR: Item #12, My car needs a change of...
LAI: oil...o0il
INVESTIGATOR: Item #13. Stray dogs often kill...
AAI: sheep. . .sheep
INVESTIGATOR: Item #14. When the sun came out, she hung out the...
LAI: wash.,.wash
INVESTIGATOR: Item #15. She took my book, not...
LA, : hers...hers

INVESTIGATOR: Item #i6. You prefer that house; I prefer...

BAS: this...this
INVESTIGATOR: Item #17. I have two sons and cne...
AAI: daughter...daugater

INVESTIGATOR: Itzm #18, One-half of ten equals...

LAI: five...five

INVESTIGATOR: 1Item #19. In the courtroom silence was orda:red by the...

'AI: judge...judge
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INVESTIGATOR: Item #20. After the fire destroyed their home, the
family had...

8A3: nothing...nothing

INVESTIGATOR: Item #21. Money you can't repay you shouldn't...

‘i BA,: borrow. . .borrow

INVESTIGATOR: Item #22. When dinner was ready, she invited us to sit...
A down...down

INVESTIGATOR: 1Item #23, When the sun came out, she hung up the...

sl

AAZ: wash...wash

INVESTIGATOR: Item #24., The wife of your uncle is your...

"E BA,: aunt...aunt

INVESTIGATOR: 1Item #25., French-fried potatoes are often...
AA: greasy...greasy

INVESTIGATOR: Item #26. Black smoke poured from the factory...

'} BAZ: chimney...chimey

: INVESTIGATOR: Item #27., Fiom the corner of the ceiling hung a large...
LAI: ccbweb. . .cobweb

INVESTIGATOR: Item #28. Two plus two equazis...

f% BA, : four...four
f; INVESTIGATOR: Iter ¥29., For a new mechanic, his work was very...
: LAI: good. ..good
’% INVESTIGATOR: Item #30. What we need on a rainy day is an...
5 M, : umbrella...umbrella
% INVESTIGATOR: Item #3:. The dog was sleeping in my favorite...
f LA chair...chair

INVESTIGATOR: Item #32. On the corner stood a tall, thin...

LAI: Ban., . .nan
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INVESTIGATOR: Item #33. My car needs a change of...
AAI: oil...oil

INVESTIGATOR: Item #34. Money you can't repay you shouldn't..,
BA3: borrow...borrow

INVESTIGATOR: Item #35. Don't ask her to bake a cake; she...
LAI; can't,..can't

INVESTIGATOR: Item #36. In the courtroom, silence was ordered by the...
BAZ: judge...judge

INVESTIGATOR: Item #37. After the accident, the driver called the...
BAI: police...police

INVESTIGATOR: Item #38. The dog was sleeping in my favorite...
LA, : chair...chair

INVESTIGATOR: Item #39. One-half of ten is...
BAZ: five...five

INVESTIGATOR: Item #40. She took my book, not...
AAI: hers. ..hers

INVESTIGATOR: 1Item #41. The wife of your uncle is your...
LAI: aunt. ..aunt

INVESTIGATOR: Item #42. My car nosds a change of...
BA,: 0il...o0il

INVESTIGATOR: Item #43. Black smoke poured from the factory...
LAI: chimney. ..chimney

INVESTIGATOR: 1Item #44. I have two sons and one...
BAI: daughter...daughter

INVESTIGATOR: 1Item #45. Stray dogs often kill,..

LAI: sheep. ..sheep




INVESTIGATOR:

AAZ:

INVESTIGATOR:

AAI:

INVESTICATOR:

LAI:

INVESTIGATOR:

BAI:

INVESTIGATOR:

BAzz

INVESTIGATGR:

BAI:

INVESTIGATOR:

BAZ:

INVESTIGATOR:

AAZ:

INVESTIGATOR:

AAZ:

INVESTIGATOR:

AAZ:

INVESTIGATOR:

AAZ:

INVESTICATOR:

AAZ:

Item #46.

Item #47,

Item #48,

Item #49,

Item #50.

Item #5),

Item #52.

Item #1.

Item #2,

Item #3,

Item #4,

Item #S,

PR St A ks el A SR
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French-fried potatoes are often...
greasy...greasy

One-hzlf of ten equals...

five...five

In the courtroom, silence was ordered by the...
judge...judge

I prefer that house; you prefer...

this...this

Money you can't repay you shouldn't...

borrow. ..borrow

After the fire destroyed their home, the
family had...

rnothing...ncthing
When dinner was ready, she asked us to sit...

down...down

Grammatical Items

He gave five .
dollars

He opened the door .

hisself

In my language I can speak .
more better

The swimmer in the river.
drownded

He _____ give all the facts.

doesn't




INVESTIGATOR:

AAZ:

INVESTIGATOR:
AAZ:
INVESTIGATOR:

AAZ:

INVESTIGATOR:

AAZ:

INVESTIGATOR:

AAZ:

INVESTIGATOR:

AAZ:

INVESTIGATOR:

AAZ:

INVESTIGATOR:
AAZ:
INVESTIGATOR:

AAZ:

JNVESTIGATOR:

AAZ:

INVESTIGATOR:

AAZ:

INVESTIGATOR:

AA2:

INVESTIGATOR:

AAZ:

Item #6.

Item #7,

Item #8,

Item #9,

Iten #10,

Item #11.

Item #12,

Item #13,

Item #14,.

Item #15,

Item #16.

Item #17.

Item #18.
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I don't ask for myself,

anything

___ did you invite to go fishing with you?
Who

When she asked who was there, he replied,
"It ".

is I
This is Mr.

Smith's car

Please give me .

thea papers

He gave me five .,
dollar

He opened the door .
imself
Yesterday, he _ into the pool.
dove
The boy in the river.
drowned

In my l.aguage I can talk __ .
better

By noon I __ three cokes,
had drunk

He _____ give all the facts,
don't

We — here a long time.

be living




INVESTIGATOR: Item #13. I _ask for myself.

AAZ: don't nothing

INVESTIGATOR: Item #20. By moon I __ three cokes.

AAZ: had drank

INVESTIGATOR: Item #21. did you invite to go fishing with you?

AAZ: ¥hom
INVESTIGATOR: Item #22. When she asked who was there, he replied,
"It ".
AAZ: is me

INVESTIGATOR: Item #23. Yesterday he into the pool.
AAZ: dived

INVESTIGATOR: Item #24. Please give me papers.

A, those
INVESTIGATOR: Item #25. This is Mr. .| ' |
AAZ: Smith car f |
INVESTIGATOR: Item #26. By noon I three cokes. ;
AA,: had drinked
INVESTIGATOR: Item #27. Ve here a long tine.
AAZ: have been living

Instructions for Markiqg,the Attitude Scales

We would like to know what you think about the way differsnt people
pronounce certain words.

Please 1i-ten carefully to the tape recording. One voice will read ;*
the item number and all of a sentence except one word. Another voice 5 
will pronounce a word completing the sentence. This word will be re-
peated. You should judge only the pronunciation of the word completing 5

the sentence.
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Here is an example:

"Item Number 1. This purse is not imitation leather; it is:"
(Answer) '"GENUINE...GENUINE."

Below each item number you will find some pairs of words arranged

in a manner similar to the folliowing:

ITEM NO. 1A
EDUCATED : : : : : UNEDUCATED
FRIENDLY : : : : : FRIENDLY
MEXICAN-AMERICAN : : : : :____ WHITE
WHITE : : : : : NEGRO
UNSKILLED WORKER : : : . : PROFESSIONAL

As you listen to the repeated pronunciation, decide which word of
each pair describes the pronunciation best and mark an "X" in the space
which most accurately shows your opinion.

If your feeling about the pronunciation is extremely one way or

extremely the other way, mark in the following manner:

EDUCATED X : : s : : UNEDUCATED
EDUCATED : : : : : X UNEDUCATED

If your feeling about the pronunciation is quite one way or quite

the other way, mark in the following manner:

EDUCATED : X : : : UNEDUCATED
EDUCATED : : : : X ¢ UNEDUCATED

If your feeling about the pronunciation is slightly one way or

slightly the other way, mark in the following manner:

EDUCATED : : X S : UNEDUCATED
EDUCATED : : : X : UNEDUCATED

Remember; MARK ONLY ONE CHOICE FOR EACH PAIR OF WORDS,




AR S A S bR E ol | B | e WA =

D SR T T A

Lt A o

PEERTR IR AN ORI T e

R T ERTORGRE e TR T

Don't worry if some of the word pairs are not precise opposites or
don't seem to fit the pronunciation. Just decide which space for each
pair best describes your feeling about the pronunciation. There are NO
right or wrong answers. Your opinion is what counis. Fisass meke a

choice for each pair of words.

Sample of Attitude Scales

ITEM NO. 1
UNFRIENDLY FRIENDLY
EDUCATED UNEDUCATED
MEXICAN-AMERICAN WHITE
WHITE NEGRO
UNSKILLED WORKER PROFESSIONAL
ITEM NO. 2
MEXICAN-AMERICAN : WHITE
UNSKILLED WORKER PROFESSIONAL
UNFRIENDLY : FRIENDLY
EDUCATED _ : UNEDUCATED
WHITE NEGRO
ITEM NO. 3
WHITE NEGRO
UNFRIENDLY FRIENDLY
MEXICAN-AMERICAN WHITE
UNSKILLED WORKER PROFESSIONAL
EDUCATED UNEDUCATED
ITEM NO. 4
EDUCATED UNEDUCATED
MEXICAN-AMERICAN WHITE
UNFRIENDLY FRIENDLY
UNSKILLED WCRKER PROFESSIONAL
WHITE NEGRO
ITEM NO. 5
UNFRIENDLY FRIENDLY
1" SKILLED WORKER PROFESSIONAL
EDUCATED : UNEDUCATED
MEXICAN-AMERICAN : WHITE
WHITE :__ NEGRO




Rl A S s e A LA | ?!

NAME :
BORN:

AR AL A A

MARITAL
STATUS :

A L L A

EDUCATION:

AU SRTR ST Y TR S L TR

EXPERIENCE:

s L e o R S

S NIRRT T T

CITIZENSHIP:

Rt T o AU T e

S ool i SR F g N L ik St SO

[ b

VITA

Charles Edward Billiard

August 1, 1917; Wabash, Indiana

Married, two children

El=hurst High School, Fort Wayne, Indiana: Diploma, 1935

Ball State University, Muncie, Indiana: B.S., 1939

Ball State University, Muncie, Indiana: M.A., 1946

Purdue University, Lafayette, Indiana: Ph.D., 1969

Teacher: Petrolemm High School, Wells County, Indiana
1939-41

Teacher: Hartford City High Scheol, Blackford County,
Indiana, 1941-43

Military Service: United States Air Force, 1943-46

Instructor in English: Indiana University Center, Fort
Wayne, Indiana, 1946-47

Teacher: South Side High School, Fort Wayne. Indiana,
1947-50

Military Service: United States Air Force, 1950-52

Teacher and English Department Head: South Side High
School, Fort Wayne, Indiana, 1952-61

Military Service: United States Air Force, 1961-62
English Consultant: Fort Wayne Community Schools, 1962-66

Graduate Assistant in English Education: Purdue University,
1966 -68

Graduate Instructor ir English Education: Purdue Univer-
sity, 1968-69

U.S.A.




